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FROM THE EDITOR

Dear esteemed readers,

We are delighted to present a new issue of our journal. As we step into the third year of publication, we
not only take pride in contributing to the field of well-being—an area whose significance for the future
of societies has been widely emphasized by researchers—but also feel the responsibility of ensuring that
our journal continues to serve as an international platform for sharing studies in this domain in the years
to come.

Since our first issue, countless individuals have contributed to our journal, including authors, reviewers,
consultants, section editors, editorial board members, and those involved in typesetting, online
publication, and printing, as well as individuals who have supported research. | extend my heartfelt
gratitude to everyone who has played a role in this process.

Authors submitting their work to our journal are expected to adhere to formal and ethical standards
in research and publishing. In this regard, beyond rigorously following methodological criteria in the
evaluation of well-being studies, we also emphasize the importance of providing constructive criticism
and suggestions in a respectful and professional manner. Additionally, we value the inclusion of ORCID
numbers to facilitate accessibility, as this is an essential aspect of academic publishing. Members of the
academic community refine their work through anonymous peer review and open discussions, and by
introducing new approaches and data in their respective fields, they contribute to the advancement of
academic and social discourse, ultimately enhancing one another’s learning. In this context, we would
like to reaffirm our journal’s commitment to being an integral part of these efforts.

In this issue, we present six articles contributed by authors from eight different countries, including
India, Brazil, Portugal, North Cyprus, Indonesia, Japan, Cote d'lvoire, and Canada. The studies featured
in this issue make significant contributions to the field of well-being in terms of both subject matter and
methodology.

We invite all colleagues—researchers, authors, translators, reviewers, readers, and critics interested in
the field of well-being—to continue their invaluable contributions to our journal, just as they have in the
past. Wishing you an enjoyable read.

With best regards,
Prof. Dr. Cagla GUR

Editor-in-Chief

Vi
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EDITORDEN

Saygideger okurlar,

Yeni bir say ile sizlere ulasmanin mutlulugu igindeyiz. Bu sayi ile dergimiz lglincl yayin yilina adim
atmis bir dergi olarak glinimuizde toplumlarin nitelikli gelecegi icin 6nemi bir cok arastirmaci tarafindan
vurgulanan iyi olus alanina katkinin vermis oldugu huzurun yanisira, gelecek yillarda da iyi olus alanindaki
¢alismalarin paylasildigi uluslararasi bir kaynak olarak gorilebilmesini saglamak sorumlulugunu
hissediyoruz. ilk sayidan bugiine kadar yazar, hakem, danisman, bélim editéri, editérler kurulu tyesi,
derginin dizgi, internet yayimi ve basiminda calisanlari ve arastirmalara destek veren bireyler olarak
saylisiz insanin emegi gecmistir. Emegi gecen herkese tesekkiri bir borg biliyorum

Dergi kapsaminda yer alan ¢alismalarda, yazarlarin arastirma ve yayincilik konusunda ortaya gikan bigimsel
ve etik anlayisa uygun hareket etmeleri beklenmektedir. Bu gergevede, iyi olus alanindaki ¢alismalarin
degerlendiriimesinde metodolojik olgutleri ftitizlikle izlemek disinda, dergimize sunulan vyazilara
yoneltilen elestirilerin ve paylasilan onerilerin yapici bir dille gergeklestirilmesi konusunda duyarlilik
gostermeyi 6nemsiyoruz. Erisimi kolaylastirmak amaciyla tiim yazarlarin ORCID numaralarini okuyucular
ile paylasmalari da yayincilik agisindan dnemlidir, dergimiz buna 6nem vermektedir. Akademik toplulugun
uyeleri, yazilarini anonim hakemler ve agik tartismalar yoluyla gelistirirler ve akademinin tyeleri galisilan
alan ile ilgili yeni yaklasimlari ve yeni verileri sunarak daha gelismis bir akademik-toplumsal alan
saglayacak cabalara isik tutabilir, birbirlerinin egitimine katkida bulunabilirler. Bu baglamda, dergimizin
de bu gabalarin bir pargasi olmayi siirdirme kararlihgini vurgulamak isterim.

Dergimizin bu sayisinda Hindistan, Brezilya, Portekiz, KKTC, Endonezya, Japonya, Fildisi Sahili ve Kanada
olmak Uzere 8 farkli tlkeden yazarlarin katki sundugu toplam altt makale bulunmaktadir. Sayida, makale
konulari ve metodoloji bakimindan iyi olus alanina katki saglayacak nitelikteki calismalara yer verilmistir.

Tum meslektaslarimi, iyi olus alaninda calisan ve bu alana ilgi duyan arastirmacilari, yazar, arastirmaci,
cevirmen, hakem, okuyucu ve elestirmen olarak dergimize sunduklari katkiyi gecmiste oldugu gibi
gelecekte de artirarak stirdirmeye davet ediyor, keyifli okumalar diliyorum.

Saygilarimla,
Prof. Dr. Cagla GUR

Bas Editor

vii
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A Cross-sectional Study on the Levels of Internalized Stigma among Persons
Suffering from Mental Illness in South Tamilnadu, India

Hindistan'in Gliney Tamilnadu Bolgesinde Ruhsal Hastaliklardan Muzdarip Kisiler
Arasinda Igsellestirilmis Damgalanma Diizeylerine Iliskin Kesitsel Bir Calisma

Rathinam Jegadeeshwaran'®, Thomas Rajkumar?®, Parthiban Bijulakshmi*®, Ramasubra-
manian Vikhram*

1. Department of Social Work. Ahana hospitals and Research Center, Madurai, Tamilnadu, India.

E-mail: jegadeesh54@gmail.com

2. Department of Psychology, Ahana hospitals and Research Center, Madurai, Tamilnadu, India.

3. Department of Psychology, Ahana hospitals and Research Center, Madurai, Tamilnadu, India.

4. Department of Psychiatry, Ahana hospitals and Research Center, M.S.Chellamuthu Trust and Research Foundation,
Madurai, Tamilnadu, India.

Abstract

This cross-sectional study investigates the prevalence and levels of internalized stigma (IS) among individuals suffering from
mental illness in South Tamilnadu, India. Conducted between December 2021 and March 2022, the study involved 310 partici-
pants diagnosed with mental illness for at least six months. Data were collected using the Internalized Stigma of Mental Illness
(ISMI) Inventory and a semi-structured questionnaire capturing socio-demographic details. Statistical analyses, including Pear-
son correlation, one-way ANOVA, and post-hoc Tukey HSD tests, were employed to determine the relationship between IS and
various factors. The findings reveal a high prevalence of IS, with 64.83% of participants scoring above 2.5 on the ISMI scale.
Key factors influencing IS include age, education, employment, marital status, economic status, duration of illness, and regular
doctor consultation. Young adults, individuals with lower educational attainment, the unemployed individuals, and those with
longer illness duration exhibited higher IS levels. Notably, individuals who regularly consulted doctors and those with fewer
hospital admissions reported lower IS levels. The study highlights significant socio-demographic disparities in IS, underscoring
the need for targeted anti-stigma programs. Enhancing awareness and education about mental illness, improving access to men-
tal health resources, and fostering supportive environments are crucial for mitigating IS. The findings call for comprehensive,
individualized treatment plans considering each patient's social context to promote better mental health outcomes and facilitate
social integration for individuals with psychiatric illnesses.

Keywords: Internalized Stigma, People Suffering from Mental Illness, South India
Oz

Bu kesitsel ¢alisma, Hindistan'mm Giiney Tamilnadu kentinde mental rahatsizliklardan muzdarip bireyler arasinda igsellestirilmis
damgalanmanin (ID) yayginligini ve diizeylerini arastirmaktadir. Aralik 2021 ile Mart 2022 arasinda yiiriitiilen ¢alismaya, en
az alti aydir mental rahatsizlik teshisi konmus 310 katilimer katilmistir. Veriler, Igsellestirilmis Ruhsal Hastalik Damgalamasi
(ISMI) Envanteri ve sosyo-demografik bilgiler i¢in yar1 yapilandirilmis bir anket kullanilarak toplanmistir. Pearson korelasyonu,
tek yonlit ANOVA ve post-hoc Tukey HSD testleri dahil olmak iizere istatistiksel analizler, ID ile ¢esitli faktorler arasindaki ilis-
kiyi belirlemek i¢in kullanilmistir. Bulgular, katilimeilarin %64,83'tintin ISMI 6l¢eginde 2,5'in {izerinde puan almastyla yiiksek
bir ID yayginligini ortaya koymaktadir. ID'yi etkileyen temel faktorler arasinda yas, egitim, istihdam, medeni durum, ekonomik
durum, hastalik siiresi ve diizenli doktor muayenesi yer almaktadir. Geng yetiskinler, diisiik egitim diizeyine sahip bireyler, issiz-
ler ve daha uzun hastalik siiresi olanlar daha yiiksek ID diizeyleri sergilemistir. Ozellikle, diizenli olarak doktorlara danisan ve
daha az hastane yatisi olan kisilerin daha diisiik ID seviyeleri oldugu bulgusu elde edilmistir. Caligma, ID'deki sosyo-demografik
durumun etkisini vurgulayarak, bu kapsamda anti-damgalama programlarma olan ihtiyacin altin1 ¢izmektedir. Mental saglik
hakkinda farkindaligi ve egitimi artirmak, akil sagligi kaynaklarina erisimi iyilestirmek ve destekleyici ortamlar olusturmak,
ID'yi azaltmak i¢in olduk¢a dnemlidir. Bulgular, daha iyi mental saglik sonuglarini tesvik etmek ve psikiyatrik hastaliklari olan
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Introduction

According to the World Health Organization (WHO) (World Mental Health Report: Transforming
Mental Health for All., 2022), people suffering from mental health illness are often exposed to violations
of human rights, stigma, and discrimination. Many studies have linked criminality, drug misuse, and
prostitution to societal perceptions of mental illness (Angermeyer & Matschinger, 2003; Tzouvara &
Papadopoulos, 2014; World Mental Health Report: Transforming Mental Health for All., 2022), and
there is less sympathy for those who suffer from mental illness and a significant majority of people
think people with mental illness should be marginalized. This could affect the right of those suffering
from mental illness to have access to safe housing, treatment, and employment opportunities (Corrigan
& Watson, 2002). Individuals who have mental illnesses struggle with the sickness itself, the stigma
associated with it, and the opinions of others. Some persons also experience self-stigmatization in
addition to the stigma they face from the general society.

Scambler describes ‘Felt-stigma or self-stigma or internalised stigma’ as the shame and fear of
discriminations that prevents people from talking about their issues thereby preventing them from
seeking help(Gray, 2002). People with mental health issues bear a severe burden of self-stigma brought
on by public stigma. Stereotypes, prejudice, and discrimination are the three main components of both
self- and public stigma. Self-stigmatization is a barrier to personal growth and can make it difficult to
achieve success in both the personal and professional spheres (Corrigan & Watson, 2002). More self-
stigma was linked to worse recovery from mental illness after one and two years (American Psychiatric
Association, 2024) . Stigmatization and prejudice against people with mental diseases are major problems.
These themes continue to be of particular importance because of the difficulties in carrying out the
social integration of persons suffering from psychiatric illness, a core principle of modern psychiatry
and therapeutic psychology. Each person's distinct perspective of their social environment must be
considered in the creation of an individualized and thorough treatment plan. Psychiatrists need to pay
close attention to programs that fight stigma, especially internalized stigma, since it is undeniably one
of the biggest obstacles to the development of mental health services (Alemayehu et al., 2020). Harm, a
decline in self-esteem, and increased melancholy are manifestations of internalized stigma (IS). People
experience guilt and humiliation for having a mental disease. These emotions restrict social relationships
and hinder work performance. The internalized stigma of getting help may increase when a patient
labels themselves as a person in need of therapy, which can further lower self-esteem. Because of this,
engaging in self-stigmatizing conduct is more closely associated with having a mental illness than with
seeking therapy (Alemayehu et al., 2020).

Even though the Mental Health Global Action Programme (MH GAP) has adopted the reduction of
stigma and discrimination as one of its core strategies, people with various mental disorders consistently
experience IS and it has remained a global public health concern over time in both developing and
developed countries (Corrigan et al., 2011; Livingston & Boyd, 2010). The majority of studies conducted
in Western and Asian nations reveal that patients with depressive disorders have an IS that ranges from
21.7% to 51.4% (Alemayehu et al., 2020; Arthur Kleinman. Yunxiang Yan, 2011; Duko et al., 2020;
Jones et al., 2011).

In India, there are very few scientific studies that deal with IS in people suffering from a mental illness.
This study aimed to determine how ingrained the issue is because it is still a topic of little interest to
researchers. It is extremely critical to understand the scope and causes of the stigma associated with
mental illnesses so that it can be addressed. It will help in developing mitigation plans and providing
guidance to lessen the harmful effects of IS on the lives of those with psychiatric illness. Additionally,
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it will enable the evaluation of institutional-based mental healthcare initiatives in relation to anti-stigma
initiatives in India. This study aims to exlpor the prevalence and levels of internalised stigma and its
associated factors among people suffering from mental illness in the outpatient department of a south
Indian hospital.

Method

This is a descriptive study. This study was conducted from December 2021 to March 2022 The participants
were people who have been suffering from mental illness. The institutional ethics committee approved
this study. Purposive sampling was used, and participants were chosen from people who visited the
hospital and were diagnosed with mental illness. The study was conducted among those who met the
inclusion criteria and exclusion criteria. The participants were explained about the study and signed an
informed consent form.

Inclusion criteria:

° Male and female participants between the ages of 18 to 59 years

° Those who can comprehend the English language.

° Those who are willing to give informed consent.

° Participants who have a confirmed diagnosis of a mental illness according to ICD 10 criteria

° Participants who have been diagnosed with a mental illness for at least 6 months and who are

receiving treatment.

Exclusion criteria:

° Participants who have a history of substance abuse or addiction that may interfere with study
participation.
° Participants who have cognitive impairment or intellectual disability that may affect their ability

to understand and respond to study questions.

° Participants who are currently hospitalized or receiving acute psychiatric care.
Assessments

All the participants filled out a set of questionnaires consisting of

° The semi-structured questionnaire for obtaining the participant’s gender, age, education,
employment, marital status, type of family, monthly income, economic status, place of living, total
duration of illness, family history of mental illness, previous consultation with doctors, number of
hospitalizations, and if there was a history of discontinuation of medication.

° The Internalized Stigma of Mental Illness (ISMI) Inventory by Dr. Patrick W. Corrigan and
colleagues (Hammer & Toland, 2017) is a self-report scale that is used to measure the level of IS
experienced by individuals with mental illness. The scale consists of 29 items that are rated on a 4-point
Likert scale ranging from 1 (strongly disagree) to 4 (strongly agree). The total scale reliability was
0.84. The total score is divided by the number of items to get the actual score of IS. Scores below 2.5
is considered to have low IS and scores above 2.5 is considered to have high IS (Hamidi et al., 2023).
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Procedure

Participants who fulfilled the inclusion and exclusion criteria were selected in the outpatient department of
aneuropsychiatric hospital in south Tamilnadu. Participants who agreed and signed the informed consent
form were selected for the study. The sample consisted of 343 participants. Researchers administered
the study questionnaire. From the 343 responses, 33 had to be discarded because the participants did not
complete the forms, and a total of 310 responses were taken for analysis.

Statistical analysis

Data were statistically analysed using the statistical package for social services software, Version 19.0.
The Pearson correlation method was used to find the relationship between variables. One-way Analysis
of variance was used to find out the significant mean difference between the demographic variables and
post-hoc analysis was done to describe the specific relationship within variables. Simple percentage
analysis was used with a 95% confidence level, and a significance of P <0.05 was considered to be
statistically significant.

Results

The socio-demographic variables were normally distributed. The results indicate that 50.0% of the
participants have completed undergraduate and 39.4% of the participants have completed postgraduate,
but 56.5% of the participants are unemployed. Table 1 shows that 61.9% of the participants had the
illness for more than a year, with a majority of them (>80%) reporting no family history of psychiatric
illness.

Table 1: Distribution of Socio-demographic details

Factors N (%)
Gender Male 130(41.9%)
Female 180(58.1%)
Age Young adults (18-35 yrs) 193(62.3%)
Middle Age (36-59 yrs) 117(37.7%)
Education Primary school 9(2.9%)
High school 24(7.7%)
Undergraduate 155(50.0%)
Postgraduate 122(39.4%)
Employment Unemployment 175(56.5%)

Employed-government sector
Private sector

56(18.1%)
67(21.6%)

Business 3(1.0%)
Marital Status Married 109(35.2%)
Unmarried 149(48.1%)
Widow 23(7.4%)
Separated 6(1.9%)
Divorced 23(7.4%)
Family type Joint Family 18(5.8%)
Nuclear Family 292(94.2%)
Annual income No income 184(59.3%)
Below 1 lakh 29(9.4%)
1-3 Lakhs 97 (31.3%)
Economic status Low 64(20.6%)
Middle 209(67.4%)

Upper

37(11.9%)
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Place of living

Urban
Rural

185(59.7%)
125(40.3%)

Total duration of illness

Below 6 months

6months-1year
lyear and above

100(32.3%)
18(5.8%)
192(61.9%)

Family history of psychiatric illness

Yes

36(11.6%)

No 274(88.4%)
Regular doctor consultation Yes 143(46.1%)
No 167(53.9%)
Number of inpatient admissions No admission 124(40.0%)
1 time 99(31.9%)
2t05 84(27.1%)
5 and above 3 (1.0%)
Discontinuation of medication Yes 172(55.5%)
No 138(44.5%)

The mean value of IS is 2.66+.38. 64.83% of the participants had scores greater than 2.5 suggestive of
high levels of IS as shown in Table 2. The scores ranged from 1.62 to 3.51. Distribution of the scores is
shown in Fig 1.

Figure 1: Internalised stigma

1,5

Internalised Stigma

0,5

Participants

Table 2: Distribution of scores of IS

No.of participants Score Percentage
201 >2.5 64.83
109 <2.5 35.17

Analysis of variance was done to determine the relationship between the various socio-demographic
variables, the variables related to the illness and the levels of IS. The results are as shown in table 3
indicates that there is no significant difference in IS in terms of gender and place of living and the
presence of family history of psychiatric illness.
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Table 3: Analysis of variance between internalised stigma and the variables

Factors N Mean SD F P
G Mal
ender ale 130 2.62 42 519 14

Female 180 2.69 .34

Age Yqung adult 193 2.74 39 2286 <001+
Middle age 117 2.53 32

Education Primary school 9 2.93 46
High school 24 2.88 52 2949 <.001%*
Undergraduate 155 2.78 37 '
Postgraduate 122 2.44 21

Employment Unemployment 175 2.79 37
Government sector 56 2.50 .30
Private sector 67 2.42 29 19.67 <.001**
Business 3 .00
Homemaker 9 2.95 27

Marital status Married 109 2.58 32
Unmarried 149 2.68 .36
Widow 23 2.20 .00 34.99 <.001+**
Separated 6 3.05 .36
Divorced 23 3.24 .00

Family type Joint family . 18 2.43 41 790 008*
Nuclear family 292 2.67 .37

Annual income No income 184 2.96 00
Below 1 lakh 29 2.38 .36 22.85 <.001%**
1-3 lakhs 97 2.49 21

Economic status Low 64 291 43
Middle 209 2.56 33 26.62 <.001%*
Upper 37 2.79 32

Place of living Urban 185 2.66 41 06 811
Rural 125 2.65 32 ] )

Duration of illness Below 6 months 100 2.45 28
6month-1year 18 2.72 30 2749  <.001%**
lyear & above 192 2.77 .38

Family history of psychiatric ~ Yes 36 2.58 41 210 148

illness No 274 2.67 37 ] ]

Regular doctor consultation  Yes 143 2.83 38 61.93 <001%+
No 167 2.51 31

Number of inpatient No admission 124 2.49 30

admissions 1-time admission 99 2.64 32 30.69 <.001%*
2-5 Admission 84 2.91 39 '
5 & above 3 3.38 .00

Disc.onti.nuation of Yes 172 2.76 34 2833 <001+

medication No 138 2.54 .39

** Significant at P <.001

* Significant at P <.01

In doing the Post hoc comparisons using the Tukey HSD test, the level of education indicated that those
who had post graduate level of educations were feeling lesser levels of IS than all the others. The marital
status of the participants showed that participants who were widowed showed significantly lower levels
of IS than all the others and those who were divorced faced significantly higher levels of IS than those
who were separated. With regard to employment status, those who were unemployed had significantly
higher levels of IS than those who were employed in private and government sector and those who
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were employed in private sector had significantly lower levels of IS than homemakers. The participants
who were ill for less than 6 months had significantly lower levels of IS when compared to those who
were undergoing treatment for more than a year. Participants who never had an inpatient admission had
significantly lower levels of IS than those who have had 2-5 and more than 5 admissions.

Discussion

The socio-demographic characteristics and illness-related variables of the study participants reveal
significant insights into the relationship between these factors and internalized stigma (IS). The sample
consisted of 130 males (41.9%) and 180 females (58.1%), predominantly young adults (62.3%) aged
18-35 years. Educational attainment was high, with 50.0% having completed undergraduate studies and
39.4% holding postgraduate degrees. Despite this, a notable 56.5% were unemployed. A majority of
participants (61.9%) had been living with their illness for more than a year, and over 80% reported no
family history of psychiatric illness. This suggests a significant chronicity of illness without a genetic
predisposition in most cases.

IS Levels and Socio-Demographic Variables: The mean IS score was 2.66+.38, with 64.83% of
participants scoring above 2.5, indicating high levels of IS. This is a higher percentage of higher scores
in IS when compared to studies done with similar populations in other countries. A study in Qatar in
2021 (Kehyayan et al., 2021) showed that only 9.8% of the participants had high/severe IS. Studies done
in Ethiopia and Iran in 2023 showed 27.9% and 58% of the participants, respectively, had severe/high IS
(Asrat et al., 2018; Hamidi et al., 2023). A similar study done among African-American population in the
USA in 2013 reported that 35% of the participants had high levels of IS (Drapalski et al., 2013). Another
systematic analysis study on IS among those having mental illness in Africa showed that 29.05% of
the participants had high levels of IS (Alemu et al., 2023). The reason behind this could be a lack of
awareness regarding mental illness and its treatment. The analysis of variance indicated no significant
differences in IS based on gender or place of living, nor was there a significant difference related to the
presence of a family history of psychiatric illness. However, several other variables showed significant
associations with IS levels.

Education and IS: Educational attainment showed a significant impact on IS. Participants with
postgraduate education reported lower levels of IS compared to those with lower educational levels. This
is similar to a study by He et al. (2021) which showed that individuals with higher levels of education
were less likely to hold stigmatizing attitudes towards mental illness. This suggests that higher education
may provide better coping mechanisms or access to resources that mitigate feelings of stigma.

Marital Status and IS: Marital status also played a significant role. Widowed participants reported the
lowest IS levels, while divorced individuals reported the highest. The results are similar to a study by
Breslau et al. (2011) which indicated that individuals who have been divorced have a higher likelihood
of experiencing social stigma and discrimination compared to those who are currently married. This
could reflect the additional societal stigma and personal challenges faced by divorced individuals,
exacerbating their sense of internalized stigma.

Employment and IS: Employment status was another critical factor. Unemployed participants had higher
IS levels compared to those employed in private and government sectors. A study by Corrigan & Rao
(2012) found that stigma towards mental illness is one of the leading reasons why individuals with mental
health conditions face significant employment discrimination. Interestingly, homemakers reported the
highest IS levels among the employment categories, potentially due to societal undervaluation of their
role.
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Economic Status and IS: Economic status influenced IS levels, with individuals from low economic
backgrounds experiencing higher IS compared to those from middle and upper economic statuses. On
the other hand, there are some studies that suggest that the relationship between stigma and economic
status is not straightforward. For instance, a study by Corrigan et al. (2010) found that while individuals
from lower socioeconomic backgrounds experience more stigma related to mental illness, individuals
from higher socioeconomic backgrounds experience more stigma related to substance abuse. The reason
could be that stigma can impact an individual's ability to find and maintain employment, which can lead
to lower income and financial instability. Financial instability may add to the psychological burden,
enhancing feelings of stigma.

Duration of Illness and IS: The duration of illness was strongly associated with IS. Participants who
had been ill for less than six months reported significantly lower IS levels compared to those ill for
over a year. Some studies have found a positive correlation between stigma and the duration of illness,
indicating that longer illness duration may lead to greater stigmatization (Livingston & Boyd, 2010). On
the other hand, some studies have found no significant relationship between stigma and the duration of
illness. For instance, a study conducted in the United States found that stigma did not vary significantly
among individuals with different lengths of illness (Kleinman et al., 2011). This may indicate that
prolonged illness increases exposure to stigma and self-stigmatization.

Inpatient Admissions and IS: Inpatient admissions were significantly linked to IS. Participants with
no history of inpatient admission reported lower IS levels compared to those with multiple admissions.
Frequent hospitalizations might contribute to a heightened sense of stigma due to repeated interactions
with mental health institutions.

Regular Doctor Consultations and IS: Participants who had regular doctor consultations reported higher
IS levels than those who did not. This counterintuitive finding might suggest that regular consultations,
while crucial for management, could also serve as constant reminders of the illness, thereby increasing
stigma. a study conducted by Pachankis et al. (2017) found that stigma can create barriers to accessing
healthcare, including seeking help from medical professionals.

Discontinuation of Medication and IS: Medication discontinuation was also significantly associated
with IS. Participants who had discontinued their medication at some point reported higher IS levels.
A study by Ghosh et al. (2022) found that internalized stigma and public stigma were associated with
medication non-adherence among individuals with bipolar disorder. A study by Girma et al. (2013)
reported that stigma was not a significant predictor of medication non-adherence among individuals
with schizophrenia. This could reflect the challenges and frustrations associated with managing their
condition, contributing to internalized stigma.

The study examined socio-demographic characteristics and illness-related variables to understand
their relationship with internalized stigma (IS) among participants. Key findings include the following
information. The mean IS score was 2.66+.38, with 64.83% scoring high, more than reported in similar
studies in Qatar, Ethiopia, Iran, and the USA. IS scores did not significantly differ by gender, place
of living, or family psychiatric history. Higher education correlated with lower IS levels, similar to
other studies suggesting that education may provide better coping mechanisms and resources. Divorced
individuals and unemployed participants reported higher IS, likely due to societal stigma. Homemakers
had particularly high IS, possibly due to societal undervaluation of their role. Lower economic
backgrounds were associated with higher IS levels. Longer illness duration correlated with higher IS,
potentially due to prolonged exposure to stigma. Multiple hospitalizations and regular doctor visits were
linked to higher IS, possibly due to repeated reminders of the illness. Participants who had stopped
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medication at some point reported higher IS, which may relate to challenges in managing their illness
and associated stigma.

These findings highlight the complex relationships between socio-demographic and illness-related factors
and internalized stigma, indicating that higher education and socioeconomic stability may mitigate IS,
while prolonged illness and frequent healthcare interactions may exacerbate it.

Conclusion and Recommendations

The study highlights the multifaceted nature of IS and its strong associations with various socio-
demographic and illness-related factors. Interventions aimed at reducing IS should consider these
variables to provide tailored support. Enhancing education, improving employment opportunities, and
providing psychological support for chronic illness management and frequent hospitalizations could
be crucial steps in mitigating IS among individuals with psychiatric conditions. Based on the study
findings, the following recommendations are suggested to address and reduce internalized stigma (IS)
among individuals with mental illness:

1. Educational Programs: Increase public mental health education to reduce stigma, focusing on
communities with lower educational attainment. Awareness programs that provide factual information
about mental health can help reduce stereotypes and negative beliefs. Encourage higher educational
institutions to integrate mental health awareness into their curriculum to foster supportive environments
and empower students with knowledge that can help combat stigma.

2.  Employment Support Initiatives: Establish workplace programs that offer support for individuals
with mental health conditions, including flexible work arrangements, mental health days, and access
to counseling services. Partnering with organizations to promote inclusive hiring practices can help
reduce stigma-related barriers in employment.Provide specialized employment support for homemakers
and unemployed individuals, including skill-building workshops and access to community resources, to
foster self-worth and reduce stigma associated with unemployment.

3. Targeted Support for Marital and Socioeconomic Vulnerabilities: Implement targeted mental health
services for divorced individuals and those experiencing socioeconomic challenges, as these groups may
face heightened social stigma. These services could include access to support groups, counseling services,
and financial assistance programs. Develop community-based initiatives that offer social support for
low-income individuals, helping them navigate financial and mental health challenges without fear of
stigma.

4. Healthcare Engagement Strategies: Encourage a focus on resilience-building and stigma-reducing
language in patient interactions, especially for those with chronic conditions requiring frequent care.
Increase outreach for mental health support in community settings, rather than hospital settings alone, to
avoid stigma associated with frequent hospitalization and institutionalization.

5. Encouraging Adherence to Treatment: Address factors contributing to medication discontinuation
by providing education on the importance of adherence and addressing concerns around side effects.
Peer support programs could encourage individuals to maintain treatment, reducing self-stigma related
to medication use. Increase access to personalized treatment plans and psychoeducation, which can
empower individuals to manage their illness proactively and with reduced stigma.

6. Peer Support Networks and Community Engagement: Establish community peer-support groups
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where individuals can share experiences and receive mutual encouragement. Such networks may help
reduce stigma by providing a platform for individuals to see their struggles as shared rather than isolating.
Promote mental health champions and advocates within the community who can share their recovery
journeys and normalize seeking help for mental health conditions.

7.  Long-term Support for Chronic Conditions: For individuals with prolonged illness duration, create
ongoing support systems that address chronicity-related stigma, including therapy, community support,
and resource access to ease their experiences with prolonged stigma exposure. Implementing these
recommendations could create a more inclusive environment, reduce internalized stigma, and support
individuals with mental health conditions in achieving better quality of life and social integration.
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Abstract

Autonomy has been the subject of study in psychology since its foundation as a science. However, with the shift in focus during
the 1960s toward positive and health-promoting aspects of human beings—culminating in the emergence of positive psychology
in the 1990s - the construct of autonomy gained more specific attention. Despite the substantial progress, recent research has
highlighted issues such as using multiple scales to assess the same construct, increased instruments with low reliability, and a
reduced capacity for generalization as negative consequences of excessive scale production. This has led to a challenge for new
researchers in positive psychology: Which scale should I use to measure autonomy? The purposes of that study were (1) to iden-
tify and qualitatively summarize the available forms of autonomy measurement within positive psychology and (2) to evaluate
the validation processes of these scales based on the evidence criteria proposed by the American Psychological Association.
A narrative literature review followed the procedures outlined by the Preferred Reporting Items for Systematic Reviews and
Meta-Analyses (PRISMA). Ninety-eight scales or subscales were identified and categorized by language, target audience, mea-
surement context, structural validation, and theoretical foundation. The studies primarily reported validation procedures related
to internal structure and relationships with other variables, while none addressed the evaluation of consequences. That study
advances the field of positive psychology by integrating diverse literature, providing a comprehensive and cohesive overview,
and offering a practical tool to assist future researchers in selecting the most appropriate autonomy scale.

Keywords: Autonomy, Scale, Measure, Positive Psychology
Oz

Ozerklik, psikolojinin bir bilim olarak kurulusundan bu yana incelenen bir konu olmustur. Ancak, 1960'larda insanin pozitif ve
sagligi tesvik edici yonlerine odaklanma egilimi ile baglayan ve 1990'larda pozitif psikolojinin ortaya ¢ikisiyla sonuclanan siireg-
te, 6zerklik kavramina daha spesifik bir ilgi gosterilmistir. Kaydedilen 6nemli ilerlemelere ragmen, son zamanlarda arastirmaci-
lar, ayn1 kavrami degerlendiren birden fazla 6lgegin kullanilmasi, diisiik giivenilirlige sahip araglarin artis1 ve asirt 6lgek iireti-
minin genellestirme kapasitesini azaltmasi gibi sorunlara dikkat ¢ekmistir. Bu durum, pozitif psikolojide yeni arastirmacilar igin
“Ozerkligi 6lgmek icin hangi 6lgegi kullanmaliyim?” sorusu baglaminda giicliik yaratmistir. Bu ¢alismanin amaglari, (1) pozitif
psikoloji baglaminda 6zerklik 6lgiimiine yonelik mevcut 6l¢ekleri tanimlamak ve niteliksel olarak 6zetlemek ve (2) bu 6l¢eklerin
gecerlik siireclerini Amerikan Psikoloji Dernegi tarafindan onerilen kanit kriterlerine gore degerlendirmektir. Calismada, Siste-
matik Derleme ve Meta-Analizler i¢in Tercih Edilen Raporlama Ogeleri (PRISMA) cercevesinde literatiir taramasi yapilmistir.
Doksan sekiz 6lgek/ alt dlgek belirlenerek, dil, hedef kitle, 6l¢lim baglami, yapisal gegerlilik ve teorik temel agisindan kategorize
edilmistir. Calismalarda agirlikli olarak i¢ yap1 ve diger degiskenlerle ilgili gecerlik prosediirleri rapor edilmekte ve higbirinde
sonuglarm degerlendirilmesine yonelik bir analiz bulunmamaktadir. Bu ¢aligma, kapsamli ve biitiinciil bir bakis agist sunarak ve
aragtirmacilara en uygun 6zerklik dlgegini segmede yardimet olarak pozitif psikoloji alanina katkida bulunmaktadir.

Anahtar Kelimeler: Ozerklik, Olcek, Olgiit, Pozitif Psikoloji

Fernandes, C. J., Neto, F., Fernandes, S. B., Alencar, T. L. F., & Costa, P. (2024). Concepts and measures of autonomy in positive 13
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Introduction

Autonomy has been a central issue for Western European culture since the Greeks and Romans, who,
through their tragedies, questioned whether men are autonomous subjects or whether they are subject to
the whims of gods or fate.

Since the founding of Psychology as a scientific field, we can identify autonomy as an object of study
across the most diverse theories. Psychoanalysis and behaviorism are classic psychological theories that
conceptualized autonomy differently and still underlie scales used today. However, it is with the redirection
of interest in psychology toward positive and health-promoting aspects of human beings, which began
in the 1960s and culminated in positive psychology in the 1990s (Seligman & Csikszentmihalyi, 2000),
that psychologists began to focus more specifically on the construct of autonomy. During this period, the
first scales to measure autonomy emerged, focusing on work relationships (Hackman & Oldham, 1975).
Since then, the number of scales designed to measure autonomy in the field of positive psychology has
grown significantly. These are scales based on the most varied theories, which conceptualize autonomy
differently, address different domains of individuals' lives, and focus on different age groups.

From one perspective, the increase in the development of autonomy scales represents a significant
advance in understanding the phenomenon by providing information from different perspectives. On
the other hand, the proliferation of these scales in the field of positive psychology makes it challenging
to answer a simple question often asked by beginner researchers: Which scale should I use to measure
autonomy?

Currently, the early-stage researchers are faced with a fragmented and complex field. The diversity
of theories that underlie the creation of autonomy scales in positive psychology generates a complex
spectrum of conceptions of autonomy. Autonomy is conceived from subjective and internal processes,
such as the adolescent's individualization process (Steinberg & Silverberg, 1986), to a more functional and
practical perception, such as the ability to decide about work performance (Hackman & Oldham, 1975;
Inigo & Raufaste, 2019). In addition to this theoretical diversity, the autonomy scales are distinguished
by the different measurement contexts and target audiences. For example, there are specific scales for
contexts such as school (Goudas et al., 1994; Ryan & Connell, 1989) and scales that assess autonomy in
various contexts (Deci & Ryan, 1985). There are also scales aimed at specific age groups, such as older
people (Wiggins et al., 2008), and others that cover various stages of human development (Edmunds et
al., 2006). Therefore, choosing an autonomy scale requires, at the very least, that researchers explore
the complex matrix resulting from the combination of the scale's theoretical foundation, measurement
context, and target audience. This challenge is even more prominent when considering that there are
scales with the same theoretical foundation and measurement context, but that operationalize the
autonomy construct in different ways.

Therefore, despite the advances represented by the diversity of autonomy scales available in positive
psychology, selecting the appropriate instrument is a considerable challenge. Integrative review studies
that combine theoretical and empirical aspects to offer a broad perspective (Whittemore & Knafl, 2005;
Souza et al., 2010), would be a valuable tool for researchers in this diverse field. However, only meta-
analysis studies are currently available, focusing either on specific scales or narrow contexts since the
meta-analytic assumptions only support the analysis of studies with similar methodological characteristics
(Souza et al., 2010).

In addition to this fragmented scenario, researchers have warned that the excessive production of
psychological scales can have negative consequences for the advancement of knowledge due to the
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use of different scales to assess the same construct, the high number of instruments with inadequate or
outdated methodology (Clark & Watson, 1995; Simms & Watson, 2007) and the reduction in the power
of generalizations (Clark & Watson, 1995; Flake & Fried, 2020).

To contribute to a broader, evaluative, and integrative view of the set of autonomy instruments available
in the field of positive psychology, a narrative review of the literature was conducted with two objectives.
The first was to locate and qualitatively summarize the forms of autonomy measurement available in
positive psychology. The second was to qualitatively evaluate the validation process of autonomy scales
based on the validation criteria proposed by the American Educational Research Association (AERA),
American Psychological Association (APA), and National Council on Measurement in Education
(NCME) (Association et al., 1999).

Method
Conducting the review

An integrative literature review was conducted, a methodology that allows the summarization of empirical
or theoretical works (Whittemore & Knafl, 2005) and enables the construction of an overview of a vast
and complex field of knowledge (Souza et al., 2010), as is the case with autonomy. As has been indicated
for narrative reviews (Murphy, 2012; Snilstveit et al., 2012), systematic and rigorous methodological
procedures were used in conducting and reporting the review, which generally followed the procedures
outlined by the preferred reporting items for systematic reviews and meta-analyses (PRISMA) (Liberati
et al., 2009).

The identification of the texts that produced autonomy scales in the field of positive psychology was
conducted in two stages. Initially, searches were performed in the electronic database Web of Science,
and it was analyzed to determine whether the texts produced autonomy scales or, when using autonomy
scales, cited the original studies. The second stage consisted of identifying whether the studies cited in
the previous phase developed autonomy scales.

The searches were conducted in the electronic database Web of Science. In the first search, the terms
"scale", "autonomy", "positive psychology" were used. The search was limited to titles, abstracts,
keywords, publications made up to the year 2021, and finally, to the field of studies specified by the
psychology database. Thus, in this first search, the following Search Query was employed (TS=scale and
TS=autonomy and TS= "positive psychology" and SU=psychology and 2021 or 2020 or 2019 or 2018 or
2017 or 2016 or 2015 or 2014 or 2013 or 2012 or 2011 or 2010 or 2009 or 2008 or 2007 or 2006 or 2005
or 2004 or 2003 or 2002 or 2001 or 2000 or 1999 or 1998 or 1997 or 1996 or 1995 or 1993 (Publication
Years)). Through this search, 21 works were identified as potentially produced scales of autonomy from

the field of positive psychology.

nn

Inthe second search, to broaden ourresults, the terms "scale", "autonomy", and "well-being" were searched,
considering that well-being is one of the most studied outcomes in the field of positive psychology. The
research was restricted to the same parameters as before. Thus, in this search, the following Search
Query was used (TS=scale and TS=autonomy and TS= "well-being" and SU=psychology and 2021 or
2020 or 2019 or 2018 or 2017 or 2016 or 2015 or 2014 or 2013 or 2012 or 2011 or 2010 or 2009 or 2008
or 2007 or 2006 or 2005 or 2004 or 2003 or 2002 or 2001 or 2000 or 1999 or 1998 or 1997 or 1996 or
1995 or 1993 (Publication Years)). A total of 287 studies were identified, and after applying a language
filter to include only English, Spanish, and Portuguese, this number was reduced to 270 papers."
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Compiling the results from the two searches, three duplicate references were identified and removed,
resulting in 288 studies to be analyzed in the next stage.

Article screening

The articles were analyzed to determine whether they developed autonomy scales and, if so, which
references were cited. During this stage, the titles, abstracts, and methods of all identified articles were
reviewed, applying four inclusion criteria: the study must have developed a scale or subscale explicitly
named as autonomy, it must be a publised paper, it must be written in English, Portuguese, or Spanish,
and it must be available online. Studies (n = 261) were excluded for various reasons, as shown in
Figure 1. At the end of this stage, 30 texts that developed autonomy scales and 272 references cited by
these texts when using autonomy scales were identified. Next, the citations (n = 272) were analyzed, of
which 142 were duplicates, eight had been previously analyzed, and five did not provide bibliographic
references. The procedure described above was repeated four more times, analyzing the references and
their citations until no new references were identified. The final sample of this study comprised 98 texts
that developed autonomy scales, which were then subjected to thematic analysis and validation appraisal.

Thematic analysis

The texts (n = 98) were then subjected to thematic analysis. The identified thematic units were grouped
into five predefined categories: theoretical foundation, structure validation, measurement context, target
audience, and language in alignment with the objectives of this study.

The Theoretical Foundation category was based on the conceptualization of autonomy provided by the
authors of the scales. The authors' citations in defining autonomy were used to identify the theoretical
basis upon which the scale's development was founded.

The Structure Validation category examined the factorial solution presented by the scales, labeling them
as: unknown structure when no factor analysis was performed; unidimensional scale, where autonomy
was identified as a single latent variable measured by several items sharing a single underlying factor
(Reise et al., 2010; Segars, 1997); multifactorial scale, when autonomy was measured by different latent
variables, each composed of various items (Reise et al., 2010; Segars, 1997); subscale, when autonomy
was identified as one of several latent variables, each measuring a distinct construct; or theoretically
inadequate, when the factorial solution did not reflect the theoretical basis.

In the Measurement Context category, thematic units were identified through the scale items, considering
how the context influenced the operationalization of the autonomy construct. The scales were classified
into four groups: specific context, multifaceted context, interchangeable context, and unspecified context.
Scales that assessed autonomy in a specific context were those where the items designated autonomy
for a single context (e.g., educational, occupational, or sports contexts). Scales categorized as assessing
autonomy in a multifaceted context were those where the items measured autonomy across multiple areas
of the participants' lives simultaneously. Scales that assessed autonomy in interchangeable contexts were
those whose items could be adapted to measure autonomy according to the context of the researcher's
interest. Finally, scales classified as evaluating autonomy in unspecified contexts were those where the
items did not imply a specific context for the operationalization of autonomy, meaning the context was
not a defining factor in the measurement.

In the Target Audience category, the thematic unit focused on identifying study participants' age range or
average age. The target audiences were categorized into the following groups: children (under 12 years);
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adolescents (12 to 17 years); emerging adults (18 to 25 years); adults (26 to 65 years); and elderly (over

65 years).

Finally, the Language category identified the language used to create or present the autonomy scale.
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Validation appraisal

Two psychology doctoral students independently assessed the validation procedures based on the
evidence for each autonomy instrument. Following the methodology used in other studies (Yu & Kirk,
2009), an evaluation framework (Table 1) was applied, operationalizing the parameters of validity
evidence based on test content, relations to other variables, internal structure, response processes, and
testing consequences, as proposed by AERA, APA, & NCME (1999). The researchers assessed whether
the autonomy scales presented each of the five parameters using a scale from 0 to 2 (0 = does not meet
the criterion, 1 = partially meets the criterion, 2 = fully meets the criterion). The average scores for each
item were calculated, and the level of agreement between the two reviewers was assessed using Cohen's
Kappa, calculated in RStudio 7. Agreement levels were categorized as follows: values between 0.93
and 1.00 indicated excellent agreement; 0.81-0.92 indicated very good agreement; 0.61-0.80 indicated
good agreement; 0.41-0.60 indicated fair agreement; 0.21-0.40 indicated slight agreement; 0.01-0.20
indicated poor agreement; and less than 0.01 indicated no agreement (Byrt, 1996).

Table 1. Criteria framework for quality appraisal of autonomy measurement tools

. Score
CVED Description
0 1 2
Experts review the test items and rank them with respect to
. . . Has been It was evaluated by
their relevance and appropriateness for measuring the construct  Not evaluated .
Test Content evaluated by expert reviewers

and with respect to the adequacy with which the test content is by reviewers

congruent with the test objective. (Sireci & Sukin, 2013) expert reviewers  and target audience

Relations The analysis of the relationships between test scores and Evaluated against Evaluated against
to Other constructs that are expected to be positively, negatively, or Not assessed at least one more than one
Variables unrelated. (Sireci & Sukin, 2013) variable variable

Refers to the dimensionality or underlying factor structure of

o . . . None of
Internal an assessment: it originates from various sources, including the the aspects Looked at least Looked at more
Structure analysis of (a) internal consistency, (b) dimensionality, and (c) p one of the aspects  than one aspect
. . . . analyzed

measurement invariance. (Sireci & Sukin, 2013)

It involves showing that examiners are engaging with the

hypothesized constructs that the test is designed to measure .

. . . Evaluated with
Response when responding to test items. The researchers evaluated Evaluated with at
. L o . Not assessed more than one

Processes this through indirect methods such as cognitive interviews, least one method method

think-aloud protocols, focus groups, or the analysis of answer

patterns and item response time data. (Sireci & Sukin, 2013)

Its refers to appraising both the intended and the unintended It did not He explained at .
Consequences . . . . He explained both

. consequences associated with a testing program. (Sireci & spell out the least one of the

of Testing . consequences

Sukin, 2013) consequences consequences

Note: CVED means Criterial Validity Evidence Based
Results

The study identified 98 scales or subscales published between 1975 and 2021 in ten languages. These
scales referenced fourteen theories to conceptualize autonomy, with SDT being the most frequently cited
(n = 64). The findings are organized according to the categories of analysis outlined earlier.

Epistemological foundation

The autonomy scales analyzed were based on fourteen theories, with the Self-Determination Theory
(SDT) being the most referenced (n = 70). SDT posits that autonomy is one of the three basic human
needs for full and healthy development. Autonomy as part of basic needs was used, for example, to
develop the Basic Psychological Need Satisfaction Scale (Sheldon et al., 2001). Some studies measured
autonomy as a basic need in specific contexts, such as the Adolescent Students' Basic Psychological
Needs at School Scale (Tian et al., 2014), which considered autonomy in the school environment, the
Basic Psychological Need Satisfaction at Work Scale (Deci et al., 2001) applied to the work environment,
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and the Basic Psychological Needs in Exercise Scale (Vlachopoulos & Michailidou, 2006) in relation to
physical activities.

When examined within the SDT framework, autonomy is presented as a construct composed of six
different spectra of motivation, forming a continuum of autonomy that allows fer identifying a locus
of causality for voluntary behavior. These spectra include amotivation, external regulation, introjected
regulation, identified regulation, integrated regulation, and intrinsic regulation. This continuum was
applied, for example, by the Comprehensive Relative Autonomy Index Scale (Sheldon et al., 2017).
This theoretical framework was also applied to specific contexts, as evidenced in scales such as The
Motivation at Work Scale (Gagne et al., 2010) and the Perceived Locus of Causality Scale — Revised
(Vlachopoulos et al., 2011).

Psychological Well-Being was the second most cited theoretical framework (n = 6) among the scales
analyzed. Ryff (1989), in developing the Psychological Well-Being Scale, conceptualized autonomy as
a process of self-determination and internal regulation of behavior, resisting enculturation. This allowed
the subject to develop an internal locus of evaluation, free from the approval of others, enabling a
sense of liberation from collective impositions. In more recent work, co-authored by Ryff, autonomy is
more concisely defined as the "quality of self-determination, independence, and internal regulation of
behaviors" (Clarke et al., 2001, p. 80).

The CASP-19 scale (Hyde et al., 2003) and its shortened version, CASP-19 Reduced 12 (Wiggins et al.,
2008), were based on Maslow's theory, which conceptualizes autonomy as "the right of an individual to
be free from the unwanted interference of others" (Patrick et al., 1993).

The Job Diagnostic Survey (Hackman & Oldham, 1975) cites the works of Turner and Lawrence (1965)
and Hackman and Lawler (1971) as their theoretical foundation. These works propose a theory in which
three psychological states (experienced meaningfulness of the work, experienced responsibility for the
work outcomes, and knowledge of the results of work activities) are necessary to achieve positive work
outcomes. These psychological states are created through five "core" job dimensions, one of which is
responsibility at work, enhanced by autonomy. Hackman and Oldham (1975) define autonomy as "the
degree to which the job provides substantial freedom, independence, and discretion to the employee
in scheduling the work and determining the procedures to be used in carrying it out" (p. 162). The
Job Diagnostic Survey - Revised (Idaszak & Drasgow, 1987) similarly addresses organizational
characteristics, originally postulated by Hackman & Oldham (1974), as precursors to worker outcomes.

The Super-Leadership Scale (Muller et al., 2013) is based on the theory of self-leadership proposed
by Manz (1986), which posits that facilitating personal autonomy and responsibility operationalizes
the super-leadership construct. This is characterized by a leader's ability to delegate responsibilities
to employees. Lastly, in the organizational domain, the Work Characteristics Scale (Toppinen-Tanner
& Kalimo, 2003), referencing the works of Elo, Leppédnen, & Lindstrom (1992), does not directly
conceptualize autonomy but measures it through items addressing temporal freedom and other workplace
factors.

Autonomy based theoretically on psychoanalysis is conceptualized as a process of individualization
during adolescence, where the adolescent abandons paternal dependence and previous self-
conceptualizations, a conception used in the Emotional Autonomy Scale (Steinberg & Silverberg, 1986).
Also grounded in psychoanalysis, The Autonomy Scale (Bekker, 1993) views autonomy as an outcome
of ego development, which psychologically separates individuals from the rest of the world and has
distinct gender implications, leading to differentiated autonomy experiences between genders. Similarly,
the Autonomy-Connectedness Scale (ACS—-30) (Bekker & van Assen, 2006), grounded in neoanalytic
theory, also analyzes autonomy as a process beginning in adulthood, distinguishing between genders.
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Concepts and Measures of Autonomy in Positive Psychology

The Needs Satisfaction Regulation Scale (Bernardo & Branco Vasco, 2015) was based on the Paradigmatic
Complementarity Model (Vasco,2009). This model identifies seven need pairs that influence psychological
well-being, with autonomy as the capacity for self-determination and differentiation and proximity as
the ability to form and maintain intimate relationships.

Some instruments approached autonomy as an aspect of the relationship between adolescents and parents,
as in the case of The Perceived Parental Autonomy Support Scale (Mageau et al., 2015) based on the
authoritative parenting style proposed by Baumrind (1971). In this framework, autonomy support, as
opposed to parental control, is one of the three critical components for predicting the healthy development
of'adolescents. Specifically, parental autonomy support is described as "showing consideration for young
adults' distinct internal frame of reference, showing respect for their unique needs and feelings in the
parental relationship" (Mageau et al., 2015, p. 252). The Scales of Promotion of Psychological Autonomy
and Psychological Control (Sher-Censor et al., 2011), based on Grotevant and Cooper's (1998) studies,
also address parental relationships, with psychological autonomy viewed as supporting adolescent self-
exploration and self-assertion. The theoretical framework of the Cuestionario EDPSI-74 (Algranti &
Santacana, 1984) proposes that psychosocial maturity, which occurs during adolescence, consists of
three dimensions. Behavioral autonomy includes initiating actions such as dressing, choosing friends,
personal care, and travel planning (Algranti & Santacana, 1984). Continuing the focus on adolescent
autonomy, the Transition to Adulthood Autonomy Scale (Bernal Romero et al., 2020) takes a more
complex view. Its theoretical foundation presents autonomy as a lifelong developmental process shaped
by relationships with others, involving reflection on one's life, making independent decisions, accepting
consequences, and practicing self-eco-organization.

The FUMAT Scale (Goémez et al., 2008) was grounded in the theoretical model of quality of life proposed
by Schalock and Verdugo (2002/2003). Quality of life is presented as a multidimensional state of well-
being, with one of the dimensions being self-determination, which includes indicators such as autonomy,
decision-making, goal-setting, and personal preferences (Goémez et al., 2008). The Subjective Quality of
Choice Inventory (Leontiev et al., 2020) is based on the conceptualization of work choice. According to
the authors, work choice is an active process involving cognitive effort, motivation, energy expenditure,
and the use of internal and external resources. In this conceptualization, autonomy is understood as the
cognitive dimension of the choice process related to the experience of decision-making.

The Eudaemonic Well-Being Scale (Segerstrom et al., 2021) is theoretically based on SDT and
Psychological Well-Being (PWB) frameworks. According to SDT, autonomy is defined as the experience
of self-organization and alignment of behavior with the self. In the PWB framework, autonomy is linked
to self-determination and independence.

The Cognitive Autonomy and Self-Evaluation (Beckert, 2007) was developed using the grounded theory
approach to measure adolescent cognitive autonomy, which is composed of five categories: independent
decisions; voicing educated and appropriate opinions; weighing the influence of others on thinking;
considering consequences; and self-evaluating practices. The WHOQOL-OLD Scale (Power et al., 2005)
was produced from focus groups conducted in 21 different countries with the objective, among others,
of identifying what would be necessary for the quality of life of the elderly. Of the items constructed
from these focus groups' contributions, four are designed to measure autonomy, such as: "People around
you are respectful of your freedom" (Power et al., 2005, p. 2211). Also produced from the focus group
methodology, the Health Competence Beliefs Inventory (DeRosa et al., 2011) is aimed at adolescents
or young adults diagnosed with childhood cancer and defines autonomy as adolescents' belief regarding
their parents' independence in health care and in general.

The Motives Questionnaire (Inigo & Raufaste, 2019) is based on the Reversal Theory (Apter, 1982),
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conceptualizing autonomy specifically for this scale as the sense of control in research activity.
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Figure 2. Distribution of autonomy instruments by type, factorial structure, and context of measurement

Structure Validation

The Structure Validation category examined the scales based on their factorial solutions, distinguishing
between those measuring autonomy as a unidimensional construct (n =4), as a multidimensional construct
(n=26), and those that measure autonomy as part of another construct (e.g., well-being), labeled here as
subscales (n = 51). One subscale was identified as demonstrating a factor structure that was inconsistent
with the theoretical framework underpinning the instrument (n = 1). It also identified scales (n = 9) and
subscales (n = 7) that did not provide validation of their factorial structure. The distribution of autonomy
instruments, categorized by whether they are scales or subscales and by the number of identified factors,
is shown in Figure 2. Furthermore, the naming conventions for the factors of each scale can be consulted
in supplementary material S1.

Measurement Contexts

In this category, the scales were classified based on the specific contexts they were designed to assess:
specific contexts (n = 48), multifaceted (n = 1), interchangeable (n = 7), and unspecified (n =42). Among
the scales for specific contexts, the highest prevalence was for those created for the school context (n =
17, 18%). Detailed specifications for each scale's context are provided in Figure 2, and examples of how
autonomy is conceptualized in each identified context are included in supplementary material S2..
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Target audience

Autonomy scales that focused on a single age group (n = 42) were identified, as well as scales that
covered multiple age groups (n = 38), as shown in Figure 3.

Additionally, studies (n = 18) were found that did not report the average or exact age of participants
but used various terms to describe their samples. The list of these studies and the terminology used to
describe the target audience can be found in supplementary material S3.

Language

A significant prevalence of English was observed in the production of the autonomy scales, with 51
(52.0%) of the scales produced in this language. Among the scales created in languages other than
English (n = 24), various languages were represented, including German (n = 2), Chinese (n = 1),
Spanish (n = 11), Finnish (n = 1), French (n = 3), Greek (n = 1), Dutch (n = 2), Portuguese (n = 1), and
Russian (n = 2). Additionally, 23 scales were available in two or more languages, either because they
were simultaneously produced in English and another language or because their publications included
the full set of scale items in English alongside another language.

Notably, the work by Power et al. (2005) stands out in this category, as it involved contributions from
researchers in 21 different countries. This study exemplifies the globalization of knowledge, as it adapted
the WHOQOL scale for assessing quality of life in the elderly. The initial items were created in German,
Spanish, Danish, French, Czech, Norwegian, Hebrew, Japanese, Chinese, Portuguese, Turkish, and
Lithuanian, and were then translated into English, which was the language used in the publication of the
scale.

Validation appraisal

The evaluation of the validation procedures of the scales performed by the two investigators showed a
good agreement, having reached a Cohen Kappa of 0.70. All included autonomy tools reported at least
one validation procedure. However, none of the scales performed the five evidence-based validation
procedures indicated by the APA.

Test Content

In the content test criterion, 37 scales performed at last one evaluation procedure of the items that would
compose the proposed scales, while nine scales had their items evaluated by both specialists and the
target audience: CASP 19 (Hyde et al., 2003); Escala de las Necesidades Psicologicas Basicas en el
Ejercicio adapted to physical education (Murcia et al., 2008); Cognitive Autonomy and Self-Evaluation
(Beckert, 2007); Health Competence Beliefs Inventory (DeRosa et al., 2011); Need Satisfaction and
Frustration Scale (Longo et al., 2016); Psychological Need Thwarting Scale (Bartholomew et al.,
2011); Academic Motivatio Scale (Vallerand & Bissonnette, 1992); Support for Autonomy in Physical
Education (Moreno-Murcia et al., 2020); Review of the Percibido Locus Scale of Causality (Ferriz et
al., 2015).

Relations to Other Variables

The maximum mean was assigned in this criterion to 66 instruments, which related autonomy with two
or more distinct variables. These scales can be identified in Table 1 as those with a score of two in the
Relations to Other Variables column.

Internal Structure
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Figure 3. Distribution of Autonomy Scales by Target Audience Age Group

In this criterion, the maximum mean was also assigned to 66 scales, which reported at least two internal
validation analysis procedures, such as reliability analyses, factor analyses, or multidimensional scales
analysis. These scales can be identified in Table 1. They correspond to the instruments presenting two
scores in the Internal Structure column.

Response Processes

Six scales presented at least one analysis procedure of the response process in the use of the autonomy
instruments: CASP 19 (Hyde et al., 2003); Measures of the School as i3 Caring Community (Battistich
et al., 1997); Cognitive Autonomy and Self-Evaluation (Beckert, 2007); Free Time Motivation Scale for
Adolescents (Baldwin & Caldwell, 2003); Children's perceptions of their parents (Grolnick et al., 1991);
Index of Autonomous Functioning Scale (Weinstein et al., 2012).

Consequences of Testing
None of the autonomy instruments studied reported procedures for analyzing the consequences.
Conclusions and Recommendations

The growing interest in the phenomenon of autonomy and the recent profusion in the production of
scales has culminated in a current scenario that hinders the comparison of results obtained in positive
psychology, as well as making it difficult for new researchers to select the most suitable instrument for
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their studies. To address these challenges, this study identified, summarized, and qualitatively evaluated
98 autonomy scales. The scales were presented in five categories (language, target audience, measurement
domain, structural validity, and theoretical foundation) and assessed according to the five validation
criteria proposed by the AERA, APA, and NCME (1999). This synthesis of information positions this
review as a valuable guide for selecting autonomy scales in positive psychology, helping researchers
quickly identify the scale best suited to their objectives.

In addition to integrating the diverse literature of autonomy scales, that review also showed that the
authors, when producing autonomy instruments, favored as a procedure for validating the scales the
analysis of the relationship with other variables and the analysis of the internal structure, which is in
agreement with studies that indicate a recent tendency of researchers to report estimates of internal
consistency and evidence of convergence and divergence (Jarvis et al., 2003). Furthermore, only 46% of
the analyzed studies reported content validation procedures, which reflects alignment with other studies
identifying this gap in the production of psychological scales (Podsakoff et al., 2016).

However, the absence of content validation in more than half of the analyzed autonomy scales deserves
attention. Content validation is an essential process for anchoring the scale in its theoretical purpose
through a precise definition of the construct to be measured, as well as a review and analysis of the
representativeness of items by experts (Clark & Watson, 1995; Haynes et al., 1995). This process ensures
that the scale's statements and items appropriately operationalize the construct (Clark & Watson, 1995).
The absence of content validation in the development of a scale indicates an inadequate or outdated
methodology (Clark & Watson, 1995; Simms & Watson, 2007), which can lead to distorted interpretations
and a deviation from the primary goal of the scales: to measure autonomy with fidelity and relevant
generalization (Clark & Watson, 1995; Flake & Fried, 2020). Thus, content validation is fundamental to
ensure that the instrument accurately represents the construct, enabling the measurement of autonomy in
alignment with the proposed theoretical conception (Haynes et al., 1995; Sireci & Sukin, 2013).

In this way, by observing the prevalence of internal structure analyses and relationships with external
variables alongside the gap in content analysis as part of the validation process, the results of this review
suggest the risk of producing instruments with solid internal and structural consistency but limited
capacity to distinguish autonomy from other related constructs. Since inadequate measurement of a
construct compromises scales' discriminant and nomological validity, this reduces their practical value
in scientific investigations (Podsakoff et al., 2016). In the final analysis, the lack of content validation can
affect not only the validity of the conclusions drawn from these scales but also limits the advancement of
understanding the phenomenon of autonomy within positive psychology. Thus, the results of this review
support the need for greater methodological transparency and a more robust integration between theory
and psychometric practice in the production of scales, as recently suggested by other authors (Aguinis
et al., 2018).

Another emerging point of reflection from our results concerns that authors have rarely considered the
implications of the test administration process for participants. This oversight possibly reflects the early
stage of discussions on evidence-based consequences of testing validation, which still sparks debate on
the best implementation methods (Sireci & Sukin, 2013).

The findings of this review further reinforce the view that construct validity should be understood as
a dynamic process. Validity cannot be permanently fixed, as it is continuously informed and refined
by emerging theory and empirical data (Simms & Watson, 2007). This suggests that developers of
autonomy scales should not only create psychometrically robust instruments but also conduct rigorous
and ongoing evaluations of the theoretical and practical validity of these instruments so that they can
evolve in synchronization with advances in positive psychology (Simms & Watson, 2007).

Finally, these results should be interpreted with caution, considering some limitations of this review,
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such as restricting searches to a single database, the absence of multiple judges in the stage of thematic
analysis, and the lack of an evaluation of the psychometric quality of the scales analyzed. However, even
in the face of these limitations, we believe that this work represents a significant contribution to the field
of positive psychology, either because it integrates a diverse literature, giving a broad and cohesive view
of this field, and because future researchers can use it as a valuable and practical tool in the process of
choosing the autonomy scale.
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Abstract

This study examines the relationship between the concept of psychological well-being, which is defined as individuals' ability to
overcome the difficulties they encounter in their lives- and career adaptability, which deals with the process of struggling with the
difficulties they encounter in their career pathways. The study was conducted with 835 high school students, utilising the relati-
onal screening model, which is a quantitative research method. “Career Adaptability Scale", "Psychological Well-Being Scale"
and "Personal Information Form", which is developed by the researcher, were used as data collection tools in the study. Non-pa-
rametric tests were employed to determine the relationship between the variables in the study. According to the data collected,
the total scores for adolescents' career adaptability were found to differ significantly based on gender, mother's education level,
academic achievement, and career goal setting, while no significant difference was observed regarding the father's education le-
vel. Similarly, students’ psychological well-being levels differed significantly based on their mother's education level, academic
success, and career goal setting but showed no significant difference in relation to gender or father's education level. A positive
and significant relationship was identified between the adolescents' psychological well-being and their career adaptability, as
well as its sub-dimensions. This study highlights the critical role of psychological well-being in enhancing high school students'
ability to adapt to the evolving professional and business landscapes of the 21st century.

Keywords: Adolescent Individuals, Adolescence Period, Career Adaptability, High School Students, Psychological Well-Being.
Oz

Bu calismada, bireylerin, yasamlarinda karsilastiklart zorluklarin iistesinden gelme konusunda potansiyelini ortaya koymasi
olarak belirtilen psikolojik iyi olus kavramu ile kariyer stireclerinde karsilastiklar: giigliiklerle miicadele siirecini ele alan kariyer
uyumu arasindaki iliski ele alinmistir. Bu dogrultuda lise diizeyindeki ergen 6grencilerin psikolojik iyi olus diizeyleri ile kariyer
uyum yetenekleri arasindaki iliski arastirilmistir. Calismada, Psikolojik Iyi Olus Olgegi ve Kariyer Uyum Yetenekleri Olcegi
kullanilarak, bu kavramin kariyer stireclerindeki giigliiklerle miicadeleyi ifade eden kariyer uyumu ile iliskisi incelenmistir.
Arastirma 835 6grenci ile gergeklestirilmis ve arastirmada nicel arastirma yontemlerinden iligkisel tarama modeli kullanilmistir.
Arastirmanin degiskenleri arasindaki iliskiyi belirlemek i¢in non-parametrik testler kullanilmigtir. Elde edilen sonuglara gore; er-
genlerin kariyer uyum yeteneklerine ait toplam puanlariin cinsiyet, anne egitim durumu, akademik basar1 durumu ve hedeflenen
meslegi belirleme durumuna gore anlamli farklilik gosterdigi; baba egitim durumuna gore ise anlamli bir farklilik géstermedigi
tespit edilmistir. Ogrencilerin psikolojik iyi olus diizeylerinin, anne egitim durumu, akademik basar1 durumu ve hedeflenen
meslegi belirleme durumuna gore anlamli farklilik gosterdigi; cinsiyet ve baba egitim durumuna gore ise anlamli bir farklilik
gostermedigi tespit edilmistir. Ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yetenekleri ve kariyer uyum yeteneginin
alt boyutlar1 arasinda pozitif yonde anlamli bir iliski oldugu tespit edilmistir. Bu ¢aligmayla, 21. yiizyilda degisen is ve meslek
kosullarina uyum saglama becerilerini artirmada lise donemindeki 6grencilerin psikolojik iyi olus diizeylerinin 6nemi ortaya
konmaya caligilmigtir.

Anahtar Kelimeler: Ergen, Ergenlik Dénemi, Kariyer Uyum Yetenegi, Lise Ogrencileri, Psikolojik Iyi Olus.
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Hiiseyin Demirtag

Giris

Kariyer, insanlarin is yasaminda ve mesleki rollerinde tekamiil, duraksama ve gerilemelerini i¢ine alan
bir siireci ifade etmektedir (Yesilyaprak, 2019). Tiirk¢e’de gitgide daha fazla duyulan kariyer kavrama,
mesleki gelisim anlaminda kullanilmakta ve giiniimiiz alan yazininda gelisim kavramini da kapsadigi
icin meslek sozciigiiniin de yerine kullanilabilmektedir (Dikili, 2012).

Kariyer planlamada 6nemli bir asama olan meslek se¢iminin belirlenmesi bireylerin ergenlik donemindeki
lise egitimine denk gelmektedir (Kulaksizoglu, 2012). Ergenlik donemi belirgin bir sekilde ruhsal,
bedensel ve sosyolojik gelisimlerin meydana geldigi yetiskinlige gecis donemidir (Polvan, 2000). Bu
kritik donemde yasadig1 degisimlerle beraber gelecegine yon verecek bilgi, beceri, inang ve tutumlar da
gelismektedir. Ergenlik doneminin temel gelisim gorevlerinden biri de bireylerin geleceklerindeki kisisel
sosyal gelisimini etkileyecek olan kariyer planlamalarini yapmalaridir (Santrock, 2011; Super, 1990).
Bireylerin gelisim donemleri igerisinde yer alan ergenlik donemindeki kariyer gelisim gorevlerini ele
alan yaklasimlardan biri de Donalt E. Super’in “Yasam Boyu Yasam Alani Yaklasimi” dir.

Super’in “Yasam Boyu Yasam Alami Yaklasimi” kariyer gelisim siireci ve meslek se¢cimi kuram ve
yaklagimlar1 igerisinde gelisimsel yaklasim olarak siniflandirilmaktadir (Akt., Yesilyaprak, 2019).
Super’in yasam boyu kavrami mesleki gelisim donemleriyle alakali bir kavram olup, bireyin émrii
boyunca devam eden siire¢lerini ifade etmektedir. Bu siiregler biiylime, kesfetme, yerlesme, siirdiirme ve
¢Okiis donemleridir. Ergenlik donemi evresini de i¢ine alan kesfetme donemi, 14- 24 yas aralifina denk
gelmektedir (Siyez, 2019). Savickas’a (1999) gore Super, bu evreyi ergen bireylerin toplum i¢indeki sosyal
rollerden kendilerine uygun olan1 edinme ve bu yeni rollerin dogurdugu sorumluluklara uyum saglama
asamasi olarak belirtmekte; yeni durumlara uyum saglama siirecini de kariyer uyumu kavramiyla ifade
etmektedir. Super kariyer uyumunun ergenlerin geleceklerindeki kariyer planlamalarinda son derece
kritik bir siire¢ oldugundan bahsetmektedir (Savickas, 1997). Dolayisiyla bireylerin ergenlik donemine
denk gelen kariyer gelisim evresinde kariyer uyum yeteneklerinin (KUY') 6nemi 6n plana ¢ikmaktadir.

Mark L. Savickas, Super’in “Gelisimsel Kurami:’ndan ve “Yasam Boyu Yasam Alani Yaklasimi ndan
etkilenmis ve kariyer gelisim kuramlar1 arasinda biitiinleyici ve yapilandirmaci bir yol izleyerek “Kariyer
Yapilandirma Kurami’n1 (KYK) gelistirmistir (Savickas, 2005). Savickas’in kuraminda kariyer uyumu
kavrami, bireylerin yasadig1 ve yagamasit muhtemel kisisel sorunlarla, mesleki gecis ve mesleki gelisim
gorevlerindeki zorluklarla bas edebilmek i¢in potansiyel imkanlarini kullanabilme ve gerekli hazir
bulunuslugu gosterebilecek psikolojik yapi olarak tanimlanmaktadir (Korkut Owen ve Niles, 2019).
Savickas (1997) kariyer uyumunu bireyin gelecekte karsilasabilecegi giicliikleri dnceden 6ongoriip bu
engelleri agmak i¢in hazir bulunuslugu saglayabilmek adina gerekli becerileri gelistirebilmesi olarak
aciklamaktadir. Savickas uyum saglayabilen bireyin kisilik 6zelliklerini; is icra eden bir kisi olarak
gelecegi hakkinda endiselenmek (ilgi), meslege yonelik gelecek beklentilerinin denetimindeki artis
(kontrol), kendisiyle ve mesleki gelecegi ile ilgili karsilasabilecegi durumlar hakkinda merakli olmak
(merak), isteklerine ve hedeflerine ulasabilmek icin gilivenini artirmak (giliven) olarak belirtmistir.
Savickas’a gore ilgi, kontrol, merak ve giiven uyum saglayabilen bireyin kisilik 6zelliklerini yansitmakla
beraber, kariyer uyumunu gelistiren ve siirdiiren faktorleri de yansitan kavramlardir (Savickas, 2005).

Kariyer uyumu, bireylerin geleceklerindeki gelisim ve mesleki gorevlerini saglikli bir sekilde planlayip
yonetebilme ve devam ettirebilme becerilerinde dnemli bir role sahiptir. Ozellikle bireylerin gelecekleri
hakkinda 6nemli kararlar aldig, kisilik ve benlik kavramlarinin gelistigi, gelecegine yon verdigi, bilgi,
inang ve tutumlarinin gelistigi ergenlik doneminde, bireylerin kariyer uyum yeteneklerinin mesleki
gorev ve mesleki gegislerindeki becerilerine 6nemli katki sagladigini gosteren calismalar oldugu
bilinmektedir. Bu ¢aligmalar kariyer uyum yetenekleri yiiksek olan ergenlerin kariyerlerindeki gelisim
ve mesleki gorevlerini ve mesleki gegislerini daha iyi yonetebildigini ortaya koymaktadir (Creed, Miiller
ve Patton, 2003; Creed, Patton ve Prideaux, 2007; Savickas, 1997).
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Kariyer uyumu ile iligki olabilecek kavramlardan biri olarak bireylerin “psikolojik iyi olus diizeyleri nin
oldugu diisiiniilmektedir. “Psikolojik iyi olus” (P10O) kavrami, bireylerin yasamlarinda karsilastiklar:
giicliiklerin iistesinden gelme konusunda potansiyelini ortaya koymasi (Telef, 2013), giiclii ve zayif
yonleriyle alakali farkindalig1 artirmasi ve olusturdugu yasam anlamiyla gelecegine yonelik bagimsiz
hareket edebilmesi (Ryff ve Singer, 2008), a¢ilarindan kariyer uyumu ile iliskili oldugu diisiiniilmektedir.
Alan yazin incelendiginde ise psikolojik iyi olus ile kariyer uyum degiskenleri ile alakali ¢alismalarin
son zamanlarda artig gosterdigi goriilmektedir (Akkermans vd, 2018; Nakra ve Kashyap, 2023; Russo
vd, 2023). Psikolojik iyi olus kavramini ayrintili anlayabilmek ic¢in oncelikle “iyi olus” kavramini
aciklamak gerekmektedir. Bradburn (1969) tarafindan “mutluluk™ olarak ifade edilen iyi olus; bireyin
yasaminda herhangi bir sorun olarak goriilebilecek durumun olmamasi ile birlikte, var olan potansiyeli
performansa doniistiirebilme olarak da belirtilmektedir (Ryft, 1989). World Health Organization (WHO),
iyl olusu bireylerin hedefleri dogrultusunda yeteneklerini kullanabildigi, yasam akisinda karsilagilan
normal stres ile bas edebildigi, verimli caligmasiyla iiretkenlik gostererek cevresine katki saglayabildigi
ve fiziksel olarak saglikli olmanin 6tesinde iyi bir refah durumunu igeren bir yagami ifade etmektedir
(WHO, 2001).

Iyi olma temelde Hedonizm ve Eudemonizm olmak iizere iki bakis agisina dayanmaktadir. Hedonizm
bakis acisina gore iyi olus bireyin yasamindan duydugu hazz ile ilgili siibjektif degerlendirmeleri
kapsamaktadir ve psikoloji alaninda “Oznel Iyi Olus” olarak kavramsallastirilmistir. Tkinci bakis agisi
olan Eudemonizm anlayisina gore ise, bireyin biitiin olarak psikolojik diizen ve ilerleyisinde olmasidir
ve psikoloji alaninda “Psikolojik Iyi Olus” olarak kavramsallastirilmistir (Keyes, Shmotkin ve Ryff,
2002).

Psikolojik iyi olus kavramin temelini, bireyin kendi yetenek ve kabiliyetlerini gercekei bir sekilde
kesfedip gii¢lii ve zayif yonleri ile alakali farkindalik olusturarak gelecegine yonelik bagimsiz davraniglar
sergilemesi ve yagami anlamli hale getirebilme giicii olusturmaktadir (Sar1, 2011). Farkli tanimlamalarda;
bireyin karsilastig1 giicliiklere karst var olan potansiyelini kullanmasi ve olusturdugu yasam anlami
yolunda kendini gergeklestirebilmesi (Ryff ve Singer, 2008), bireylerin yasamlarinda karsilastiklari
giicliiklere anlamli bir karsilik verme ve kendini gergeklestirme potansiyelini ortaya koymasi olarak
aciklanmaktadir (Telef, 2013). Diger bir ifadeyle bireyin kendi yasamina yonelik yiikiimliilitk duydugu
amagclar dogrultusunda olusturdugu hedeflere ulasmak anlaminda ¢evresi ve diger bireylerle etkilesim
kurma gibi yetilerine yonelik var olan potansiyelini hangi diizeyde kullanip kullanamadig: ile iliskili
bir kavram olarak goriilmektedir (Keyes, Shmotkin ve Ryff, 2002; Ryff ve Keyes, 1995; Ryff ve Singer,
2008).

Psikolojikiyiolusun gelisimddnemlerindenasil sekillendiginin vebireylerinyasamlarinane gibi etkilerinin
oldugu oldukc¢a 6nemlidir. Avct (2006)’ya gore Ozellikle ergenlik donemi diger gelisim donemleri
icerinde bireyin yasamindaki etkisi baglaminda diisliniildiigiinde ayrica bir 6nem olusturmaktadir. Bu
donemde bireyler hizli fiziksel, duygusal ve davranigsal degisimler ge¢irmekte ve kisilik gelisimi de
sekillenmektedir (Avci, 2006). Bu donem bireylerde biyolojik, biligsel ve sosyal degisimlerin yasandigi
karmasik bir silire¢ olarak goriilmektedir (Koops ve Bosma, 2005). Bu karmasik siiregte kendini
kabullenmeye, kisisel gelisime, yasamin amacina ve digerleriyle olumlu iliskiler gelistirmeye doniik
becerilerin desteklenmesinde “psikolojik iyi olus” kavrami bir hayli 6n plana ¢ikmaktadir.
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Yontem
Arastirmanin Modeli

Bu arastirma lise diizeyindeki ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yetenekleri
arasindaki iligskiyi incelemek ve bunlarin ¢esitli degiskenler acisindan farklilasip farklilasmadigini
belirlemek i¢in kullanilan nicel arastirma yontemlerinden iligkisel tarama modeline dayali betimsel
bir arastirmadir. Bu tiir caligmalarin amaci arastirmaya konu olan durumu miimkiin oldugunca tam ve
itinal1 bir bicimde ele alarak tanimlamak ve bir gurubun belirlenen 6zelliklerini betimlemektir. iliskisel
tarama modeli aragtirmaya konu olan degiskenlerin aralarindaki iligkilere var olup olmadig1 yoniinde
bakarak ve var olan iliskideki degisim diizeyini belirleyerek siirecin ilerlemesine katki saglamaktadir
(Biiytikoztiirk, 2018; Karasar, 2020).

Bu model kullanilarak yapilan arastirmada bagimsiz degiskenler cinsiyet, anne ve baba egitimi, akademik
basaris1 ve meslek hedefi belirleme nitelikleri olarak belirlenirken, bagimli degiskenler psikolojik iyi
olus diizeyi ve kariyer uyum yetenekleri olarak belirlenmistir.

Evren ve Orneklem

Bu aragtirmanin evrenini, 2021-2022 egitim 6gretim yili Kuzey Kibris Tiirk Cumhuriyeti (KKTC)
Lefkosa ilgesinde genel lise diizeyinde 6grenimine devam eden 3763 ergen olusturmaktadir. Arastirmanin
orneklemini ise 2021- 2022 egitim Ogretim yilinda Lefkosa’da bulunan Tiirk Maarif Lisesi, Biilent
Ecevit Anadolu Lisesi, Hala Sultan ilahiyat Koleji ve Polatpasa Lisesinde egitim alan dgrenciler
olusturmaktadir. Basit seckisiz 6rnekleme yontemiyle olusturulan arastirmanin 6érnekleminde 527°si kiz
(%63,1), 308’1 erkek (%36,8) olmak tizere toplam 835 6grenci yer almaktadir.

Amag

Bireylerin psikolojik iyi olug diizeylerinin gelismesi ile beraber artan miicadele giicii kariyer siireclerinde
karilasacag giicliiklerle olan miicadelesini etkileyecegi diisiiniilmektedir. Kariyer uyumu ile psikolojik
iyi olus degiskenlerinin ¢alisilmasi bireylerin kariyer insa etme siire¢lerine olumlu destek saglayacak
farkli alanlarin belirmesine katki sunacaktir.

Ergenlik, bireyin yasaminda gelecegine yonelik ihtiya¢c duyacagi kisisel ozelliklerin temellerin
atildig1 ve sekillendigi bir donem olarak goriilmektedir. (Kulaksizoglu, 2012). Bu dénemde bireylerin
geleceklerinde tim yasamlarinda karsilastiklart giicliikklere karsilik anlamli bir karsilik verme ve
kendini gergeklestirme potansiyelini ortaya koymalar1 olarak belirtilen psikolojik iyi olus diizeyleri de
sekillenmektedir. Ergenlik doneminde sekillenen psikolojik iyi olus diizeyleri bireylerin; bulunduklari
anda yasadig1 ve kariyerinin ilerleyen zamanlarinda yasamasi muhtemel oldugu kisisel sorunlarini,
mesleki gelisim gorevlerini yerine getirme zorluklari ve mesleki gegis gligliikleri ile bas edebilmek
icin potansiyel imkanlarmi kullanabilme ve gerekli hazir bulunuslugu gosterebilecek psikolojik ve
sosyolojik yap1 olarak adlandirilan kariyer uyum yeteneklerine etkisi olabilecegi disiiniilmektedir.
Bu kapsamda c¢alismanin konusunu olusturan “Ergenlerde Psikolojik Iyi Olus Diizeyleri ile Kariyer
Uyum Yeteneklerinin Incelenmesi” baslikli ¢alismanin yapilmasina karar verilmistir. Bu baglamda
ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yetenekleri arasindaki iliskinin incelenmesi
ve bu degiskenlerin ¢esitli faktorler acisindan arastirilmasiyla elde edilen bulgularin alan yazina katki
saglamas1 umulmaktadir.

Ergenlik doneminde, bireylerin gelecek yasamlari boyunca karsilasabilecekleri giicliiklere anlamli bir
doniit verme ve kendini gergeklestirme potansiyelini ortaya koyma olarak belirtilen psikolojik iyi olus
diizeyleri de sekillenmektedir. Ergenlik doneminde sekillenen psikolojik iyi olug diizeylerinin bireylerin;
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kariyer uyum yeteneklerine etkisi olabilecegi diisiiniilmektedir. Bu diisiince neticesinde ortaya ¢ikan
“Ergenlerde Psikolojik Iyi Olus Diizeyleri ile Kariyer Uyum Yeteneklerinin Incelenmesi” adli calismada;
ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yetenekleri arasindaki iliskinin incelenmesi
amacglanmis ve bu degiskenlerin gesitli faktorler agisindan arastirilmasiyla elde edilen bulgular ortaya
konulmustur.

Calisma sonucunda elde edilen sonuglarin, 21. yiizyilda ¢ok hizli ilerleyen bilimsel ve teknolojik
gelismeler sonucu bazi mesleklerin zaman i¢inde sona ermesi ve yeni meslek dallarinin olugsmasiyla
bireylerin kariyer yasamlarinda meydana gelen degisimlere uyum saglama becerilerinin gelismesinde
ozellikle lise yillarindan itibaren baslayan egitimlerine katki saglayacagi diistiniilmektedir.

Konu ile ilgili yapilan arastirmalara bakildiginda, psikolojik iyi olus diizeyleri degiskeni ile kariyer
uyum yeteneklerinin incelendigi bir caligmaya rastlanmamis olmasi bu g¢alismanin 6zgilin yoniini
olugturmaktadir. Yapilan arastirmalarin ¢ogunlukla kariyer uyumuna yonelik ve siklikla tiniversite
ogrencilerinin katilimiyla gergeklestirildigi goriilmektedir. Konu hakkinda lise diizeyinde kisitli sayida
caligmanin yapildig1 goriilmektedir. Bu anlamda, lise 6grencileri ile yapilan bu ¢aligmanin alan yazina
katki saglayacag diisiiniilmektedir.

Kariyer Uyum Yetenekleri Olcegi

Savickas ve Porfeli (2012), tarafindan gelistirilen Kariyer Uyum Yetenegi Olcegi 24 maddeden
olusmaktadir. Ilgi, Kontrol, Merak ve Giiven olmak iizere 6’sar madde iceren dort alt Slcegi
bulunmaktadir. Olcegin Tiirkce’ ye uyarlamasi Biiyiikgdze Kavas (2014), tarafindan yapilmistir. Olgek,
onceki arastirmalarla benzer sekilde 4 faktorlii asamali yapiy1 korumustur. Orijinal dlgekte i¢ tutarlilik
giivenilirligi ilgi alt boyutunda .83, kontrol alt boyutunda .74, merak alt boyutunda .79, ve giiven alt
boyutunda .85 ve tiim 6lgek i¢in .92 olarak tespit edilmistir. Tlirk¢e formunda ise i¢ tutarlilik giivenilirligi
ilgi alt boyutunda .78, kontrol alt boyutunda .74, merak alt boyutuna .81, giiven alt boyutunda .81 ve tiim
Olcek i¢in .91 olarak tespit edilmistir (Biliyiikgdze Kavas, 2014). Bu ¢alismadan elde edilen giivenirlik
katsay1 degeri ise ilgi alt boyutunda .81, kontrol alt boyutunda .77, merak alt boyutunda .83, ve giiven
alt boyutunda .82 ve tiim Olcek i¢in .88 olarak tespit edilmistir. Bu sonuglarina gore 6lgegin gegerli ve
giivenilir bir yapiya sahip oldugu sdylenebilir (Karacan Ozdemir, 2016).

Psikolojik Iyi Olus Olgegi

Diener, Scollon ve Lucas (2009) tarafindan gelistirilen iyi olus 6lgeginin Tiirk¢e’ ye ¢evrilmesi Telef
(2013) tarafindan yapilmstir. Olgek sekiz maddeden olusmaktadir. Olgekten en diisiik 8 puan, en yiiksek
56 puan almabilmektedir. Olgekten elde edilen puanlarin neticesi kisinin psikolojik iyi olus diizeyini
derecesini yansitmaktadir. Olgekten alinan puan kisinin yasamina iliskin psikolojik kaynak ve giice
ne derece sahip oldugunu gostermektedir. Diener vd. (2009) tarafindan gelistirilen orijinal formunda
elde edilen Cronbach alfa degeri .80 olarak hesaplanmistir. Telef (2013) tarafindan 6l¢egin uyarlama
calismasindan elde edilen Cronbach alfa degeri .87 olarak hesaplanmistir (Telef, 2013). Bu ¢alismadan
elde edilen Cronbach alfa degeri ise .79 olarak tespit edilmistir.

Kisisel Bilgi Formu

Arastirmada lise diizeyindeki ergenlere yonelik okul bilgisi, cinsiyet, anne ve baba egitimi, akademik
basarisi, meslek hedefi belirleyip belirlememe durumu gibi demografik sorular bir 6grenci grubu
iizerinde pilot ¢alisma yapilarak ve uzman goriisii alinarak arastirmaci tarafindan olusturulmustur.
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Verilerin Analizi

Veriler analiz edilmeden once ilk olarak oOlceklerden elde edilen puanlarin normallik gosterip
gostermedigi smanmistir. Verilerin normallik dagiliminin analizi Kolmogorov-Smirnov ve Shapiro-
Wilk testleri uygulanarak carpiklik ve basiklik degerlerinin incelenmesi ile yapilmistir. Bu inceleme
neticesinde dl¢eklerden elde edilen normal dagilim analizinde anlamlilik degerinin p<0.05 oldugu tespit
edilmis ve normal dagilim sergilemedigi sonucuna varilmistir. Bu verilerden yola ¢ikarak dlgeklerden
elde edilen puanlarnin karsilastirilmasinda, fark analizlerinin incelenmesinde ve Olgekler arasindaki
iliskilerin incelenmesinde Non-Parametrik Testlerden biri olan Mann Whitney U testi ile Kruskal-Wallis
H testi kullanilmistir. Kariyer uyum yetenekleri ve psikolojik iyi olus diizeyleri baglaminda iliskinin
belirlenmesi amactyla Spearman’s korelasyon testi uygulanmistir. Arastirmanin bulgular1 analiz edilirken
0,05 anlamlilik diizeyi kabul edilmistir.

Bulgular
Farklihk Analizine iliskin Bulgular

Lise diizeyindeki ergenlerin tanimlayici 6zellikleri ile kariyer uyum yetenekleri, kariyer uyum yetenegi
boyutlar1 ve psikolojik iyi olus diizeyleri arasindaki farkliliklar test edilmistir.

Tablo 1. Ergenlerin cinsiyetine gore kariyer uyum yetenekleri ve psikolojik iyi olus diizeylerinin
farklilagma sonuglar1

Olcek Cinsiyet n Sira Ort. Sira Top. U P

Erkek 308 442,34 136242,00

Kariyer Uyum Yetenekleri 73660,000 ,026
Kadmn 527 403,77 212788,00
. Erkek 308 414,57 127687,00

KUY Ilgi Boyutu 80101,000 ,753
Kadn 527 420,01 221343,00
Erkek 308 465,81 143468,00

KUY Kontrol Boyutu 66434,000 ,000
Kadmn 527 390,06 205562,00
Erkek 308 432,05 133070,50

KUY Merak Boyutu 76831,500 ,197
Kadin 527 409,79 215959,50
Erkek 308 443,52 136604,00

KUY Giiven Boyutu 73298,000 ,019
Kadin 527 403,09 212426,00
Psikolojik Iyi Olus Erkek 308 426,49 131359,00

78543,000 ,436
Kadin 527 413,04 217671,00

Tablo 1°de ergenlerin cinsiyetlerine gore kariyer uyum yetenegi puanlarinda farklilasma oldugu
goriilmektedir. Buna gore erkek 6grencilerin kariyer uyum yetenegi diizeylerinin, kiz 63rencilere gore
daha yiiksek oldugu tespit edilmistir.

Calismaya katilan ergenlerin cinsiyetlerine gore kariyer uyum yeteneklerindeki farklilagsmanin yani sira
kariyer uyum yetenegi alt boyutlarinda da birtakim farklilagmalarin oldugu anlagilmaktadir. Bu baglamda
erkek 6grencilerin kariyer uyum yeteneginin kontrol ve giiven alt boyutlarinda kiz 6grencilerinkine gore
daha yiiksek diizeyde oldugu tespit edilmistir.

Elde edilen sonuclara gore, calismaya katilan ergenlerin kariyer uyum yeteneginin alt boyutlarindan
olan ilgi ve merak boyutu ile psikolojik iyi olus diizeyi puanlarinda cinsiyet yoniinde bir farklilasma
olmadig tespit edilmistir.
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Tablo 2. Ergenlerin anne egitim durumuna gore kariyer uyum yetenekleri ve psikolojik iyi olus
diizeylerinin farklilagsma sonuglari

Olcek Anne Egitim Durumu N Sira Ort. X2 P
Okur yazar degil 25 477,38
Okur yazar 12 442,13
Kariyer Uyum Yetenekleri flkokul 212 401,36
Ortaokul 75 355,59 18,587 ,005
Lise 264 411,48
Universite 190 430,29
Lisanstistii 57 520,14
Okur yazar degil 25 436,70
Okur yazar 12 440,92
ilkokul 212 387,28
KUY ilgi Boyutu Ortaokul 75 369,25 14,499 ,025
Lise 264 418,85
Universite 190 444,07
Lisansisti 57 492,55
Okur yazar degil 25 429,20
Okur yazar 12 464,42
Ilkokul 212 422,77
KUY Kontrol Boyutu Ortaokul 75 386,23 5,705 ,457
Lise 264 408,34
Universite 190 416,65
Lisansiistii 57 476,58
Okur yazar degil 25 455,04
Okur yazar 12 433,17
Ilkokul 212 404,02
Ortaokul 75 339,12 20,991 ,002
KUY Merak Boyutu Lise 264 415,69
Universite 190 430,37
Lisansiisti 57 523,85
Okur yazar degil 25 528,86
Okur yazar 12 403,33
Ilkokul 212 400,62
KUY Giiven Boyutu Ortaokul 75 387,89 16,739 ,010
Lise 264 407,85
Universite 190 421,71
Lisanstistii 57 511,36
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Okur yazar degil 25 468,68
Okur yazar 12 426,50
Ilkokul 212 395,53
Psikolojik Iyi Olus Ortaokul 75 370,94 14,844 ,022
Lise 264 405,43
Universite 190 451,12
Lisansstii 57 487,32

Tablo 2’de ergenlerin anne egitim durumlar1 okuryazar degil, okuryazar, ilkokul, ortaokul, lise, iniversite
ve lisansiistli olmak tizere 7 kategoride ele alinmistir. Buna gore, ergenlerin kariyer uyum yeteneklerinin
anne egitim durumuna gore farklilastig1 tespit edilmistir.

Anne egitim durumu lisansiistii olan ergenlerin, kariyer uyum yeteneklerinin anne egitim durumu
ilkokul, ortaokul, lise ve iiniversite olanlara gore daha ytliksek oldugu anlagilmistir. Ayrica, anne egitim
durumu {iniversite olan ergenlerin, kariyer uyum yeteneklerinin anne egitim durumu ortaokul olanlara
oranla yliksek diizeyde oldugu tespit edilmistir.

Ergenlerin anne egitim durumlarina gore kariyer uyum yeteneklerinin alt boyutlarindan olan ilgi, merak
ve giiven boyutlarinin ve psikolojik iyi olus diizeylerinin de farklilastigi tespit edilmistir. Buna gore
anne egitim durumu lisansiistli olan ergenlerin, kariyer uyum yeteneklerinin ilgi, merak ve giiven alt
boyutlarinin anne egitim durumu ilkokul, ortaokul, lise ve liniversite olanlara gére daha yiiksek oldugu
tespit edilmistir. Ayrica anne egitim durumu lisansiistii olan ergenlerin psikolojik iyi olus diizeylerinin de
anne egitim durumu ilkokul, ortaokul, lise olanlara gére daha ytiiksek oldugu tespit edilmistir. Bununla
beraber anne egitim durumu iiniversite olan ergenlerin, anne egitim durumu ilkokul, ortaokul ve lise
olanlara gore psikolojik iyi olus diizeylerinin daha yiiksek oldugu tespit edilmistir.

Ergenlerin, kariyer uyum yetenegin alt boyutlarindan biri olan kontrol boyutunun ise annenin egitimine
gore bir farkliliga neden olmadig1 tespit edilmistir.

Tablo 3. Ergenlerin baba egitim durumuna gore kariyer uyum yetenekleri ve psikolojik iyi olus
diizeylerinin farklilagsma sonuglari

Olgek Baba Egitim Durumu N Sira Ort. X2 P
Okur yazar degil 3 455,00
Okur yazar 6 453,83
Kariyer Uyum Yetenekleri Iikokul 155 369,55
Ortaokul 110 432,39 12,485 ,052
Lise 260 417,15
Universite 227 422,10
Lisanstistii 74 484,10
Okur yazar degil 3 339,00
Okur yazar 6 387,00
Tlkokul 155 364,60
KUY ilgi Boyutu Ortaokul 110 409,33 11,923 ,064
Lise 260 435,97
Universite 227 427,24
Lisansiistii 74 456,97
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Okur yazar degil 3 425,33
Okur yazar 6 554,33
Ilkokul 155 376,73
KUY Kontrol Boyutu Ortaokul 110 436,11 9,160 ,165
Lise 260 431,78
Universite 227 409,31
Lisansuisti 74 444 .43
Okur yazar degil 3 557,33
Okur yazar 6 407,92
Ilkokul 155 373,63
Ortaokul 110 435,52 16,376 ,012
KUY Merak Boyutu _ Lise 260 409,70
Universite 227 420,13
Lisansusti 74 502,68
Okur yazar degil 3 419,50
Okur yazar 6 528,67
Ilkokul 155 402,62
KUY Giiven Boyutu Ortaokul 110 428,33 6,332 ,387
Lise 260 404,40
Universite 227 419,35
Lisansiistii 74 469,46
Okur yazar degil 3 401,00
Okur yazar 6 493,92
Tlkokul 155 368,92
Psikolojik Iyi Olus Ortaokul 110 413,23 11,025 ,088
Lise 260 423,07
Universite 227 429,66
Lisansisti 74 468,87

Tablo 3’te ergenlerin baba egitimlerine yonelik durumlari1 okuryazar degil, okuryazar, ilkokul, ortaokul,
lise, liniversite ve lisansiistii olmak tizere 7 kategoride ele alinmistir. Buna gore ergenlerin baba egitim
durumlarina gore kariyer uyum yeteneginin alt boyutlarindan olan merak boyutunun farklilastigi tespit
edilmistir. Baba egitim durumu lisansiistii olan ergenlerin, kariyer uyum yeteneginin alt boyutlarindan
olan merak boyutunun baba egitim durumu ilkokul, lise ve tiniversite olanlara gére daha yiiksek oldugu
tespit edilmistir.

Ergenlerin kariyer uyum yeteneklerinin ve kariyer uyum yeteneklerinin alt boyutlarindan olan ilgi, kontrol
ve giiven boyutlarinin baba egitim durumu baglaminda farkliliga neden olmadigi tespit edilmistir. Ayni
sekilde ergenlerin, baba egitim durumuna gore psikolojik iyi olus diizeylerinde de bir farkliliga neden
olmadig1 tespit edilmistir.
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Tablo 4. Ergenlerin akademik basar1 durumlarina gore kariyer uyum yetenekleri ve psikolojik iyi olus
diizeylerinin farklilagsma sonuglar1

Olcek Akademik Basar1 Durumu N Sira Ort. X2 P
4,99- ve alt1 4 240,50
Kariyer Uyum Yetenekleri 6,49-5 arasi >3 321,26
8,49-6,5 arasi 301 401,25 28,819 ,000
10-8,5 aras1 428 453,96
Bilmiyorum 49 32591
4,99- ve alt1 4 302,25
6,49-5 arasi 53 280,12
KUY ilgi Boyutu 8,49-6,5 arasi 301 384,46 45,310 ,000
10-8,5 arasi 428 466,99
Bilmiyorum 49 354,69
4,99- ve alt1 4 183,13
6,49-5 arasi 53 348,62
KUY Kontrol Boyutu 8,49-6,5 arasi 301 428,19 12,857 ,012
10-8,5 arasi1 428 428,70
Bilmiyorum 49 356,10
4,99- ve alt1 4 332,50
6,49-5 arasi 53 385,34
8,49-6,5 arasi 301 383,08 21,259 ,000
KUY Merak Boyutu 10-8,5 arast 428 454,72
Bilmiyorum 49 354,11
4,99- ve alt1 4 248,25
6,49-5 arasi 53 373,42
KUY Giiven Boyutu 8,49-6,5 arasi 301 421,14 14,065 ,007
10-8,5 arasi 428 43421
Bilmiyorum 49 319,26
4,99- ve alt1 4 303,50
6,49-5 arasi 53 330,55
Psikolojik 1yi Olus 8,49-6,5 arasi 301 403,12 17,432 ,002
10-8,5 arasi 428 446,50
Bilmiyorum 49 364,44

Tablo 4’te ergenlerin akademik basar1 durumlari ile kariyer uyum yeteneklerinin, kariyer uyum yetenegi
alt boyutlarindan olan kontrol, ilgi, gliven ve merak boyutlarinin ve psikolojik iyi olus diizeylerinin
farklilik gosterdigi tespit edilmistir.

Ergenlerin akademik basari durumuna gore kariyer uyum yeteneklerinin farklilastigi tespit edilmistir.
Yapilan testin sonucuna gore farkliligin akademik basari durumlar1 10-8,50 arasi ile 8,49-6,50 arasinda,
akademik basar1 durumlar1 10-8.5 arasi ile 6,49-5,00 arasinda, akademik basar1 durumlar1 8,49-6,50
arasi ile 6,49-5,00 arasinda oldugu tespit edilmistir. Ayn1 sekilde bir 6nceki yila ait akademik basarisini
bilmeyen 6grenciler ile basart durumu 10-8,50 arasinda olan ve 8,49-6,50 arasinda olan 6grenciler
arasinda da farkliligin oldugu tespit edilmistir.

Akademik basar1 durumu 10-8,50 olan 6grencilerin, kariyer uyum yeteneklerinin akademik basari
durumu 8,49-6,50 arasi olanlara ve akademik basart durumu 6,49-5,00 aras1 olanlara gore yiiksek
diizeyde oldugu tespit edilmistir. Akademik basar1 durumu 8,49-6,50 olan 6grencilerin kariyer uyum
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yeteneklerinin, akademik basart durumu 6,49-5,00 arasi1 olanlara gore yiiksek diizeyde oldugu tespit
edilmigstir. Bir 6nceki yila ait akademik basarisint bilmeyen 6grencilerin kariyer uyum yeteneklerinin
akademik basar1 durumu 10-8,50 arasi olanlara ve akademik basar1 durumu 8,49-6,50 arasi olanlara gore
gore daha diisiik oldugu tespit edilmistir.

Ergenlerin akademik basart durumunun, kariyer uyum yetenegi alt boyutlarindan ilgi boyutunda
farklilik gosterdigi tespit edilmistir. Yapilan testin sonucuna gore farkliligin akademik basar1 durumlari
10-8,50 aras1 ile 8,49-6,50 ve 6,49-5,00 arasinda, akademik basar1 durumlar1 8,49-6,50 arasi ile 6,49-
5,00 arasinda oldugu tespit edilmistir. Ayn1 sekilde bir 6nceki yila ait akademik basarisin1 bilmeyen
ogrenciler ile bagar1 durumu 10-8,50 arasinda da farkliligin oldugu tespit edilmistir.

Akademik bagar1 durumu 10-8,50 aras1 olan 6grencilerin, kariyer uyum yeteneginin alt boyutlarindan
biri olan ilgi boyutunun, akademik basar1 durumu 8,49-6,50 aras1 olanlara ve 6,49-5,00 aras1 olanlara
gore yiiksek diizeyde oldugu tespit edilmistir. Ayrica akademik basari durumu 8,49-6,50 arasi olan
ogrencilerin, akademik basar1 durumu 6,49-5,00 aras1 olanlara gére daha yiiksek oldugu tespit edilmistir.
Bununla birlikte bir 6nceki yila ait akademik bagarisini bilmeyen 6grencilerin ilgi boyutunun, akademik
bagar1 durumu 10-8,50 arasi olanlara gore daha diisiik oldugu tespit edilmistir.

Ergenlerin akademik bagari durumunun, kariyer uyum yetenegi alt boyutlarindan kontrol boyutunda
farklilik gosterdigi tespit edilmistir. Yapilan testin sonucuna gore farkliligin akademik basar1 durumlari
10-8,50 arasi ile 6,49-5,00 ve 4,99 ve alt1 not ortalamasi arasinda, akademik basar1 durumlari 8,49-6,50
arast ile 6,49-5,00 ve 4,99 ve alt1 not ortalamas1 arasinda oldugu tespit edilmistir. Ayni sekilde bir 6nceki
yila ait akademik basarisini bilmeyen 6grenciler ile basari durumu 10-8,50 arasinda da farkliligin oldugu
tespit edilmistir.

Akademik basari durumu 10-8,50 arasi1 olan 6grencilerin, kariyer uyum yeteneginin alt boyutlarindan biri
olan kontrol boyutunun, akademik basar1 durumu 6,49-5,00 aras1 olanlara ve 4,99 ve alt1 aras1 olanlara
gore ylksek diizeyde oldugu tespit edilmistir. Akademik basarisi 8,49-6,50 arasi olan 6grencilerin kontrol
boyutunun, akademik basar1 durumu 6,49-5,00 arasi olanlara ve 4,99 ve alt1 aras1 olanlara gore daha
yiiksek oldugu tespit edilmistir. Bir dnceki yila ait akademik basarisint bilmeyen 6grencilerin kariyer
uyum yeteneginin alt boyutlarindan biri olan kontrol boyutunun, akademik basar1 durumu 10-8,50 arast
olanlara gore daha diisiik oldugu tespit edilmistir.

Ergenlerin akademik basari durumunun, kariyer uyum yetenegi alt boyutlarindan merak boyutunda
farklilik gosterdigi tespit edilmistir. Yapilan testin sonucuna gore farkliligin akademik basar1 durumlari
10-8,50 aras1 ile 8,49-6,50 arasinda ve bir dnceki yila ait akademik basarisin1 bilmeyen 6grenciler ile
basart durumu 10-8,50 arasinda oldugu tespit edilmistir.

Akademik basari durumu 10-8,50 arasi1 olan 6grencilerin, kariyer uyum yeteneginin alt boyutlarindan biri
olan merak boyutunun, akademik basar1 durumu 8,49-6,50 arasi olanlara gére daha yiiksek oldugu tespit
edilmigstir. Bir 6nceki yila ait akademik bagarisini bilmeyen 6grencilerin merak boyutunun, akademik
basar1 durumu 10-8,50 arasi1 olanlara gore diisiik diizeyde oldugu tespit edilmistir.

Ergenlerin akademik basari durumunun, kariyer uyum yeteneginin alt boyutlarindan giiven boyutunda
farklilagtig1 tespit edilmistir. Yapilan testin sonucuna gore farkliligin akademik basarisini bilmeyen
ogrenciler ile basar1 durumu 10-8,50 olan 6grenciler arasinda oldugu tespit edilmistir.

Akademik basar1 durumu 10-8,50 arasi olan 6grencilerin, kariyer uyum yeteneginin alt boyutlarindan
biri olan giiven boyutunun, bir dnceki yila ait akademik basarisin1 bilmeyen 6grencilere gore yiiksek
diizeyde oldugu tespit edilmistir.
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Ergenlerin akademik basar1 durumuna gore psikolojik iyi olug diizeylerinin farklilagtig1 tespit edilmistir.
Yapilan testin sonucuna gore farkliligin akademik basar1 durumlar1 10-8,50 arasi ile 8,49-6,50 ve 6,49-
5,00 arasinda, akademik basar1 durumlari 8,49-6,50 arasi ile 6,49-5,00 arasinda oldugu tespit edilmistir.
Ayni sekilde bir onceki yila ait akademik basarisinit bilmeyen 6grenciler ile basari durumu 10-8,50
arasinda olan 6grenciler arasinda da farkliligin oldugu tespit edilmistir.

Akademik basar1 durumu 10-8,50 arasi olan 6grencilerin psikolojik iyi olus diizeyleri akademik basari
durumu 8,49-6,50 aras1 olanlara ve basar1 durumu 6,49-5,00 aras1 olanlara gore yiiksek diizeyde oldugu
tespit edilmistir. Ayrica, akademik basar1 durumu 8,49-6,50 olan 6grencilerin psikolojik iyi olus diizeyleri
akademik basar1 durumu 6,49-5,00 aras1 olanlara gore daha yiiksek oldugu tespit edilmistir. Bir 6nceki
yila ait akademik basarisin1 bilmeyen 6grencilerin psikolojik iyi olus diizeyleri akademik basar1 durumu
10-8,50 arasi olanlara kiyasla diisiik diizeyde oldugu tespit edilmistir.

Tablo 5. Ergenlerin meslek hedefi belirlemelerine gore kariyer uyum yetenekleri ve psikolojik iyi olus
diizeylerinin farklilagsma sonuglari

Olcek Meslek Hedefimi N Sira Ort. Sira Top. U P
Belirledim 535 471,85 252441,00

Kariyer Uyum Yetenekleri 51439,000 ,000
Belirlemedim 300 321,96 96589,00
Belirledim 535 489,83 262059,00

KUY llgi Boyutu 41821,000 ,000
Belirlemedim 300 289,90 86971,00
Belirledim 535 439,34 235048,00

KUY Kontrol Boyutu 68832,000 ,000
Belirlemedim 300 379,94 113982,00
Belirledim 535 452,79 242241,00

KUY Merak Boyutu 61639,000 ,000
Belirlemedim 300 355,96 106789,00
Belirledim 535 454,96 243406,00

KUY Giiven Boyutu 60474,000 ,000
Belirlemedim 300 352,08 105624,00

Psikolojik Iyi Olus Belirledim 535 461,69 247005,50

56874,500 ,000
Belirlemedim 300 340,08 102024,50

Tablo 5’te calismaya katilan ergenlerin meslek hedeflerini belirleme durumlarina gore kariyer uyum
yeteneklerinde, kariyer uyum yeteneginin ilgi, kontrol, merak, giiven alt boyutlarinda ve psikolojik 1yi
olus diizeylerinde farklilagsma oldugu tespit edilmistir.

Meslek hedefi belirleyen 6grencilerin kariyer uyum yetenegi diizeylerinin, meslek hedefi belirlemeyen
ogrencilere gore daha yiiksek oldugu tespit edilmistir. Meslek hedefi belirleyen 6grencilerin kariyer
uyum yeteneginin alt boyutlarindan olan ilgi, kontrol, merak ve giiven boyutu diizeylerinin, meslek
hedefi belirlemeyen 6grencilere gore daha yiiksek oldugu tespit edilmistir. Ayrica meslek hedefi
belirleyen 6grencilerin psikolojik iyi olus diizeylerinin de meslek hedefi belirlemeyen 6grencilere gore
daha yiiksek oldugu tespit edilmistir.
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Korelasyon Analizine iliskin Bulgular

Tablo 6. Ergenlerin kariyer uyum yetenekleri ile psikolojik iyi olus diizeyleri arasindaki iligkiye yonelik
analiz sonuglari

KUY KUYILGIi KUYKONTROL KUYMERAK KUY GUVEN PiO

KUY R 1,000

KUY iLGIi R 743" 1,000

KUY KONTROL R ,738" 368" 1,000

KUY MERAK R 782" 462" 450" 1,000

KUY GUVEN R 815" 482" 512+ ,549™ 1,000

PiO R ,629" 436" ,556™ ,405™ ,5617 1,000

Notlar: **p<,001; *p<,05; r=korelasyon katsayisi; p=anlamlilik degeri; KUY=Kariyer Uyum Yetenegi; KUY ILGI= Kariyer Uyum
Yetenegi Ilgi Boyutu; KUY KONTROL = Kariyer Uyum Yetenegi Kontrol Boyutu; KUY MERAK = Kariyer Uyum Yetenegi Merak
Boyutu; KUY GUVEN= Kariyer Uyum Yetenegi Giiven Boyutu; PIO=Psikolojik Iyi Olus

Tablo 6 incelendiginde kariyer uyum yetenegi ve psikolojik iyi olusun olumlu yonde, anlamli ve
yiiksek diizeyde iliskili oldugu tespit edilmistir. Psikolojik iyi olus diizeyinin kariyer uyum yetenegi
alt boyutlarindan 1ilgi, kontrol ve merak ile olumlu yonde, anlamli ve orta diizeyde iliskisi oldugu
tespit edilmistir. Psikolojik 1yi olus diizeyinin kariyer uyum yeteneginin alt boyutlarindan kontrol ile
olumlu yonde, anlamli ve orta diizeyde iliskisi oldugu tespit edilmistir. Kariyer uyum yeteneginin,
alt boyutlarindan olan giiven alt boyutu ile arasindaki iliskinin ise en yliksek diizeyde oldugu tespit
edilmistir.

Tartisma ve Sonug¢

Arastirmaya katilan ergenlerin cinsiyet farkliligina gore kariyer uyum yeteneklerinin kontrol ve giiven alt
boyutlarinda farklilastig: fakat ilgi ve merak alt boyutlarinda farklilasmadigi tespit edilmistir. Ergenlerin
cinsiyet o0zellikleri kariyer uyum yeteneklerinin kontrol ve giiven alt boyutlarinda farklilik gosterdigi
tespit edilmistir. Bu farkliligin erkek 6grenciler lehine yliksek diizeyde oldugu tespit edilmistir. Alan
yazinda kariyer uyum yeteneklerinin cinsiyete gore farklilasti§1 arastirma sonuglart mevcuttur (Geng,
2016; Sarsikoglu, 2019; Yigit, 2018). Bununla birlikte kariyer uyum yetenekleri ve alt boyutlarinin
cinsiyete gore farklilasmadigi calismalar da mevcuttur (Aktas ve Sahin, 2019; Boyaci, 2019; Celik, 2017,
Korkmaz, 2018). Bu calisma diger ¢alismalarla benzerlik gosterdigi gibi farkliliklar da géstermektedir.
Sonugclarin farklilasmasinin nedenleri arasinda anne baba egitim diizeyi, yas ve sosyo-ekonomik diizeyleri
gibi bireysel farkliliklar olabilecegi gibi kisilerin biiylidiigii aile ve ¢evre ortamina bagh esit egitim
firsatlarina sahip olamama gibi kiiltiirel farkliliklarin olabilecegi de diisliniilebilir. Erkek 6grencilerin
kariyer uyum yeteneklerinin daha yiiksek olmasinin, erkek egemen toplumlardaki ataerkil aile yapisina
bagh olarak erkegin meslek edinmeye yonelik tiim kosullara zihinsel olarak hazir olma zorunlulugu
gosterilebilir.

53



Hiiseyin Demirtag

Ergenlerin psikolojik iyi olus diizeylerinin cinsiyete gore farklilasmadig1 tespit edilmistir. Ilgili alan yazin
incelendiginde bu yénde calismalarin (Caglar Ozdogan, 2021; Celik, 2016; Ryff ve Singer, 2008; Soner
ve Yilmaz, 2018) ve farkli sonuglanan (Cagatayalp Ozdin, 2019; Karabeyeser, 2013; Muzafferoglu,
2019; Géneng, 2018; Ozden, 2014; Cengiz, 2018; Oztiirk, 2019) ¢alismalarm oldugu gériilmektedir.

Yapilan ¢aligsmada ergenlerin kariyer uyum yetenekleri ve kariyer uyum yeteneginin ilgi, merak, giiven
alt boyutlarinin anne egitim durumuna gore farklilik gosterdigi fakat kontrol boyutunda bir farklilagsma
olmadig: tespit edilmistir. Ergenlerin kariyer uyum yetenekleri karsilastirildiginda, annesi lisansiistii
mezunu olan ergenlerin, annesi ilkokul, ortaokul, lise ve iiniversite mezunu olan ergenlere oranla
ylksek diizeyde oldugu tespit edilmistir. Bununla beraber anne egitim durumu iiniversite olan ergenlerin
kariyer uyum yeteneklerinin annesi ortaokul mezunu olanlara kiyasla yiliksek diizeyde oldugu tespit
edilmigstir. Aile sistemlerinin lise 6grencilerinin kariyer tutumlari tizerindeki etkisinin arastirildig: bir
caligmada anne egitim durumu arttikga 6grencilerin kariyer olgunlugunun da yiikseldigi sonucuna
ulasilmistir (Lee ve Yi, 2010). Super’in kariyer olgunlugu kavrami Savickas (1997), tarafindan kendi
kuraminda ¢ocuklar, ergenler ve yetiskinler i¢in kariyer siirecini agiklayan bir kavram olarak revize
edilmigstir (Piskin, 2017). Dolayisiyla kariyer olgunlugu ile kariyer uyum yetenekleri kavramlari birbiri
ile yakin iliskili kavramlar olarak diisiiniilmektedir. Alan yazinda yapilan bu arastirma sonucu ile yapilan
caligmanin sonuglar1 benzerlik gostermektedir. Alan yazinda anne egitim duruma gore kariyer uyum
yeteneklerinin farklilasmadigi calismalar da bulunmaktadir (Cihangiil, 2021; Celik, 2017; Gil vd.,
2019; Korkmaz, 2018). Cihangiil (2021) tarafindan iiniversite 6grencilerinin kariyer uyum yetenekleri
lizerine yapilan bir arastirmada anne egitim diizeyine gore kariyer uyum yeteneklerinin farklilasmadigi
sonucuna ulasilmistir.

Annenin egitim durumu arastirmaya katilan ergenlerin psikolojik iyi olus diizeylerinde farklilagmalara
neden olmustur. Buna gore annesi lisansiistii egitim alan ergenlerin psikolojik iyi olus diizeylerinin,
annesi ilkokul, ortaokul ve lise mezunu olan ergenlere gore yiiksek diizeyde oldugu tespit edilmistir.
Bununla beraber anne egitim durumu {niversite olan ergenlerin, anne egitim durumu ilkokul, ortaokul
ve lise olanlara gore daha yiiksek oldugu tespit edilmistir. Ilgili alan yazin incelendiginde bu ydnde
calismalarin (Hamurcu, 2011; Karabeyeser, 2013; Mc Campbell, 2012) ve farkli ¢caligmalarin (Altuntas,
2018; Aydin, 2019; Goneng, 2018; Muzafferoglu, 2019; Oztiirk, 2019) oldugu goriilmektedir. Alan
yazinda bulunan bu calismalardan elde edilen sonuglar ile yapilan ¢aligmalarin sonuglarinin benzerlik
gosterdigi anlagilmaktadir.

Arastirmaya katilan ergenlerin baba egitim durumuna gore kariyer uyum yeteneklerinin ilgi, kontrol
ve giiven alt boyutlarinda bir farklilasma olmazken merak boyutunda farklilasma oldugu tespit
edilmistir. Alan yazinda bu bulgular1 destekleyen ¢alismalar bulunmaktadir (Celik, 2017; Giil vd., 2019;
Korkmaz,2018). Alan yazin ¢aligmalarinda baba egitim durumuna gore kariyer uyum yeteneklerinin
farklilastig1 calismalarin ¢ok az olusu dikkat ¢cekmektedir. Lee ve Yi (2010), Koreli lise 6grencileri
tizerinde yaptiklar1 bir calismada baba egitim durumuna gore kariyer uyum yeteneklerinin farklilagtigini
tespit etmislerdir. Ayrica baba egitim durumu lisansiistii olan ergenlerin kariyer uyum yeteneginin merak
alt boyutunun babasi ilkokul, lise ve tiniversite egitimi alanlara gore farklilastig1 ve yiiksek diizeyde
oldugu tespit edilmistir. Buna neden olarak, ergenlerin kariyer gelecekleri ile yapacaklar1 se¢cimlerde
kendilerini gelistirmeye ve yeni olanaklar1 aragtirmaya meyilli olmalarinda babalarini rol model almalar:
ve babalarimin egitim diizeylerinin onlar1 bu alanda ¢aligmalar yapmaya cesaretlendirebilir olmasi olarak
yorumlanabilir.

Arastirmaya katilan ergenlerin babalarinin gordiikleri egitimin onlarin psikolojik iyi olus diizeylerinde
farklilasmaya neden olmadig1 tespit edilmistir. Ilgili alan yazin incelendiginde bu yénde ¢alismalarin
(Aydin, 2019; Goneng, 2018; Karabeyeser, 2013; Muzafferoglu, 2019) ve farkli calismalarin (Altuntas,
2018; Oztiirk, 2019) oldugu goriilmiistiir.
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Calismada ergenlerin akademik basarilart durumlarina gore kariyer uyum yeteneklerinin ve kariyer
uyum yeteneginin tim alt boyutlarinin farklilastigi tespit edilmistir. Kisilik 6zelliklerinin kariyer
uyum yetenegine etkisi lizerine iniversite Ogrencileri iizerinde yapilan bir aragtirmada akademik
basar1 diizeylerinin kariyer uyum yeteneklerine gore farklilastigi sonucuna ulasilmistir. Bu farkliliga
gore akademik basaris1 2 ve daha diisiik seviyede olan dgrencilerin kariyer uyum yetenekleri ve alt
boyutlarinin akademik basaris1 2 ve iistii dereceye sahip 6grencilere gore daha diisiik oldugu sonucuna
ulasilmistir (Sartik, 2020). Ergenlerin akademik basar1 ve kariyer uyum yeteneklerinin incelendigi farkl
bir calismada kariyer uyum yeteneginin ilgi boyutu ile akademik basar1 arasinda olumlu yonde bir iliski
ortaya konmustur (Negru-Subtirica ve Pop, 2016). Alan yazindaki bu ¢aligmalarin sonuglari ile yapilan
caligmada tespit edilen sonuglarin benzerlik gosterdigi goriilmektedir. Bu sonuglardan farkli olarak
Giil vd. (2019)’in yaptig1 bir ¢alismada Ogrencilerin demografik 6zelliklerinin kariyer uyumlulugu
ve iyimserligi ile iligkisi incelenmis ve akademik basari ile kariyer uyum yeteneginin farklilasmadigi
sonucuna ulasilmistir (Giil vd., 2019).

Arastirmaya katilan ergenlerin akademik basari durumlarinin psikolojik iyi olus diizeylerinde
farklilasmaya neden oldugu tespit edilmistir. ilgili alan yazin incelendiginde, elde edilen sonuglar ile
yapilan ¢alismalarin (Altuntas, 2018; Cagatayalp Ozdin, 2019; Ekti, 2019; Isgor, 2011; Kara, 2014;
Ozden, 2014) sonuglarmin benzerlik gdsterdigi anlasilmaktadir. Bununla birlikte alan yazinda farkl
calismalarin (Cenkseven, 2004; Celik, 2016) oldugu da goriilmektedir.

Yapilan ¢alismada ergenlerin meslek hedefini belirleme durumlarinin kariyer uyum yetenekleri ve tiim
alt boyutlarinda farklilagtigi tespit edilmistir. Korkmaz (2018), tarafindan yapilan bir ¢alismada lise
Ogrencilerinin kariyer uyum yetenekleri ile sosyo-demografik 6zellikleri arasindaki iliski incelenmistir.
Calismada kariyer uyum yetenegi yiiksek olan 6grencilerin 10 yil ilerisi i¢in kariyer planlari ve hayalleri
olan 6grenciler oldugu sonucuna ulasilmistir. Yerlestikleri boliimii tercih sekillerine gore kariyer uyum
yeteneklerin analiz edildigi farkli bir arastirmada kendi istegiyle bir boliime yerlesen 6grencilerin kariyer
uyum yeteneklerinin rastgele ya da aile istegine gore yerlesenlere gore daha yiiksek oldugu sonucuna
ulasilmistir (Abakli, 2020). Universite dgrencilerinin kariyer uyumlulugunu agiklayan faktdrlerin
arastirildigi bir diger arastirmada kariyer kararini belirlemis 6grencilerin kariyer uyumlulugunun kariyer
kararin1 belirlememis olan Ogrencilere gore daha yiiksek oldugu sonucuna ulasilmistir (Sarsikoglu,
2019). Alan yazindaki bu caligma ile yapilan ¢alismanin sonuglari benzerlik gostermektedir. Alan
yazinda kariyer uyum yetenekleri ile meslek veya kariyer hedefi belirleme durumunun ele alindig: bir
caligmaya rastlanmamaistir.

Arastirmaya katilan ergenlerin meslek hedefi belirleme durumuna gore psikolojik iyi olus diizeylerinin
farklilastig1 tespit edilmistir. Buna gore meslek hedefini belirleyen ergenlerin psikolojik iyi olus
diizeylerinin, meslek hedefini belirlemeyenlere oranla daha yiiksek oldugu tespit edilmistir. Alan yazinda
meslek hedefi belirleme durumuna gore psikolojik iyi olug diizeylerinin farklilasip farklilagsmadigiyla
alakali dogrudan bir caligmaya rastlanmamuistir. Fakat boliimiinii isteyerek secen dgrencilerin psikolojik
iyi olus diizeylerinin arastirildigi calismalar bulunmaktadir (Eroglu, 2020; Reisoglu, 2014). Eroglu
(2020)’e gore bolumiinii isteyerek segen dgrencilerin psikolojik iyi olus diizeyleri boliimiini isteyerek
tercih etmeyenlerin diizeylerine gore daha yiiksek oldugu sonucuna ulasilmistir. Reisoglu (2014)
tarafindan {liniversite 6grencilerinin katilimiyla yapilan farkli bir arastirmada 6znel iyi olug diizeylerini
yordayan ¢esitli faktorler incelenmis ve bdliimiinii isteyerek tercih eden Ogrencilerin 6znel iyi olus
diizeylerinin isteyerek tercih etmeyenlere gore daha yiiksek oldugu sonucuna ulasilmistir (Eroglu, 2020).
Alan yazinda bulunan bu ¢alismalardan elde edilen sonuglar ile yapilan ¢alismalarin sonuglariin dolayl
da olsa benzerlik gdsterdigi sOylenebilir.

Ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yeteneklerinin pozitif yonlii ve yliksek diizeyde
iligkili oldugu tespit edilmistir. Diger bir deyisle ergenlerin psikolojik iyi olus diizeyleri arttik¢a kariyer
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uyum yetenekleri diizeylerinin de arttig1 aksine psikolojik iyi olus diizeyleri azaldikca kariyer uyum
yeteneklerinin de azaldigi tespit edilmistir. Ergenlerin psikolojik iyi olus diizeyleri kariyer uyum
yeteneklerini etkilemekte ve olumlu anlamda katki saglamaktadir. Bununla beraber aragtirmada ulagilan
sunuca gore, ergenlerin psikolojik iyi olus diizeyleri ve kariyer uyum yeteneklerinin birbirleri ile karsilikl1
olarak iliski i¢inde oldugu tespit edilmistir. Yani psikolojik iyi olug diizeyleri kariyer uyum yetenegini
etkilerken ayni sekilde kariyer uyum yetenekleri de psikolojik iyi olus diizeylerini etkilemektedir. Bu
iligkinin olumlu yonde, anlaml ve yiiksek diizeyde oldugu tespit edilmistir.

Arastirmanin sonuglarina gore ergenlerin psikolojik iyi olug diizeylerinin ilgi, kontrol, merak ve giiven
alt boyutlariyla da iliskili oldugu tespit edilmistir. Ergenlerin psikolojik iyi olus diizeylerinin kariyer
uyum yeteneginin ilgi, kontrol, merak ve giliven alt boyutlarin1 pozitif yonde, anlamli ve orta siddette
etkiledigi tespit edilmistir.

Psikolojik 1yi olus kavramina bakildiginda bireylerin var olan potansiyeli aracilifiyla yasamin zorluklari
ile basa ¢ikmasina ve belirlenen anlamli hedeflere ulasmasina odaklandigi goriilmektedir (Ryff ve
Singer, 2008). Ayrica bireylerin kendini tanimasina, ilgi ve yetenekleri konusunda bilgi sahibi olarak
gelistirmesine olanak saglayarak onlarin uzun ve saglikli bir yasam siirmesine yardimci olur (Ryff,
2013). Psikolojik iyi olus kavraminin bu yonii ile kariyer uyum yetenekleri arasindaki iliski daha da
iyl anlagilmaktadir. Ciinkii kariyer uyum yeteneginin kariyer gelisimi, kariyer gecisleri ve meslek ve
kariyer yasaminda karsilasacagi travmalarla basa ¢ikma becerileri oldugu diisiiniildiigiinde var olan
potansiyelini kullanma, basa ¢ikma ve problem ¢dzme becerileri yiiksek olan kisilerin hem gelisimsel
gorevlerde hem de kariyer geg¢islerinin getirdigi gérevlerde ve stresli kosullarda bas etme becerileri daha
ylksek olacaktir.

Ergenlerin kariyer uyum yeteneklerinin cinsiyete gore farklilastigi ve erkek 6grencilerin kariyer uyum
yeteneklerinin kiz 6grencilere gore daha yiiksek oldugu tespit edilmistir. Kariyer uyum yeteneginin alt
boyutlarinin da erkek dgrenciler lehine yiiksek oldugu tespit edilmistir.

Ergenlerin kariyer uyum yeteneklerinin anne egitim diizeyine gore farklilastii tespit edilmistir. Bu
farkliligin annenin egitim diizeyinin artmasiyla dogru orantili oldugu belirlenmistir. Benzer durum
ergenlerin psikolojik iyi olus diizeylerinde de goriilmektedir. Bir baska deyisle, annenin egitim diizeyi
yiikseldikce ergenin psikolojik iyi olus diizeyi de yilikselmektedir.

Ergenlerin kariyer uyum yeteneklerinin baba egitim diizeyin gore merak alt boyutu disinda farklilik
gostermedigi belirlenmistir. Buna gore, babanin egitim diizeyi ylikseldik¢e ergenin de merak diizeyinin
yiikseldigi belirlenmistir. Ergenlerin baba egitim durumunun psikolojik iyi olus diizeylerinde anlamli bir
farklilasmaya neden olmadig: belirlenmistir.

Ergenlerin kariyer uyum yeteneklerinin ve kariyer uyum yeteneginin tiim alt boyutlarinin akademik
basarilar1 durumlarina gore farklilagtigi ve bu farkliligin genel anlamda akademik basar1 puani1 yiiksek
olan ergenler lehine oldugu belirlenmistir.

Ergenlerin psikolojik iyi olus diizeylerinin akademik basar1 durumuna gore farklilastigi ve bu farkliligin
genel anlamda akademik basar1 puani yiiksek olan ergenler lehine oldugu belirlenmistir.

Ergenlerin meslek hedefini belirleme durumlarima gore kariyer uyum yeteneklerinin ve tiim alt
boyutlarinin farklilagtig1 tespit edilmistir. Buna gore bir meslek hedefi belirleyen ergenlerin kariyer
uyum yetenekleri ve ilgi, kontrol, merak ve giiven alt boyutlarinin meslek hedefi belirlemeyenlere gore
daha yiiksek oldugu tespit edilmistir. Bununla birlikte, meslek hedefini belirleyen ergenlerin psikolojik
iyi olus diizeylerinin, meslek hedefini belirlemeyenlere gore daha yiiksek oldugu tespit edilmistir.
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Ergenlerin psikolojik iyi olus diizeyleri ile kariyer uyum yetenekleri arasinda olumlu ydnde, yiiksek
diizeyde, anlaml1 ve karsilikl bir iligki oldugu tespit edilmistir. Ergenlerin psikolojik iyi olus diizeylerinin
kariyer uyum yeteneginin ilgi, kontrol, merak ve giiven alt boyutlariyla olumlu, anlamli ve orta siddette
iligkili oldugu belirlenmistir.

Arastirmadan elde edilen ve yukarida detaylar1 verilen sonuglar 6zetle su sekildedir: Ergenlerin kariyer
uyum yeteneklerinin cinsiyet, anne egitim durumu, akademik basari durumu ve meslek hedefi belirleme
durumuna goére anlamli farklilik gosterdigi; baba egitim durumuna gore ise anlamli bir farklilik
gostermedigi tespit edilmistir. Ergenlerin psikolojik iyi olus diizeylerinin, anne egitim durumu, akademik
basart durumu ve meslek hedefi belirleme durumuna gore anlamli farklilik gosterdigi; cinsiyet ve baba
egitim durumuna gore ise anlamh bir farklilik géstermedigi tespit edilmistir. Ergenlerin psikolojik iyi
olus diizeyleri ile kariyer uyum yetenekleri ve kariyer uyum yeteneginin alt boyutlar1 arasinda pozitif
yonde anlamli bir iliski oldugu tespit edilmistir.

Arastirmada tespit edilen sonuclara gore ilgili alan yazin dogrultusunda arastirmacilara ve okullarda
psikolojik danisman ve rehber 6gretmen olarak gérev yapan uygulayicilara bazi 6nerilerde bulunulmustur.

Arastirma sonucglarmin diger arastirma sonuglarindan farklilasmasinin kiiltiirel etkilerini incelemek
adina KKTC 6rnekleminde nitel ¢caligmalar yapilabilir.

Cinsiyet, anne baba egitim diizeyi, gelir seviyesi gibi demografik degiskenlere gore farklilasan kariyer
uyum yetenekleri ve psikolojik iyi olus degiskenlerinin farklilasma nedenleri hakkinda nitel ¢alismalar
yapilabilir.

Okul psikolojik danisman ve rehber 6gretmenleri tarafindan mesleki rehberlik faaliyetlerinde meslek
hedefi olusturmanin 6grenciler agisindan tasidigr 6nem ve gerekliligi vurgulanarak meslek hedeflerini
ilgi ve yetenekleri dogrultusunda belirlemeleri i¢in psiko-egitim ¢alismalar1 yapilabilir.

Ergenlerin akademik basarilar1 durumlarina gore kariyer uyum yeteneklerinin farklilastigi goriilmustiir.
Buna gore akademik basaris1 hakkinda farkindaliga sahip olan ve akademik basaris1 yiiksek olan
ergenlerin kariyer uyum yetenekleri ve psikolojik iyi olus diizeylerinin diisiik olanlara gore anlamli
diizeyde yiiksek oldugu soylenebilir. Bu nedenle okul psikolojik danisman ve rehber 6gretmenlerinin
lise kademesindeki ergenlerin akademik basarisini artiracak egitsel rehberlik faaliyetlerinde 6grencilerin
not ortalamalarinin 6nemi {izerinde durarak not ortalamasini bilmeyen 6grencilerin not ortalamalari
hakkinda bilgi sahibi olmas1 konusunda tesvik edilebilir.

Psikolojik iyi olus ve kariyer uyum yeteneklerini konu alan ¢alismalara meslek lisesi gibi farkli okul
tiirleri de dahil edilerek bu degiskenlerin okul tiirline gore farklilasma durumu incelenebilir.

Ergenlerin kariyer yasamlarinda karsilasabilecekleri zorluklara karst uyum yetenekleri giiglendirmeyi
hedefleyerek okul psikolojik danigman ve rehber 6gretmenleri tarafindan ergenlere yonelik psiko-egitim
calismalarina agirlik verilebilir.
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Abstract

Medical education demands perseverance and resilience, making grit, a psychological trait that involves perseverance and pas-
sion for long-term goals, a crucial factor for academic and professional success. This study explores the mediating role of hope
in the relationship between authoritative parenting and grit among medical students. Authoritative parenting, characterized by
high responsiveness and structured demands, is hypothesized to influence grit through developing hope. This cross-sectional
study, involving 160 Indonesian medical students who had completed at least one semester, has yielded significant findings. The
data, collected via online questionnaires, including demographics and three instruments measuring grit, authoritative parenting,
and hope, have been rigorously analyzed. The reliability and validity of the instruments were confirmed, with Cronbach's alpha
coefficients ranging from 0.769 to 0.926. The statistical analyses, including mediation analysis, have revealed significant posi-
tive correlations between authoritative parenting style and grit and between authoritative parenting and hope. Moreover, hope
significantly mediated the relationship between authoritative parenting and grit. Complete mediation was observed, indicating
that authoritative parenting impacts grit primarily through hope. These findings not only confirm the importance of authoritative
parenting in fostering grit but also highlight the critical role of hope as a mediator. This study underscores the importance of
parental support in fostering grit among medical students and paves the way for future research to explore longitudinal designs
and extend these findings to diverse educational settings, inspiring further investigation in the field.

Keywords: Authoritative Parenting Style, Grit, Hope, Medical Student.
Oz

Tip egitimi, azim (grit) ve dayaniklilik gerektirdiginden, uzun vadeli hedefler icin azim ve tutkuyu iceren psikolojik bir 6zellik
olan cesaret, akademik ve mesleki basari i¢in olduk¢a 6nemli bir faktordiir. Bu ¢aligsma, tip 6grencileri arasinda yetkili ebevey-
nlik ve cesaret arasindaki iliskide umudun araci roliinii arastirmaktadir. Yiiksek duyarlilik ve yapilandirilmis taleplerle karakte-
rize olan yetkili ebeveynligin, umut gelistirme yoluyla cesareti etkiledigi varsayilmaktadir. En az bir yariyili tamamlamis 160
Endonezyali tip 6grencisini kapsayan bu kesitsel ¢alismada, demografik bilgiler ile cesaret, yetkili ebeveynlik tarzi ve umudu
olcen ii¢ arac1 kapsayan ¢evrimigi anketler yoluyla toplanan veriler titizlikle analiz edilmistir. Araclarin giivenilirligi ve gecer-
liligi, 0,769 ile 0,926 arasinda degisen Cronbach alfa katsayilari ile teyit edilmistir. Istatistiksel analizler, arac1 degisken analizi
de dahil olmak iizere, yetkili ebeveynlik tarzi ile azim arasinda ve yetkili ebeveynlik tarzi ile umut arasinda anlamli pozitif iliski
oldugunu ortaya ¢ikarmistir. Bunun yanisira, umudun, yetkili ebeveynlik ile azim arasindaki iliskide anlamli bir aracilik rolii
iistlendigi goriilmiistlir. Tam aracilik gézlemlenmis ve bu durum, yetkili ebeveynligin azim {izerindeki etkisinin esasen umut ara-
ciligiyla gerceklestigini gdstermistir. Bu bulgular, sadece yetkili ebeveynlik tarzinin azmi desteklemedeki dnemini dogrulamakla
kalmayip, ayni zamanda umudun aract olarak oynadig kritik rolii de vurgulamaktadir. Bu ¢alisma, tip fakiiltesi 6grencilerinde
azmi desteklemede ebeveyn desteginin 6dnemini ortaya koymakta ve bu bulgularin farkli egitim ortamlarina genisletilmesi ile
boylamsal tasarimlarin incelenmesini hedefleyen gelecekteki arastirmalara zemin hazirlamaktadir.

Anahtar Kelimeler: Yetkili Ebeveynlik Tarzi, Azim, Umut, Tip Ogrencisi.

Wahidah, F.R.N., & Rahma, N.A., Rahardjo, P., Agil, H.M., S, A K., & Hidayah, A.N. (2025). Authoritative parenting style and grit in 63
BY medical students: The mediating role of hope. International Journal of Positivity & Well-Being, 3(1), 63-75. https://doi.org/10.61518/
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Introduction

Earning a medical degree is an aspirational goal for medical students who aim to become practicing
doctors. The journey includes completing an undergraduate medical program over 11 to 12 semesters,
followed by four additional semesters of professional training. These stages have distinct challenges:
The undergraduate phase emphasizes foundational medical knowledge, whereas the professional stage
involves applying that knowledge in clinical settings (Bianca et al., 2021).

The educational system in medical faculties, particularly in Indonesia, differs significantly from other
faculties, encompassing aspects like study duration, practical skills training, examinations, and tutorials.
This system operates in blocks, each semester comprising three blocks lasting approximately six weeks.
Each block concludes with evaluations and academic assignments; students who do not meet the
requirements must repeat the block (Mustikawati & Putri, 2018). In addition to regular lectures and
assignments, students participate in practicals, exams, internships at community health centers, and
remedial sessions during semester breaks. These rigorous academic demands underscore the need for
medical students to possess grit—a psychological trait that involves perseverance and passion for long-
term goals (Justine & Theresia, 2019).

According to Duckworth et al. (2007), grit is characterized by sustained effort and passion toward
long-term objectives. Individuals with high grit can overcome challenges, persistently striving toward
their goals without losing motivation, even after failures (Duckworth, 2022)— Higher levels of grit
are strongly associated with significant success. Given the substantial responsibilities faced by medical
students, grit is essential for achieving long-term academic and professional success.

Students with higher grit are better equipped to handle academic challenges, remain focused on their
studies, and overcome challenges (Ardis & Aliza, 2021; Wahidah & Herdian, 2021). They are also
more likely to succeed in their careers than those with lower grit levels (Sudarji & Priskila, 2019).
Preliminary interviews with five active medical students at Universitas Muhammadiyah Purwokerto
revealed their strong aspirations to graduate as medical doctors, motivated by the desire to make their
parents proud. Their parents support them through positive parenting, offering encouragement without
excessive demands and meeting their needs. When facing difficulties, such as a lack of motivation to
complete assignments, students reflect on their ultimate goal of becoming doctors, motivating them to
persist through challenges.

Grit is a non-cognitive factor crucial to academic success, career achievement, and overcoming life
challenges. It involves perseverance and long-term goal setting (Duckworth, 2022). Individuals with
clear goals are driven to work hard to achieve them, including in educational settings (Locke & Latham,
2006). Research by Christopoulou et al. (2018) shows a positive correlation between grit and academic
success, enhancing students' persistence in learning.

Grit fosters resilience, enabling students to maintain their efforts and interests over the years despite
encountering setbacks and difficulties (Septania & Khairani, 2019). Internal factors influencing grit
include interest, practice, goals, and hope (Duckworth, 2022). Hope is fundamental to setting and
achieving future goals (Gustia & Aviani, 2019). It motivates one to continue striving toward one's
objectives without relying on luck. Lee et al. (2022) claim that individuals with high levels of hope also
exhibit high levels of grit. Such individuals are more likely to set and pursue future goals, overcoming
challenges (Hayes et al., 2017). High hope correlates with academic success, as it helps individuals
devise strategies to endure physical or mental hardships (Snyder, 2002). Therefore, hope influences grit
among students, motivating them to pursue their goals persistently.

Snyder et al. (1991) define hope as a psychological state reflecting a person's motivation toward achieving
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a goal. It combines a sense of agency—the perceived ability to initiate and sustain action—and pathways
thinking, which involves planning ways to reach the goal. High-hope individuals are optimistic about
achieving their goals and focus on success. According to Snyder et al. (1991), hope comprises two
components: pathways and agency. Pathways are the ability to generate multiple routes to achieve
goals, anticipate difficulties, and create alternative plans. Agency refers to the motivational aspect that
propels individuals to pursue their goals despite challenges. Low-hope individuals tend to view failures
negatively, struggling to see them as learning opportunities, and often exhibit reduced resilience under
pressure, while high-hope individuals remain motivated and proactive. Hope is a source of motivation,
encouraging individuals to strive toward their goals. It is not a passive emotion but an active process of
goal pursuit (Rahmawati, 2016). Hope enables individuals to focus on positive outcomes, motivating
them to act towards achieving their aspirations.

Understanding hope helps individuals develop resilience, contributing positively to their social
environment and reducing feelings of frustration and despair (Worgan, 2013). Hope is crucial in
fostering mental well-being and encouraging active, positive engagement in life (Husnar et al., 2017).
Factors influencing grit include parenting styles, play environments, and cultural factors (Duckworth,
2022). The authoritative parenting style—a balanced approach characterized by high responsiveness and
demands—is particularly influential. Syauqi and Agung (2021) found a positive relationship between
authoritative parenting and grit among students. It suggests that the more parents engage in authoritative
parenting, the higher the students' grit. Authoritative parents support students, fostering motivation to
persist through challenges and pursue their goals. Baumrind (1971) describes authoritative parenting
as a style that logically directs children's activities while respecting their autonomy. Parents provide
guidance and reasoning, maintaining a balance between control and freedom. They set high standards
for behavior and encourage their children to strive for future goals, supporting their development.

This parenting style is optimal for fostering children's growth, as it combines warmth and structure.
Authoritative parents support their children's exploration and decision-making, which promotes healthy
development (Luh etal., 2021). They offer a nurturing environment, respecting their children's viewpoints
and collaborating with them in decision-making. Authoritative parenting fosters confidence in children,
helping them develop self-regulation, cooperation, curiosity, and a clear sense of purpose (Kusherawati
& Khosiah, 2021; Kwan & Leung, 2017). This style allows children the freedom to explore while
providing necessary guidance and control (Kwan & Leung, 2017)

Given these influences, this study investigates the association between authoritative parenting and hope
on grit among medical students. The research questions are as follows:

(1) Is authoritative parenting associated with grit among medical students?
(2) Does authoritative parenting associate with hope among medical students?
3) Is hope associated with grit among medical students?

(4) Does hope mediate the relationship between authoritative parenting and grit among medical
students?

This research theoretically enriches authoritative parenting, hope, and grit literature. It is intended to
serve as a foundation or provide valuable information for future studies, particularly concerning the
dynamics of authoritative parenting, hope, and grit among students, specifically those in the medical
studies program. Additionally, this research is expected to contribute to the knowledge and understanding
of readers.
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The findings of this study are anticipated to clarify the role of authoritative parenting and hope in
influencing grit among medical students. This research aims to provide insight for students, particularly
those in the Medical Studies Program, to enhance their understanding of authoritative parenting, hope,
and grit. Should significant results emerge regarding the relationship between hope and grit, students
will begin to cultivate grit and foster hope within themselves, ultimately assisting in achieving their
goals. Furthermore, this research aims to offer parents information and insights regarding parenting
styles' association with their children's goal attainment. If significant findings are observed concerning
the effect of authoritative parenting on grit, this will enhance parents' understanding of appropriate
parenting styles to support their children's achievement of their goals.

Method
Participants

This study employed a quantitative approach using a cross-sectional design with medical students
who had completed at least one semester of coursework. First-semester students were excluded due to
preliminary studies indicating that they were still in the adaptation phase of the learning process, and
their academic load was relatively light. From February to April 2023, 160 students (36 male, 84 female)
from medical faculties across various public and private universities in Indonesia participated in the
study. Sampling was conducted using accidental sampling, which involves selecting participants based
on chance or those who meet the criteria encountered by the researcher (Sugiyono, 2021; Gravetter &
Forzano, 2018). Participants were asked to provide informed consent and demographic information.
They are volunteers and have filled out a consent form before fulfilling the demographic information
and scales.

Data Collection

Data were collected via an online questionnaire distributed through personal contact with medical students,
social media platforms including WhatsApp, Twitter, Instagram, and paid promotions. They were then
required to complete three Likert-scale questionnaires with five response options (from strongly agree
to disagree), selecting the option that best represented their current condition. All demographic data and
scales were processed and analyzed using Jamovi tools.

Research Instruments

The study utilized three types of measurement tools or scales: the Grit Scale by Duckworth et al. (2007),
the Authoritative Parenting Index (API) by Jackson et al. (1998), and the Hope Scale by Snyder et al.
(1991). Reliability testing revealed Cronbach's alpha coefficients for each scale: 0.769, 0.926, and 0.816
for grit, authoritative parenting, and hope, respectively, indicating good reliability (Ghozali, 2018).
Validity was assessed through content validity using expert judgment and item analysis with Corrected
Item-Total Correlation, with a discrimination index threshold of 0.20 (Azwar, 2021).

Grit Scale for Children and Adults

The scale for measuring grit among students is the Grit Scale for Children and Adults (GSCA), adapted
from Sturman and Zappala-Piemme (2017). This 12-item scale has been tested with students from
grades 3-12 and university students with collectivist cultural backgrounds. Sample items include: “I do
not always work as hard as I can,” “I always finish what I start,” “I am not always motivated to do my
best,” and “I always stick to the task I am working on until it is complete.” After modification, Sturman
and Zappala-Piemme (2017) focused solely on the perseverance of effort dimension, with a Cronbach’s
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alpha coefficient of 0.84. The validity test on the current sample showed Corrected Item-Total Correlation
values ranging from 0.235 to 0.559, indicating that no items were removed.

Authoritative Parenting Index

The authoritative parenting scale used is The Authoritative Parenting Index (API), modified from
Jackson et al. (1998). This tool is an adaptation of Baumrind's (1991) scale, tested initially on students.
Modifications included adding items related to fathers, as Jackson et al. (1998) used only mother-related
items. Adding father-related items resulted in a 32-item scale (16 for fathers and 16 for mothers) with
Cronbach's alpha coefficients of 0.85 for responsiveness and 0.71 for demandingness. The Corrected
Item-Total Correlation values ranged from -0.531 to 0.827. Seven items with discrimination indices
below 0.21 were removed, resulting in 25 items. Sample items for responsiveness include: "She is
always telling me what to do," "She makes rules without asking what I think," and "She makes me feel
better when I am upset." For demandingness: "She makes sure I go to bed on time," "She asks me what
I do with friends," and "She knows where I am after school."

Hope Scale

The scale for measuring hope among students is the Hope Scale adapted from Snyder et al. (1991),
previously tested on students at the University of Kansas, USA. This scale comprises 12 items which each
component has four items: the pathway and agency as well as additional filler items. Sample items for
pathway include: “There are lots of ways around any problem.” For agency: “My past experiences have
prepared me well for my future.” Filler item example: “I usually find myself worrying about something.”
The Corrected Item-Total Correlation values ranged from 0.352 to 0.814, with no items removed.

Procedure

Firstly, the researcher set up and modified the instruments, translated them, and customized them for
Indonesian culture. In particular, the Hope Scale was expanded with 16 items related to the 'father’
context. All instruments underwent a content validity assessment by expert judgement, a crucial step
that ensured the credibility of the research. Some items were revised to enhance grammatical correctness
and simplify the content for students. The researcher then obtained a research permit and underwent
ethical testing at the institution. Afterwards, a pilot study was conducted with 40 to test the research
instrument. As a result, the researcher obtained 12 items for GSCA, 25 for API, and 8 for Hope Scale.
All the instruments were then distributed among medical students as participants via personal contact
and social media platforms. Subsequently, the analysis data were conducted according to data collection.

Data Analysis

Before hypothesis testing, the normality of the data were assessed using Monte Carlo simulation.
Multicollinearity was tested to examine if there were correlations among the independent variables in
the regression model. If tolerance values are> 0.10 and the variance inflation factor (VIF) is < 10.00,
multicollinearity is absent. Subsequently, correlation analysis using Pearson Correlation was conducted
to determine the relationships between variables. Simple and multiple linear regression analyses were
conducted to address the three initial hypotheses.

Mediation analysis was performed using the Medmod module in Jamovi with 1000 bootstrap samples
to test the fourth hypothesis. Path c represents the direct effect of the predictor variable on the outcome
variable, while paths a and b together represent the indirect or mediated effect. A complete mediation is
indicated when there is an indirect effect but no direct effect.
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Results
Demographic Data

Most participants were female (72.5%) and from private universities (63.1%). The age range of
participants was between 18 and 25, with the majority being 21 (29.4%). Most participants enrolled in
their programs in 2019 (36.3%). The demographic data were analyzed in Table 1 (n = 160).

Table 1. Demography data

Criteria N %
Gender

a. Man 44 27.5%
b. Woman 116 72.5%
Origin of the University

a. Private University 101 63.1%
b. Public University 59 36.9%
Age

a. 18 Years Old 6 3.8%
b. 19 Years Old 24 15%
c. 20 Years Old 43 26. 9%
d. 21 Years Old 47 29.4%
e. 22 Years Old 31 19.4%
f. 23 Years Old 6 3.8%
g. 24 Years Old 2 1.3%
h. 25 Years Old 1 0.6%
Year of enrollment

a. 2019 58 36.3%
b. 2020 55 34.4%
c. 2021 47 29.4%
Total 160 100%

Correlation Analysis

Prior to hypothesis testing, the normality test was found to be normally distributed (p> 0.05), with
an asymptotic significance value of p = 0.200 and a Monte Carlo significance value of p = 0.631.
Authoritative parenting and hope variables had identical tolerance and VIF values, with tolerance at
0.776 and VIF at 1.289, indicating no multicollinearity issues, as tolerance > 0.10 and VIF < 10.00.

Table 2. Descriptive statistics and Pearson’s correlation coefficients

Variables Mean SD. Min. Max. 1 2 3 4
1. Grit 44.9 7.05 23 59 — 0.340%**  0.625***  0.004
2. Authoritative parenting ~ 94.4 16.3 54 143 — 0.438***  -0.046
3. Hope 31.1 4.96 18 40 — -0.026
4. Age 20.6 1.28 18 25 —

Note. *** p <.001

The correlation analysis revealed a statistically significant association (p < 0.05). Table 2 displays
significant positive associations between authoritative parenting and grit (r = 0.382), hope and grit (r =
0.634), as well as hope and authoritative parenting (r = 0.474). These results suggest that higher levels
of authoritative parenting are associated with higher grit, higher hope is related to higher grit, and higher

68



Authoritative Parenting Style and Grit in Medical Students: The Mediating Role of Hope

levels of authoritative parenting are linked to higher hope among medical students. In separate analyses,
both father and mother items on the authoritative parenting scale were also significantly positively
correlated (r = 0.422; p < 0.05). Concerning external validity, this indicates that both father and mother
items measure authoritative parenting equally. Furthermore, multiple linear regression analyses are
shown in Table 3.

Table 3. Multiple linear regression analyses

Variables R R2 Estimate SE t p

Authoritative parenting and grit 0,340%** 0,116 0,147 0,0323 4,55 <0,001
Authoritative parenting and hope 0.438%** 0,192 0,133 0,0217 6,12 <0,001
Hope and grit 0,625%** 0,391 0,889 0,0882 10,07 <0.001

Note. *** p <.001
Mediation Analysis

The results revealed a mediation model with authoritative parenting as the predictor, hope as the
mediator, and grit as the outcome variable. In this study, complete mediation was observed as there was
a significant indirect effect (p < 0.05) with no direct effect (p < 0.226), see Table 4.

Table 4. Mediation analysis test result

Effect Label Estimate SE V4 ] % Mediation
Indirect axb 0.1114 0.0236 4.72 <.001 75.9
Direct c 0.0353 0.0292 1.21 0.226 24.1
Total ctaxb 0.1467 0.0311 4.72 <.001 100.0

Note: a = Authoritative parenting --> Hope; b = Hope --> Grit; ¢ = Authoritative parenting--> Grit

The independent samples t-test results showed that only the authoritative parenting style showed
significant differences based on the type of university (private vs. public), with t = 2.827, p < 0.05.
Furthermore, students from private universities demonstrated a higher mean score for authoritative
parenting than public universities (M private = 97.2; M public = 89.7). This finding is fascinating and
warrants further investigation into how parenting styles differ among private medical school students
and their influence on their academic performance.

Discussion

This study aimed to examine the mediating role of hope in the relationship between authoritative parenting
and grit among 160 medical students in Indonesia. Empirically, this research confirms previous findings
regarding the relationship between authoritative parenting and grit and presents new evidence regarding
the mediating role of hope in this relationship.
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Authoritative Parenting and Grit

The study found that authoritative parenting significantly correlates with gritamong medical students. This
finding supports previous research indicating that authoritative parenting contributes significantly to grit
(Fernandez-Martin et al., 2023; Howard et al., 2019; T. Fabella, 2022). Moreover, positive developmental
outcomes linked to parental warmth and autonomy support include academic competence, autonomy,
social skills, prosocial behaviour, empathy, and positive peer relationships. This implies that parents who
practice authoritative parenting have a favorable association with students' grit levels. Prior research has
also indicated that parental autonomy support plays a significant role in shaping an individual's level of
grit. It is emphasized that a positive and self-governing family environment is essential for individuals'
personal growth and development (Du et al., 2023; Mushtaq et al., 2019). When students set goals in
their lives, effective parenting plays a crucial role in helping them achieve their goals.

Studies also reported that authoritative parenting has a higher impact on children’s grit and academic
outcomes than other parenting styles (Fabella,2022; Mushtaq etal.,2019). Parents who provide appropriate
parenting can help students develop their inherent grit, as grit can flourish when children view their
parents as ideal role models. Authoritative parents set rules collaboratively with their children, impose
specific demands to keep them on track, and provide opportunities for discussion, thus fostering warmth
and affection, which contributes to the development of grit in children (Edwina & Nugroho, 2018).
Additionally, authoritative parents are easily approachable when faced with a problem, facilitating their
children to delve into various alternatives to a challenge. Therefore, authoritative parenting positively
impacts the development of grit in students as they pursue their goals.

Hope's Mediating Role in the Relationship Between Authoritative Parenting and Grit

The study determined that the authoritative parenting style affects grit indirectly through hope. Partial
regression analysis revealed that the authoritative parenting style does not directly affect grit, indicating
complete mediation by hope between authoritative parenting and grit. A. F. Hayes (2018) suggests
that complete mediation occurs when the mediator variable influences the relationship between the
independent variable (authoritative parenting) and the dependent variable (grit). This finding enriches
the existing literature on the role of hope as a mediator (Permatasari, 2017; Rohadhatul Aisy & Pramono,
2023; Yang et al., 2016) and source of grit (Christopoulou et al., 2018; Gustia, 2019; Rioux, 2022).
However, prior studies have not examined the same variable structure with the same subject group as
this study, making this an original contribution.

This study found that authoritative parenting positively correlates with student hope (r=0.340, p<0.001).
It is similar to the previous research that highlighted authoritative parenting plays a significant role
in improving adolescents' hope (Jain et al., 2022; Shahimi et al., 2013; Rohadhatul Aisy & Pramono,
2023). Authoritative parenting styles consisting of supervision and a compassionate demeanor are
associated with favorable outcomes and mental well-being, elevated levels of adaptation, psychosocial
development, psychosocial ability, reduced substance abuse, enhanced performance in school, increased
hope and self-esteem, and decreased scores in psychoticism. Family environment plays a crucial role
in shaping children's cognitive processes, such as internalizing and externalizing thinking, as well as
genetic and pathways thinking. It has been observed that children from authoritative families exhibit
higher feelings of worth and hope than children from other parenting styles (Shahimi et al., 2013).

In addition, correlation analysis indicated that hope is positively associated with grit. Prior studies found
that individuals with high levels of hope tend to exhibit higher levels of grit (Lee et al., 2022). It means
that when students possess hope, their grit will likely increase. The hope within students will drive
persistent efforts to achieve set goals despite facing obstacles. A study from Rioux (2022) also noted that
hope contributes to developing grit in individuals. When students face decisions regarding maintaining
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their goals, hope helps prioritize these goals, thus enhancing their grit. It implies that hope impacts the
grit of medical students. Interventions that emphasise a personal goal and the visualisation of hope have
been shown to increase hope in college students (Feldman & Dreher, 2012).

Ecological systems theory posits that individuals are influenced by their surroundings when engaging
with them (Anme & McCall, 2008). It indicates that positive parent-child interactions enable children
to explore their interests and develop their abilities freely. It fosters a favorable family environment that
strengthens the emotional bond between parents and children, effectively fulfilling the individual's needs
for autonomy, competence, hope, and relatedness. For instance, fulfilling fundamental psychological
needs is crucial in sustaining individuals' motivation to learn and exerting persistent attempts to attain their
learning objectives. Ultimately, this leads to the enhancement of their perseverance and determination
(Du et al., 2023). To conclude, how parents encourage their children's autonomy -the most indicating
authoritative parenting, affects the individual's persistence and enthusiasm for long-term goals, known
as grit. It is because fulfilling the individual's fundamental psychological needs affects the individual's
determination and determination. There were several limitations of this study. Firstly, it only includes a
subset of medical students from public and private universities in Indonesia. Subsequent investigations
may augment the participant pool to enhance the findings' generalizability. The use of a cross-sectional
technique imposes limitations on the findings and necessitates the need for future longitudinal studies.

Conclusions and Recommendations

The conclusion of this study indicates that authoritative parenting positively affects the development
of grit among medical students as they pursue their goals. In addition, hope positively contributes as
a moderating variable between authoritative parenting and grit. When students receive appropriate
authoritative parenting from their parents, coupled with the presence of hope, their grit is likely to
develop, helping them persist in achieving their established goals. Therefore, students should receive
authoritative parenting and foster hope to build grit, particularly in academic goals. Researchers and
practitioners could design integration programs combining authoritative parenting to enhance students'
grit, such as psychoeducation or training for improving awareness of parenting style among parents to be
more authoritative held by universities. Moreover, students can maintain and continuously improve their
grit in order to help them achieve their goals. Additionally, students can boost their hope because higher
hope levels can boost students' grit, such as sharpening their personal goals, making visualization of hope
and goals, and mapping hope based on their goals. By fostering a sense of hope, students can clarify
their aspirations and create actionable plans that align with their objectives, ultimately reinforcing their
perseverance. This proactive approach not only enhances their grit but also empowers them to navigate
challenges more effectively.
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Abstract

This paper aims to explore how Project Based Learning (PBL) techno-pedagogy blended learning integration in higher educati-
on institutions (HEIs) allows for fostering learners’ well-being and solving local communities’ problems with new transferable
skills supported by digital tools. A multisite ethnography mixed research design in three higher education institutions allowed to
describe students’ wellbeing through Project Based Learning Pedagogical approach according to the PERMA Model: Positive
Emotions, Engagement, Relationships, Meaning, and Achievement. This research was conducted with a sample of 435 students
and 8 teachers / educators in Cote d’Ivoire, a West Africa Francophone country. Data collection used classroom observation and
semi-structured interviews to describe participants' experience with PBL through content and conversation analysis methods.
Findings showed that PBL integration in local pedagogy in HEIs results from a 21st century pedagogical transformation based
on real problem solving to support learners’ skills and communities. Yet, many contextual challenges like facility and resource
constraints, structural constraints, large class sizes, information overload (ICT gap), time constraints, human capital constraints,
lack of technology, and limited learning disturb teaching and learning outcomes of PBL on learners. However, the shift to PBL
in the educative system contributes to 21st century skills enhancement and users’ well-being. As such, a recommendation for the
digital era is for educational institutions to promote project-based learning in pedagogy to support lifelong learning and human
well-being, to foster current and next generations skills, including but not limited to flexibility, resilience, and problem-solving.

Keywords: Human Wellbeing, Project-Based Learning, 21st Century Skills, Sustainability, Lifelong Learning
Oz

Bu makale, yiiksekogretim kurumlarinda proje tabanl 6grenme (PBL) ve teknoloji-pedagojisiyle harmanlanmis 6grenme enteg-
rasyonunun, 0grencilerin iyi oluslarini destekleme ve dijital araclarla desteklenen yeni aktarilabilir beceriler aracilifiyla yerel
topluluklarin sorunlarini ¢ézme olanaklarini nasil sagladigini incelemeyi amaglamaktadir. Ug farkli yiiksekogretim kurumunda
gerceklestirilen, coklu alan etnografisiyle harmanlanmig bir arastirma tasarimi, Proje Tabanli Ogrenme pedagojik yaklagimi
cergevesinde dgrencilerin iyi oluglarini PERMA Modeli (Pozitif Duygular, Katilim, iliskiler, Anlam ve Basar1) temelinde deger-
lendirmeye olanak tanimistir. Bu karma arastirma, Bat1 Afrika'nin Fransizca konusulan iilkelerinden biri olan Fildisi Sahili’nde
435 ogrenci ve 8 6gretmen/ egitimceiyle gerceklestirilmistir. Bu karma arastirma, Bat1 Afrika’nin Fransizca konusulan tlkelerin-
den biri olan Fildisi Sahili’nde, toplamda 435 6grenci ve 8 dgretmen/egitimei ile ile yliriitiilmistiir. Veriler, katilimcilarin PBL
deneyimlerini igerik ve sdylem analizi yontemiyle degerlendirmek amacryla sinif gozlemleri ve yari1 yapilandirilmis miilakatlar
yoluyla toplanmistir. Bulgular, yiiksek 6grenim kurumlarinda PBL entegrasyonunun, dgrenenlerin becerilerini ve topluluklari
desteklemek amaciyla gercek problem ¢ézmeye dayali 21. yiizy1l pedagojik doniisiimiiniin bir sonucu oldugunu ortaya koymus-
tur. Bununla birlikte, tesis ve kaynak yetersizligi, yapisal sinirlamalar, kalabalik siniflar, bilgi yiiklemesi (asir1 bilgi i¢erigi yogun-
lugu), zaman kisitlamalari, insan sermayesi eksikligi, teknoloji eksikligi ve simirli 6grenme olanaklari gibi baglamsal zorluklar,
PBL'nin dgretim ve 6grenim tizerindeki sonuglarini olumsuz yonde etkileyebilmektedir. Buna karsin, egitim sisteminde PBL’ye
gecisin, 21. yiizy1l becerilerinin gelisimini destekledigi ve 6grencilerin iyi olusuna katki sagladigi goriilmektedir. Bu baglamda,
dijital cagda egitim kurumlarinin, yasam boyu 6grenimi ve bireylerin iyi olusunu desteklemek, ayn1 zamanda esneklik, dayanik-
lilik ve problem ¢dzme becerilerini gelistirmek amaciyla pedagojide Proje Tabanli Ogrenmeyi tesvik etmeleri dnerilmektedir.

Anahtar Kelimeler: Bireysel Iyi Olus, Proje Tabanli Ogrenme, 21. Yiizy1l Becerileri, Siirdiiriilebilirlik, Yasam Boyu Ogrenme

Gougou, S.A.-M., Eichman,E., & Koffi,D.E. (2025). Fostering human wellbeing through project based learning in higher education. 76
BY International Journal of Positivity & Well-Being, 3(1), 76-91. https://doi.org/10.61518/ijpw-87


https://orcid.org/0000-0003-2673-2261
https://orcid.org/0009-0004-1026-9350
https://orcid.org/0009-0004-7443-1978
https://doi.org/10.61518/ijpw-50

Fostering Human Wellbeing Through Project-Based Learning in Higher Education

Introduction

Education plays a crucial role in ensuring future generations are able and well-equipped to face the
challenges of the 21st century for sustaining all aspects of well-being for humankind (Esteban-Guitart,
2023; Leite, 2022). In this context, shifting in the education system, digitalization is a process that was
accelerated these recent years due to the globalization and disruptions from the COVID 19 outbreak.
Therefore, in today's world, the digitalization and internationalization of trends necessitate a shift in
teaching models from traditional to innovative approaches in order to provide learners with effective
skill acquisition and Sustainable Development Goals (SDGs) awareness (Leite, 2022; Zunaidah, 2024).
Indeed, the digital revolution offered many opportunities for skills growth according to the fund of
knowledge perspective during the various interactions offline and online to support digital users’ well-
being in whole fields (Esteban-Guitart, 2023). However, in Global South countries, with many digital
challenges existing, the integration of techno-pedagogy Blended Learning like Project-Based Based
Learning (PBL) calls for the use of digital tools in local educational institutions. So, digital tools serve
to empower citizens, increase their communication skills to explore, learn, rethink, and disseminate
innovative ideas for human well-being through 21st-century skills acquisition by applying schools’
knowledge to solve real societal problems (Adeoye et al., 2024; Gougou, 2024). This also concerns
human positive psychology and well-being in all fields and particularly in education.

In fact, the significance of research on human Wellbeing in the Educative system is a very important
topic in academia and the educative system through various studies led in different contexts in developed
and Global South countries (Chankseliani et al., 2021; Kovich et al., 2023; Yu, 2024). Pedagogical
transformation in the digital era also requires particular attention related to human well-being (Liitge,
2023). This includes the adoption of Project-Based Learning (PBL) to foster learning effectiveness.
Similarly, for Liu et al. (2020), PBL is an inquiry-based learning method that embodies learning by
doing. This reality impacts the whole educational system, from traditional case studies to real projects,
allowing learners to use local and online resources to solve community problems in a 21st-century
pedagogy approach. The result is a curriculum transformation with Project Based Learning integration
in teaching from primary schools as-to Higher Education Institutions (HEIs) and professional fields.
Therefore, from Kindergarten to HEIs and postgraduate programs, the various teaching environments
and practices may help to modify human development positively (Zerovnik & Serbec, 2021). The well-
being question appears as a fundamental topic knowing that the educational system must prepare the
next generation of citizens and provide a sustainable environment to support communities’ sustainability
through 21st-century skills adoption (Giesenbauer & Miiller-Christ, 2020; Paschal & Gougou, 2022).

In the Global South, as in Western countries, many factors affect youth employment opportunities
specifically in intercultural contexts (Alvarez, 2021; Gougou, 2024). In educational institutions, these
factors concern the teaching approaches, class size, Information and Communication Technologies (ICT)
shift, multilingualism, and teaching resources availability. Yet, people desire optimal well-being, but
barriers and lack of societal support prevent many individuals from realizing a satisfying, meaningful
life even in schools (Kovich et al., 2023). These challenges often increase stress, distress, and many
mental health disorders in educational institutions. The key to the success of the educational shift from
“teaching to learning” requires an educational transformation supported by PBL to support human well-
being.

In this context, shifting to the usage of PBL in 21st-century skills acquisition is an approach to doing so
to apply schools’ knowledge for solving real societal problems that influence stakeholders’ well-being
as citizens and change makers. It is an important way for global citizenship education and inclusion in
times of unprecedented change and uncertainty. Therefore, for sustainable development and economic
prosperity, the African continent needs an innovative and self-imposed workforce supported by HEIs
(Giesenbauer & Miiller-Christ, 2020). Yet, while PBL has been used in higher education within the
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Global North for a while, the practice has not yet taken root in Africa (Getuno et al., 2022). So, this
paper aims to explore how project-based learning integration in higher education institutions allows the
fostering of learners’ well-being and solves local communities’ problems with new transferable skills
supported by digital tools in Africa.

Problem statement

In the world, the question of youth empowerment by doing more than theorizing in school requires a
transformation of the whole teaching approach. Indeed, in the face of unprecedented changes in society
due to intercultural context, it is important to develop an inclusive learning environment to reduce
the feeling of discrimination and increase the academic skills application to solve society’s problems.
Unfortunately, the traditional teaching approach is more teacher centered and did not allow learners to
practice, even in HEIs. This lack of practice skills in HEIs results in a lack of jobs, frustrations, and
burning out because of a lack of ideas to manage many real social challenges through problem-solving
and critical thinking. So, there is a real need for learners to get practical skills to deploy academia in
knowledge and technology transfer for supporting society’s sustainability. Therefore, all educational
systems and institutions of the world are frequently influenced by various transformations in society, like
digital disruptions, crises, and intercultural exchanges impacting individuals, people, and human daily
practices. In the educational system, these contextual issues affect educative stakeholders (teachers,
admin, learners, and parents) well-being due to the constraints: structural constraints, large class sizes,
information overload (ICT gap), time constraints, human capital constraints, lack of technology, and
limited learning.

Simultaneously, the promotion of the 21st century to nurture transformative pedagogy skills calls to
foster soft skills (communication and collaboration, creativity, critical thinking and problem solving,
digital mastery, student leadership, citizenship) to foster human well-being and Sustainable Development
Goals (SDGs). In this perspective, this transformation aims for creativity and involving young leaders in
day-to-day societal challenges management by empowering current and next generations of citizens for
their well-being and the community’s social growth. To reach this goal, in the Global South and Western
countries, this fact increases the adoption of mechanisms to share practical skills in critical thinking and
problem solving through project-based learning. The scope of this approach is to transfer knowledge from
academia to society in order to create new artifacts able to sustain human well-being growth according
to SGDs. This is a common concern in both developed and developing countries too. Therefore, Higher
Education Institutions (HEIs), one base of intelligent growth and youth empowerment, play a crucial
role by fostering the acquisition of new skills in favor of the community and individual accomplishment
from problem-solving according to the fund of knowledge perspective of sharing by empowerment. Yet,
many contextual challenges remain obstacles, including but not limited to pedagogical mastery, teaching
environments, and learners’ motivation of students’ well-being in the local HEIs as in the world.

Particularly in the Global South context, like Africa, this transformation of pedagogical approaches in
HEIs is an innovation regarding the high rate of unemployment and failures after academic graduation. If
there is not the possibility for cross-teaching and practice through Project-Based Learnings in education,
the system could be imbalanced due to low educational outcomes that could result in additional crises
among young people and negatively affect human well-being for the whole of society. So, this current
study in Cote d’Ivoire, a West Africa francophone country, underlines how PBL integration in HEIs
fosters human well-being and more societal sustainability by providing students appropriate skills for
their psychological, social, and emotional wellness. In a changing context, it is very crucial to question
how the usage of PBL in educative pedagogy influences human well-being and societal sustainability,
knowing that youth creativity remains the fuel of development and innovation to build start-ups and

78



Fostering Human Wellbeing Through Project-Based Learning in Higher Education

new tools. Specifically, this study questions the outcomes of PBL in HEIs in Africa as a provider of new
practical sustainable skills. It contributes to supporting students’ accomplishments and next decision-
makers skills to change positively in the whole of society.

This fact justifies the need to question the problem of PBL integration in HEIs knowing that many
contextual challenges prevent the application of this pedagogical tool perfectly for students’ positive
outcomes and human well-being in a blended learning pedagogy.

Theoretical Framework

Thinking on well-being includes the adoption of a theoretical framework based on the positive psychology
field in order to support our research with well-being theories and models for validation. Specifically, in
positive psychology paradigms, the PERMA model developed by Seligman (2018) promotes well-being
through five key elements: Positive Emotions, Engagement, Relationships, Meaning, and Achievement.
Moreover, according to Kovich et al. (2023), these key elements refer to the following ideas: 1) Positive
Emotion includes subjective reports of happiness, hope, joy, and satisfaction; 2) Engagement refers to
focus, interest, or absorption in an activity; 3) Relationships include closeness and connection with family,
friends, or colleagues. These relationships are important throughout a person’s lifespan and contribute to
well-being in many ways; 4) Meaning is belief or membership in something larger than oneself and may
be derived from religion, spirituality, or advocacy; 5) Accomplishment, refers to pursuing throughout
life for the sake of “winning”. Accomplishment often requires perseverance and resilience and may
include academics, athletics, or career achievements. According to Goh et al. (2022), each element in
the PERMA Model is a variable of human well-being, particularly in a research context of educational
institutions to foster effectiveness through active 21st-century pedagogical approaches.

Similarly, Project-Based Learning (PBL) refers to an inquiry-based instructional method that engages
learners in knowledge construction by having them accomplish meaningful projects and develop real-
world products (Giesenbauer & Miiller-Christ, 2020; Guo et al., 2020; Gougou et al., 2023). The different
steps of classroom management in a PBL approach are the driving question, focus on learning goals,
participation in educational activities, collaboration among students, usage of scaffolding technologies,
and creation of tangible artifacts that influence their well-being and accomplishment. Thus, PBL is
a transformative educational approach that impacts the stakeholder’s well-being through the school
environment, to-communities and country policy by providing a sustainable educational background
able to foster learners’ wellness.

In brief, human well-being through PBL in the educational system is a very important topic, especially
in the Global South countries like Cote d’Ivoire according to previous theories mentioned above. So, in
our paper, the PERMA Model is used as a theoretical lens to frame this investigation and reach excellent
quality in the educational system. In fact, the combination of PERMA elements promotes flourishing,
which is the optimal functioning of individuals, groups, communities, nations, and society at large and
specifically in the educational system context (Goh et al., 2022; Kovich et al., 2022; Leontopoulou,
2020; Seligman 2018). That is to say, the positive psychology PERMA model allowed researchers
to analyze the educative and psychological dynamic question related to fostering Human Wellbeing
Through Project Based Learning in Higher Education in this study. The particularity of this study takes
into consideration High Educational Institutions involved in French and bilingualism teaching context.
This scientific process calls to establish a strong research method related to our topic scope. The next
step of this paper will explain the research procedure adopted to achieve this goal.

Method

This paper adopted a mixed descriptive study based on a multisite ethnography case study (Hine 2015)
in order to provide knowledge about the perception and impact of project-based learning in selected
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HEIs through a research action in Cote d’Ivoire, a West African francophone country. Therefore,
according to the study scope, researchers investigated in their own teaching context and classrooms to
record participants experiences as students and colleagues, allowing them to identify their practices and
well-being through the PBL approach process. This selection criteria were accessibility to a classroom,
teaching practice including PBL, and learners wellbeing recording. As PBL is not well known by many
teachers, this research design contextualizes the data collection validity and reduces biases to ensure
diverse perspectives through in-depth analysis of needs, challenges, and outcomes of PBL according
to participants points of view and practices (Gallagher & Savage, 2023; Gougou & Mahona, 2024;
Kumar 2021). Moreover, the choice of a case study offered the advantage of investigating in accessible
HEIs where researchers have a teaching position or connections according to inclusion/exclusion criteria
focused on Educative Institutions (HEIs), teaching methods (PBL), and location (Cote d’Ivoire). In
this perspective, it is noticeable that this mixed research action aimed at creating a viable research
procedure through inclusive and exclusive criteria. This approach offered the reliable opportunity to
involve participants in the research and to apply findings to empower other practitioners involved in PBL
and wellbeing questions. This fact strengthens the research process for describing clearly the outcomes
and results of the PBL integration in the classrooms utilizing the transformative teaching approach
influencing students’ wellness.

Sample

In this study, researchers investigated three (3) higher education institutions in Cote d’Ivoire, a West
African Francophone country. Participants were selected according to a convenient sample of students
and teachers involved in PBL in HEIs located in Yamoussoukro and Abidjan, the political and economic
capital cities of Cote d’Ivoire: Insitut Universitaire d’Abidjan (IUA), Insitut National Polytechnique
Felix Houphouet Boigny (INPHB), and the University of Abidjan (UNIAbidjan).

According to convenient sampling principles, participants selected were students and their teachers
interacting during teaching activities using case studies or the PBL approach to solve various real problems
encountered in society through technology integration in research and critical thinking class activities.
Therefore, this study covered firstly a sample of students of the selected higher education institutions
related to the PBL activities outcomes on their well-being and success expectations (Kovich et al., 2023;
Yu, 2024). Secondly, participants were colleagues’ (teachers and/or professors) to obtain their views
and feedback about the effect of this new pedagogy on students’ skills and the ability to communicate
easily by using digital communication tools in research and problem-solving tasks (Suwaed et al., 2022;
Zunaidah, 2024). According to the sampling size, this research took into consideration 435 students and
8 teachers according to their class activities and the outcomes of PBL on the learner’s well-being and
21st-century skills. Students’ sample of observation and interviews is mentioned in the graph below:
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UNIAbidjan,115,26%

IUA,180,40%

INPHB,150,34%

Figure 1: Students sampling

The main participants studies are organized in three sets: 1) Literature and language (English, French),
2) Communication and Information technology; 3) Business Management. After the sample and sampling
choice, researchers could collect data through tools shown in the next section.

Data Collection

In this mixed research action, three tools were used to collect the data from the participant’s views and
daily experiences according to PBL and wellbeing scopes in selected HEIs.

Firstly, classroom observation during the PBL tasks and assessments as well as homework allowed for
the recording of the motivation, challenges, and progress of the learners of this method applied in their
learning context. The observation took into consideration the five PERMA model variables and 21st-
century skills acquisition in problem-solving activities from March to May 2024. For these two (2)
months, students were observed by the researchers during class activities to record the effects of PBL
on their personal and academic well-being in the three (3) selected HEIs. The observation criteria’s
were focused on learners Positive Emotions (satisfaction, confidence, fear, etc.), Engagement (in PBL
assignments), Relationships (with others), Meaning (membership, citizenship, community service
involvement) and Achievement (success and Expectations) through innovative ideas during the PBL
assessments.

Secondly, researchers adopted an interactive approach through interviews to obtain participants views.
They used an interview of students and some colleagues to acquire views of the impact of PBL on the
human well-being skills acquisition according to their context (Yu 2024; Kovich et al. 2023). The choice
of a semi-oriented interview with students allowed the collection of ideas about their wellbeing and
skills outcomes in PBL pedagogy. A pretest with 5 students was led first. Then the whole interview of 15
students took place in May 2024 through a guide using the 3 items: Project-based learning integration
in local pedagogy, contextual challenges; Outcomes on well-being and 2 1st-century skills enhancement.
So, five questions were asked to respondents (as teachers and students): 1) What are your feelings
about the integration of PBL or practice case studies in the teaching activities and assessments? 2)
What are the benefits of this approach? 3) What are the challenges encountered related to your well-
being through PBL activities? 4) How does PBL contribute to your well-being and 2 1st-century skills
enhancement? 5). What are your suggestions for a better integration of PBL to support well-being in
academic and non-academic activities? These one-to-one and face-to-face interviews took around 15
minutes per respondent. The sharing of the students and educators’ experiences gave insights on the PBL
application perception and outcomes in human well-being, specifically in the context of selected HEIs
in Cote d’Ivoire. Thirdly, as a source to promote 21st-century pedagogical skills through PBL, a little
questionnaire was filled out by 12 students in the selected HEIs too. This interaction with participants
helped to adjust data processing depending on the feedback from the observation and constituted a key
element of the data processing underlined in the next section.
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Data Analysis

The scope of this study is to explore how project-based learning integration in higher education institutions
allows fostering of learners’ well-being to solve local communities’ problems with new transferable
skills supported by digital tools. Content and communication analysis were used to present the results of
the interviews according to students’ points of view (Wu & Zhang 2024; Lehtinen 2021). This analysis
method was suitable to categorize clearly the views of participants according to their experience with
PBL in HEIs for effective learner well-being/personal development for a sustainable society through
critical thinking and problem solving oriented by 21st century pedagogy in learning. Finally, these data
were processed, categorized, and interpreted in 2 subsections for the findings and analysis section: 1)
Benefits of Project Based Learning ( PBL); 2) Project based learning ( PBL) challenges.

Therefore, after the description of this research methods section, the next section presents the findings
and discussion, including the PERMA model in data interpretation on PBL influences on participants
well-being in HEIs through positive psychology in learning activities.

Findings and Analysis

Findings underlined that in a digital era context, the integration of PBL in HEIs offers many benefits
related to learners’ well-being and empowerment through this student-centered pedagogy integration in
Higher Education Institutions (HEIs) in Cote d’Ivoire. However, some contextual challenges are also
mentioned in the second subsection.

Benefits of Project-Based Learning (PBL)
Project-Based Learning benefits in student'’s empowerment

Human well-being is very important in education, and learners’ creativity can be supported by adequate
methods applying digital communication technology tools. It is a crucial question in educational and
professional institutions pedagogy requirements for human well-being in selected HEIs. It is noticeable
in this student statement below:

“Personally, practical case studies, and project-based learning helped me to explore another field related
to real problems in societies. In our economic sciences activities, we used to examine new solutions to
businesses problems during class assessments. I found that it is more creative and discovered many ways to
solve problems with different alternatives.” (IUA, Master’s in Economy).

Another student pointed out this view:

“Often, as young people, we have many ideas to generate innovative business offers and reduce the
unemployment rate. Yet, the traditional teaching method is more focused on the theories. But, since the
introduction of project-based learning in the pedagogy, I feel more motivated in teamwork to learn from
peers and develop our own projects. It is pleasant to launch business ideas and think to implement them in
the future as business solutions or ways to innovate for developing our own startups” (UniAbidjan, BA in
Business Management).
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Similarly, another BA student in [TUA mentioned that,

“In the beginning, I found case studies annoying because it required too much time out of class to reflect,
find ideas online, write, and present. But last year, I understood that it can be a source of opportunities in
order to get a job. It reduces the stress through new ideas shared with peers and increased belonging. These
are very important aspects to apply our ideas and thoughts in PBL. It helps to be more engaged and aware
of society's challenges to solve real issues in communities” (IUA, BA in Communication).

A teacher using PBL shared her observation in the statement below:

“In general, I have noticed that most of my students are more engaged and motivated to participate in daily
classes when they can see the big picture of what we are working towards in the semester. They can see how
that week's lesson builds off the week before and scaffolds into the future so they can complete the projects.
It may not be perfect, but there are many discussions about feedback and coaching and how to adjust. It is
powerful. I love the energy of my classes.” (INPHB)

According to classroom observation and all participants’ points of view, PBL or case study learning
increased student positive psychology by giving the possibility of doing to learners. PBL explores real
facts. This pedagogy involves students in solution-making while allowing them the ability to share their
own ideas based on their understanding of a problem to solve it through creativity, critical thinking, and
communication with peers. PBL generates more connections between theories and practices by doing
so to increase learners’ ability to innovate and create alternative solutions to daily problems directly for
community well-being and self-accomplishment. It shows that PBL results in a positive self-perception
and students identity growth through all interactive activities during the learning at school or immersive
engagement in communities or business as an agent of change in the Knowledge and Technology Transfer
(KTT) approach (Gougou, 2023; Lim, 2023; Podgorska & Zdonek, 2024). The findings show that PBL
positively increased learners’ psychological well-being by offering an inclusive environment for self-
identity acceptance in an intercultural perspective of social accomplishment. This increases learners job
opportunities through empowerment activities, service learning, innovative thoughts, and networking.
This fact presents PBL as an approach of supporting learners' accomplishments in a whole educational
context, fostering a stressless learning environment. This is similar in the Kovich et al. (2023) study,
underlining that well-being in education can be a source of human growth in students and educative
stakeholders through positive psychology connecting learners in daily real problems encountered around
them. Moreover, it encourages critical thinking to develop learners’ global citizenship values such as
tolerance, inclusion, equity, peace, sustainability, resilience, intercultural communication skills, etc. This
fact is mentioned in Wang (2022), Cash (2017) and Almulla (2020) studies stating that project-based
learning integration in the educational system engages students in deeper learning by doing. It is a
pedagogical approach to empower students critical thinking and problem-solving for discoveries about
the teaching topic itself, content, and various skills in authentic contexts.

Benefits in students’ employment and resilience

According to participants, PBL supports students’ employment and resilience. Related to the outcomes
for human well-being, the investigation in higher education institutions in Cote d’Ivoire revealed the
findings below: For a student in Communication in [UA,

“PBL helped to be in touch with some enterprises for internships, and this increases the employment
opportunities offered to students in our high school. In team projects, we use hybrid (online/offline)
communication and collaboration to share our ideas. Digital literacy is very important to the extent that in
our field. It is important to know technology for our projects. We also use leadership through task sharing,
critical thinking, and creativity to innovate and solve problems.”
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A teacher in UniAbidjan remarked that:

“It helps to create more cohesion in communication and collaboration. Students are engaged when it’s
a project they choose. They can utilize all the theories they’ve been learning and actually do something
practical with it. It’s so fun to watch them discover more about who they are and watch their excitement as
they engage with others and put together mind-blowing solutions to problems. So creative and talented.”
(UniAbidjan)

According to a postgraduate student in IUA:

“For me, it balances the learning activities by blending the skills acquired. As I am in the IT domain, we
need to be connected with various real problems in order to be effective at work after graduation. It is often
funny to learn by practicing and get ideas from peers in PBL.”

Another teacher observation is mentioned in the statement below:

“In my business English class, students worked on the chairing a meeting project, where each student had
a role they needed to play, and the chairman needed to guide the meeting to successful completion. This
project utilized collaboration, communication, critical thinking, problem-solving, and student leadership.
Each week students needed to complete personal tasks as well as group tasks utilizing all aspects of 21st-
century skills.” (INPHB)

According to the participants, project-based learning in local academic pedagogy increases students’
creativity, well-being, and professional integration by enhancing their 21st-century skills as lifelong
learners in critical thinking, teamwork, digital literacy, problem-solving, and intercultural communication
abilities. As an outcome, it improved lifelong learning outcomes, resilience (mental health, well-being,
soft skills mastery, etc.), positive social integration, and job opportunities. Findings underlined that this
approach allowed for increased youth entrepreneurship and resilience through problem-solving skills.
So that learners become the next leaders and sources of innovation. Therefore, faced with employment
challenges (lack of jobs, low income, pressure, burnout, and so on), PBL offered new ways to create new
businesses as startup opportunities to sustain the society's development by providing economic growth,
environmental preservation, and community well-being. For Getuno et al. (2022) and Almulla (2020),
this leads to nurturing learning, which supports youth innovation and creativity. It means that PBL
builds a dialogue between academics and the real world to solve society's real challenges through the
knowledge shared and acquired by students during their training in HEIs. In this perspective, according
to a teacher participant statement:

“Do it as much as possible. It is so beneficial. It’s not always black and white, and there can be several
adjustments that need to be made along the way, and overall, it’s incredibly enriching for students and
teachers. I think the goal of teaching is not necessarily teaching what to think, but how to think. We need to
train not just the mind but also help to develop the whole person: body, mind, and spirit so they can know
who they are, how to connect with others, and how to engage in the world to help grow and sustain our
communities.” (INPHB).

Fostering PBL in education is an important lever of human development and fostering a more resilient
society. Indeed, this world encounters a multitude of challenges these years, and the fact that empowering
students for resilience in the educative system with more practice approaches helps the next generation
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of leaders to be aware of the planet and their own environment's needs. This educational development
theory encourages students to be actors of transformation and self-accomplishments. In other words,
project-based learning integration in local pedagogy offers new skills acquisition as a lever of academic
pedagogy, equipping learners for job opportunities and 21st-century skills supporting their well-being.

PBL Impact on personal growth, 21st-century skills and social wellbeing expectation

According to the findings, project-based learning integration in local pedagogy positively influences
students’ creativity, well-being, and professional integration by enhancing their 21st-century skills as
lifelong learners in selected HEIs in Cote d’Ivoire. A survey related to PBL impact on personal growth,
2 1st-century skills, and future social well-being expectations provided the results below:

PBL Impact on personal growth, 21st century skills and future
social wellbeing expectation

9
8
7
[+
a
3
2
1
0

Collaboration & Creativity & Critical thinking Digital literacy Citizenship Student
communication imagination and problem Leadership and
solving personal
development

M very positive M Positive B None BENegative Very négative

Source: Participant’s point of view in [UA, INPHB, UniAbidjan

According to the above data, project-based learning integration in local pedagogy increases students’
creativity, well-being, and professional integration by enhancing their 21st-century skills as lifelong
learners in critical thinking, teamwork, digital literacy, problem-solving, and intercultural communication
abilities. Consequently, PBL supports students’ positive experience and mental well-being in academic
training and connection to the community. It increases students’ creativity, well-being, and professional
integration by enhancing their 21st-century skills as lifelong learners in critical thinking, teamwork,
digital literacy, problem-solving, and intercultural communication abilities. This finding is underlined
by other researchers, mentioning that these skills enhanced through PBL result in job opportunities,
personal growth, and accomplishments for a sustainable society. In this scope, as part of global
citizenship education, 21st-century skills promotion through PBL allowed active participation in
preventing, reducing, and even repairing environmental damage according to SDGs perspectives (Leite,
2022; Martinez, 2022; Paschal & Gougou, 2022; Shamaieva et al., 2023; Suwaed 2022). One effort to
play an active role in raising awareness of the environment is through education, especially. Similarly,
Kumar (2021) emphasizes that these outcomes include the fact of personal growth by knowing how to
live together, valuing diversity, and developing civic and digital literacy. For students, it is also about
learning to be lifelong learners, being a team member, and thinking of oneself as a global citizen for
community sustainability. Hence, educators should ensure that students improve their intercultural
competence as well.

In brief, findings underlined that in a digital era context, project-based learning integration in local
pedagogy increases students’ creativity, well-being, and professional integration by enhancing their
2 Ist-century skills as lifelong learners and intercultural communication abilities. However, as innovative
pedagogy, in the next section, our findings focused specifically on challenges encountered by participants
related to PBL integration in education to foster human well-being.
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Challenges of Project Based Learning (PBL)

In teaching and learning contexts, many challenges prevent the perfect integration of PBL in HEIs due
to sociocultural environments, psychological backgrounds, pedagogy, and teaching habits, according to
the participants. A student stated:

“In PBL, we need computers, the internet, and the ability to master research online in academic tasks. But
in our context, it is not easy because we need more funds and digital mastery to use the tools and platforms.
In addition, we must submit the findings in a file, including buying new materials and using new digital
skills. That is a big challenge because few of us master technology, and this issue is high in our low-income
context.” (IUA, BA Communication).

Another student mentioned that traditional education policy background affects the implementation of
learners’ findings, affecting their engagement:

“Wehave a good idea or project, yet we don’t have the possibility to exploit them in real business opportunities
and launch startups. Faced with unemployment, our project could be used to create jobs and make money.
However, there is not support to apply our projects for a Knowledge and Technology Transfer (IUA)”.

On the pedagogical approach, this challenge is mentioned by another teacher participant:

“Even if 21st-century pedagogy is integrated, the overuse of past traditional pedagogy is still there, and
many students expect quizzes as assessments. They need to change their mindset in order to understand the
useful effect of PBL or case studies in the learning. The neglect to assure the perfect job through the projects
is another issue of this shift in classrooms. In our country, youth unemployment is very high, and it is a
pedagogical mastery challenge for teachers and learners too.” (UniAbidjan).

According to the teachers and students’ points of view, teaching environmental challenges related to
the infrastructures, materials, and educational policies could negatively affect PBL integration in the
educative system for students’ well-being. It is underlined by the research participants that the teaching
materials and environment, such as low ICT, Lab, lack of startup incubators, can affect the practical
integration of PBL in some cases, such as the one of digital imbalance.

Indeed, participants underlined digital mastery and accessibility (Internet, digital skills, technology) as a
big issue due to the need to enrich the local class project assessment in real problem solving with online
information and research done by others (students, practitioners, researchers) in the same context. This
increases students' fear and stress to commit mistakes due to the psychosocial habit and social pressure
to be as a facilitator or knowledge provider. These findings are similar to the scope of the Getuno
et al. (2022) study on the challenges of PBL adoption and implementation in African universities:
facility and resource constraints, structural constraints, large class sizes, information overload (ICT
gap), time constraints, human capital constraints, lack of technology, and limited learning. All these
challenges impact the pedagogical integration due to teachers and students' inexperience or their own
misunderstanding of their role in PBL class or case studies assessment (Lim, 2023). Similarly, Yu (2024)
studied identified challenges in PBL implementation and suggested avenues for future inquiry. Therefore,
some contextual challenges, such as digital mastery and accessibility or implementation of learners’
ideas, affect their engagement in society through knowledge and technology. Transfer initiatives to get
job opportunities, support the local community’s sustainability and human well-being (Alvarez, 2021;
Gallagher & Savage, 2023).
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Moreover, educative policy background is often a challenge. However, tremendous changes have
occurred throughout the years, and recently more and more importance has been given to the 21st Century
Skills, even though some teachers still follow traditional methods and do not incorporate such skills as
collaboration, creativity and innovation, critical thinking, communication, problem-solving, and ICT
skills. However, as mentioned by participants, it is a revolutionary approach requiring more attention
in the educational system and-a support to transform learners’ findings into marketable opportunities
and reduce both poverty and gaps for human well-being. Unfortunately, the integration of PBL in the
local educational system often encounters imbalanced pedagogy and a lack of many teaching resources,
allowing learners and teachers to apply this approach effectively for each other's well-being. In the
extension with other studies, it is also evident that common challenges that are encountered in PBL
integration are as follows: a) time-management, b) teamwork, c) motivation, d) learners' attitude, e)
unexpected situations, f) shifting roles, g) lack of resources, h) preparation i) assessment (Lim, 2023;
Podgorska & Zdonek, 2024). These challenges can create stress and discouragement and prevent the
well-being of both learners and teachers, according to positive Emotion, Engagement, Relationships,
Meaning and Accomplishment.

In brief, in this study, contextual challenges encountered by the participants are related to various factors
affecting PBL integration and human well-being in the whole educational system and particularly in
HEIs policies in Cote d’Ivoire. These challenges related to the sociocultural environment, psychological
background, pedagogy, and teaching environment disturb teaching and learning outcomes on learners’
satisfaction and well-being.

Conclusions and Recommendations

This study aimed to explore how project-based learning integration in higher education institutions
allows for fostering learners’ well-being and solving local communities’ problems with new transferable
skills supported by digital tools. The mixed-method approach in 3 higher education institutions in Cote
d’Ivoire revealed that PBL contributes to positive psychology in the learning environment and equips
both teachers and learners and the whole of society for sustainable development through lifelong learning
and 21st-century skills adoption. Contextual challenges such as digital mastery and accessibility or the
implementation of learners’ ideas affect their engagement in society through knowledge and technology
transfer initiatives to get job opportunities and support the local community’s sustainability and human
well-being. These findings support that educational institutions must promote project-based learning
in pedagogy to support lifelong learning and human well-being, to foster current and next generations
skills such as flexibility, resilience, problem-solving, and similar things. As a limitation, this empirical
study utilized small samples that did not reflect the situation in the whole teaching context including
primary schools, secondary schools, and others.

Implication and Recommendations

According to the findings, PBL integration in educative policy calls to transform the curricula design and
educative approach to offer practical assignments to learners. This includes updating national educative
policy by offering continued professional development opportunities to teachers and a HEIs partnership
with society for students PBL tasks to support innovation and community sustainability (Hill 2019;
Guo 2020; Lim 2023; Zerovnik & Serbec 2021). This educational policy in educative institutions will
imply equipping learners for their skills acquisition and well-being by solving real problems thanks
to PBL assignments and 21st-century skills acquisition. Therefore, the practical implication consists
of promoting project-based learning in pedagogy to support communities’ problem-solving, lifelong
learning, and human well-being, to foster the current and next generations’ skills as flexibility, resilience,
and similar things. These recommendations take into consideration the implications for policy and
practice of PBL in educative systems as mentioned below:
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- Integration of PBL in human education to foster positive emotion, engagement, relationships,
meaning, and accomplishment for a good usage of ICT in classrooms and students’ growth (Butler &
Kern 2016; Hill et al. 2019; Martinez 2022; Lim 2023);

- Educational institutions must promote project-based learning in pedagogy to support lifelong
learning and human well-being (flexibility, resilience, etc.).

- Fostering human well-being in current and next generations calls for PBL to support citizens of
the digitalized era through 21st-century skills (critical thinking, problem-solving, digital mastery,
intercultural communication).

- Integration of MOOC:s in PBL and classrooms to open minds to another world for students’ well-
being (Gougou 2024)

- Provided professional development to use PERMA and positive psychology to support PBL and
2 Ist-century skills acquisition in the whole educational system (Leontopoulou 2020).

Similarly, for Getuno (2022), the way forward in overcoming PBL challenges in African HEIs identified
six main solutions to the challenges of PBL use in African HEIs: human resource training on PBL,
redesigning competence-based curriculum, providing required facilities and infrastructure, university-
industry partnerships, careful planning, and overhauling the educational system.
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Abstract

This article integrates an empowering lens to showcase a multimodal approach that promotes and develops safety, healing, and
well-being with a supportive therapist. It describes and explains tenets of positive psychology, yoga, hypnotherapy, and bilateral
stimulation to develop client skills to foster safety and healing and consequently, their well-being. Research has shown that these
practices can enhance neural connectivity, improve emotional regulation, and reduce stress responses. As a result, safety and
stabilization are established for the client. All four of these modalities integrate empowerment and connectedness for the client.
The authors also provide examples of integrating the approaches to support clients and their mental health in specific scenarios.
This article is the start of a multimodal or scaffolded approach to empower client healing within mental health. The authors pro-
vide an acronym, IDEA, which translates to identify (client issue or presenting problem), determine the first approach, engage
in integration, and assess and evaluate progress. The IDEA approach can be utilized with one approach at a time or integrate all
approaches as necessary. The client’s well-being is prioritized and their ability to heal is emphasized. This article acts as a foun-
dation for future research regarding pathways to safety and healing for well-being. It also provides an evidence-based structure
to assist clinicians and clients with their healing of well-being journeys.

Keywords: Yoga, Healing, Positive Psychology, Well-being, Hypnotherapy
Oz

Bu makale, destekleyici bir terapist esliginde giivenligi, sagaltimi ve iyi olusu tesvik eden ¢ok modlu bir yaklagim sergileyerek,
gliclendirici bir bakis agisini biitiinlestirmektedir. Danisanin giivenligini, iyilesmesini ve dolayisiyla iyi olusunu desteklemek
amaciyla gerekli becerileri gelistirmek icin pozitif psikoloji, yoga, hipnoterapi ve ikili uyarim ilkeleri tanimlanmakta ve agik-
lanmaktadir. Arastirmalar, bu uygulamalarin sinirsel baglantilar artirabildigini, duygusal diizenlemeyi gelistirebildigini ve stres
tepkilerini azaltabildigini ortaya koymustur. Sonug olarak, danigan i¢in giivenlik ve stabilizasyon saglanmaktadir. S6z konusu
dort yontem, danisanin gliglenmesini ve terapi siirecine bagliligini artirmay1 hedeflemektedir. Yazarlar ayrica, daniganlar1 ve on-
larin ruh sagligini desteklemeye yonelik yaklagimlarin belirli senaryolara nasil entegre edilebilecegine dair 6rnekler sunmaktadir.
Bu makale, danisanin ruh sagligi baglaminda sagaltim siirecini gii¢lendirmek i¢in ¢ok modelli veya destekleyici bir yaklagimin
temelini olusturmaktadir. Yazarlar, danisanin mevcut sorunlarini tanimlamak, ilk miidahale yaklagimini belirlemek, entegrasyona
katilmak, ilerlemeyi analiz etmek ve degerlendirmek anlamina gelen IDEA kisaltmasint kullanmiglardir. IDEA yaklagimi, tek
bir yontemle uygulanabilecegi gibi, gerektiginde farkli yaklasimlarin entegrasyonu ile de kullanilabilir. Bu siirecte, danisanin
refahi Onceliklendirilmekte ve iyilesme kapasitesi vurgulanmaktadir.Bu makale, giivenlik ve iyilesmeye giden yollari ele alan
gelecekteki arastirmalara bir temel olugturmanin yani sira, klinisyenler ve daniganlar i¢in kanita dayali bir yap1 sunarak iyilesme
stirecine rehberlik etmektedir.
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The IDEA Framework: Integrating Positive Psychology, Yoga, Hypnotherapy, and Bilateral Stimulation for Safety, Stabilization, and Healing of Well-Being

Introduction

We all have the tools within us to heal. We are continually learning more about the connections between
the brain, the body and the breath and what they each do for each other (Mather, 2024; Treves et al., 2024).
We are discovering the importance of movement and stillness, bilateral stimulation and mindfulness,
focused attention, and deep relaxation on the brain and body for mental health and wellness (Toussaint
et al., 2021; Treves et al., 2024). Recent research highlights how these practices can enhance neural
connectivity, improve emotional regulation, and reduce stress responses (Bondar et al., 2023; Syed
Abdullah et al., 2024). Furthermore, integrating movement and mindfulness techniques into therapeutic
approaches is shown to foster resilience and promote overall well-being, emphasizing their vital role in
holistic mental health care (van Seggelen-Damen et al., 2023).

Everyone possesses the ability to lead a fulfilling life and to heal from within. We can all acquire self-
soothing techniques that engage our physiological responses, fostering feelings of safety and stability
(Vidal & Soldevilla, 2023). Mental health clinicians can assist in empowering their clients and supporting
them as well as guiding them through this process. When we cultivate a sense of security in the present
moment, we are better able to embrace our current experiences, leading to improved physical and mental
well-being (Briggs, 2024). This mindful state of comfort within ourselves allows us to be our best selves
and supports long-term health and wellness. Healing contributes to our overall emotional well-being.

The authors suggest a multi-pronged approach to establishing safety and stabilization, and consequently
emotional well-being. The authors provide an overview of each concept and its therapeutic use and
benefits. By integrating positive psychology (strengths and mindfulness), yoga (Pranayama: breath,
Asana: movement, and Dhyana: meditative practices), hypnosis/hypnotherapy (eliciting trance: deep
relaxation and positive suggestion), and bilateral stimulation (emotional processing), the authors believe
we can create a comprehensive and effective therapeutic approach. This model advances the existing
literature by offering a holistic approach that not only supports the achievement of clients' goals but
also empowers them in the process. It establishes an evidence-based framework that ensures clinicians
are equipped with the flexibility to adapt to individual needs. This integrative model acknowledges the
interconnectedness of mind and body, promoting holistic healing by addressing emotional, psychological,
and physical well-being. This multi-faceted approach can improve mental health outcomes, greater self-
awareness, and enhanced overall quality of life. To further assist in the model’s implementation, the
authors provide an acronym, IDEA, which represents identify (issue), determine first approach, engage
in integration, assess and evaluate progress.

Method

The authors reviewed relevant literature and noted themes within related theoretical concepts and
outcomes. The authors provide an overview of the literature related to each concept: Positive Psychology,
Yoga, Hypnotherapy, and Bilateral Stimulation. The authors noted the feasibility of a practical
multimodal model to address the client’s emotional dysregulation, trauma symptoms, and challenges
managing stress. Research has shown an integrative approach using evidence-based practices can
benefit different mental health concerns, including trauma symptoms (Tempone-Wiltshire, 2024) and is
effective among a variety of populations from youth populations to older adult populations (McGorry et
al., 2022; Reynolds et al., 2022). The article is organized as a concise review highlighting the benefits
of incorporating these concepts as a unified approach to enhance safety and support as well as the
recovery of well-being (Snyder, 2019). To deepen the understanding of the model, each concept is
described as a therapeutic tool that offers safety and recovery benefits, accompanied by examples. The
multimodal nature of the approach is further described and organized with a table and examples. The
authors developed an acronym, IDEA, to assist with addressing client concerns while using the model.
The authors outlined how to integrate the model working with a client who has low self-esteem and a
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client with anxiety, respectfully.
Positive Psychology

Positive psychology is a strengths-based approach that emphasizes the development of an individual’s
values, development, and well-being (Wang et al., 2021). Martin Seligman (2019) is considered one of
the founders of positive psychology, as he introduced it to the American Psychological Association in
1998 as a possible evidence-based psychotherapeutic practice. He then conducted numerous studies to
further solidify his findings and approach. Seligman (2011) developed an acronym to highlight the five
components of well-being, PERMA, which represents Positive Emotions, Engagement, Relationships,
Meaning, and Accomplishment. PERMA has been adapted and validated among a variety of diverse
populations (Bartholomaeus et al., 2020; Chaves et al., 2023; Wammerl et al., 2019). Seligman’s original
PERMA model was developed into a PERMA+4 model in 2020, which added physical health, mindset,
environment, and economic security (Cabrera & Donaldson, 2023). Research shows that positive
psychology can lead to improvements in one’s quality of life, levels of anxiety, depression, and stress
and even help manage chronic pain (Carr et al., 2023).

Positive Psychology as a Therapeutic Tool

Positive psychology interventions focus on developing positive feelings, behaviours and thoughts. Positive
psychology “practices and interventions aim to develop strengths, skills, and resources to prevent mental
disorder from occurring, foster resilience, and-to help people live the best lives possible” (Kern et al.,
2020, p. 706). Positive psychology interventions range from identifying one’s strengths, character traits,
and values to creating a foundation for more positive or happier emotions in one’s life. An assessment
tool like the Signature Strengths Questionnaire (SSQ-72) can assist with strengths identification for the
client (Rashid, 2015). The PERMA+4 acronym can be used as a foundation for therapeutic treatment
starting with the identification and engagement with positive emotions. Furthermore, the use of a
gratitude exercise assists in fostering thankfulness for experiences and achievements in one’s daily life
(Seligman, 2011). Research identifies single-session gratitude work as improving one’s psychological
health and stress levels (Meyer & Stutts, 2024). When an individual is overwhelmed by negative thoughts
or increased worry, the use of a positive affirmation such as “every day may not be good, but there’s
something good in every day” or “stop fearing what could go wrong and start welcoming what could go
right,” can assist in creating more positive thoughts and changing neurological pathways to allow for
happier cognitions.

Bilateral Stimulation

Bilateral stimulation (or BLS) uses bilateral movements to promote the engagement of both hemispheres
of the brain via eye movements, physical tapping, or auditory tones (Blackwood, 2024). Bilateral
movements, which involve simultaneous stimulation of both sides of the body, have been shown to have
a profound impact on the brain and nervous system (Blackwood, 2024). This back-and-forth movement
can calm the brain and nervous system, promoting emotional regulation and improving mental health
and well-being (Amano & Toichi, 2016).

Bilateral stimulation (BLS) is often used within Eye Movement Desensitization and Reprocessing
(EMDR) therapy to aid individuals in processing traumatic or emotional experiences. This therapeutic
approach integrates rhythmic sensory input to help facilitate the healing process (Shapiro, 2018).
However, BLS can be used outside of EMDR to help manage stress, anxiety, and other mental health
conditions. BLS can also be used to “tap in” positive affirmations and self-talk, as well as feelings of
safety, security, and a feeling of calm.
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One common method of BLS is physical tapping, where individuals alternate tapping their hands or feet
or feel taps moving from one side of the body to the other (Amano & Toichi, 2016). This tapping can
be applied to various body parts, such as the thighs, hands, and palms (Burback et al., 2024; Javinsky
et al., 2024). A notable self-administered technique is the "Butterfly Hug," which involves four simple
steps: crossing the arms over the chest, crossing the thumbs, closing the eyes, and taking deep breaths
to facilitate relaxation, followed by lightly tapping the chest with the fingertips (Cagaoan et al., 2023).
These techniques of bilateral stimulation serve as effective strategies for improving emotional well-
being and processing distressing thoughts and feelings.

Bilateral Stimulation as a Therapeutic Tool

Bilateral stimulation (BLS) can serve as an effective therapeutic tool in various psychological therapies,
helping individuals feel safety and security, as well as process and heal from traumatic experiences and
emotional distress. By engaging both hemispheres of the brain, BLS promotes emotional regulation and
facilitates cognitive reprocessing (de Jongh et al., 2019). Bilateral stimulation has been found to activate
the relaxation response in the parasympathetic nervous system (Cagaoan et al., 2023), promote better
communication between the left and right hemispheres in the brain (de Jongh et al., 2019), and increase
neurotransmitters such as serotonin and dopamine associated with feelings of well-being and happiness
(Burback et al., 2024). The various methods of bilateral stimulation include eye movement, auditory
cues, and physical tapping (Siegel, 2010). These techniques can be used as a tool for managing stress,
anxiety, and other mental health conditions (Burback et al., 2024). Incorporating self-stimulated bilateral
stimulation can be a great self-care coping strategy, or a self-soothing strategy to help with difficult life
events.

Yoga

Yoga is a holistic practice that originated in ancient India. The term "yoga" is derived from the Sanskrit
word "yuj," which translates to "unite" or "join," (Kirk, 2021). Yoga’s primary focus is on integrating
and promoting balance within the physical, mental, and spiritual elements of the self (Kirk, 2021). In
other words, yoga is the practice of joining in harmony with the body, mind, and spirit.

Yoga practitioners are often invited to focus on their breath and body, in addition to being grounding and
mindful in the moment. Accordingly, while it is commonly associated with physical postures (Asana),
breath control (pranayama), and meditative mindfulness (Dhyana), yoga philosophy also encompasses a
broader array of elements, including ethical principles (Yamas and Niyamas) and self-study (Svadhyaya)
(Feuerstein, 2022). Yoga is often referred to as a philosophy and presents many teachings to help a yoga
practitioner find balance on and off the yoga mat in their physical, psychological and spiritual being.

Yoga as a Therapeutic Tool

Yoga can be used as a therapeutic tool because it can help regulate the nervous system through breathing
techniques and mindfulness, which in turn can help promote relaxation, reduce stress, and enhance
emotional well-being. Health-care practitioners have also started to combine yoga-based practices for
disease prevention and the promotion of overall well-being (Khalsa et al., 2024).

In mental health care, yoga can be an effective tool for individuals dealing with stimuli that exceed their
window of tolerance. By utilizing breathwork to regulate the heartbeat and enhance blood circulation,
along with specific bodily movements such as forward folds and legs-up-the-wall poses, individuals
can facilitate a transition from the sympathetic nervous system, which is responsible for the fight-or-
flight response, to the parasympathetic nervous system, which promotes rest and digestion. This practice
not only helps induce a state of calm but also aids in recovery from the heightened stress responses
associated with trauma (Van der Kolk, 2022; Porges, 2021).
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Yoga can be a powerful tool for enhancing self-esteem by fostering self-acceptance, mindfulness,
and body awareness. Through consistent practice, individuals can cultivate an appreciation for their
bodies and capabilities, which helps deepen the connection between the mind and body. This practice
encourages a nonjudgmental attitude toward oneself, promoting compassion and understanding of one’s
unique journey (Arrastia-Chisholm et al., 2024; Siegel, 2010).

Yoga can be instrumental in trauma recovery by fostering a sense of safety and calm while helping
individuals feel grounded in their bodies. This grounding effect supports emotional stability and aids in
the processing of traumatic experiences (Van der Kolk, 2022).

As mentioned above, yoga emphasizes the unity of the mind, body, and breath. Through a combination
of physical postures, breathwork, and mindfulness techniques, yoga can be used as a therapeutic tool
to help individuals gain control of their bodies to regulate the nervous system, increase self-esteem and
confidence, and aid in trauma recovery (Van der Kolk, 2022).

Hypnosis and Hypnotherapy

Hypnosis can be defined as a state of concentrated awareness that leads to an altered state of consciousness,
characterized by profound relaxation and increased susceptibility to suggestion (Knafo & Weinberger,
2024; Nash & Barnier, 2012). According to Hammond (2010), hypnosis is a naturally occurring state
of consciousness characterized by a cooperative process that involves focused attention and heightened
suggestibility, and an altered state of consciousness. Individuals are guided into hypnosis by an induction,
which involves relaxation techniques, focused attention, or guided imagery. Once in a hypnotic state,
deepening techniques are used to enhance the level of hypnosis, helping the client achieve deeper
relaxation and focus.

Hypnotherapy as a Therapeutic Tool

Hypnotherapy is a therapeutic approach that utilizes hypnosis to facilitate positive changes in individuals,
enabling them to tap into their subconscious mind while attaining deeper states of relaxation and
concentration (Linden et al., 2024).

During hypnotherapy, the therapist can provide positive suggestions, affirmations, or post-hypnotic cues
designed to facilitate behavioral changes, including anxiety reduction, self-esteem enhancement, and
trauma recovery following the hypnosis session (Orenstein, 2018).

Accordingly, hypnotherapy can effectively help regulate and calm one’s nervous system, boost self-
esteem, and aid in trauma recovery by facilitating deep relaxation and promoting positive cognitive
reframing (Eason & Parris, 2019). As indicated above, during hypnotherapy sessions, individuals will
enter a state of deep relaxation and focused awareness, which initiates the parasympathetic nervous
system, in turn helping to reduce stress and anxiety (Milling, 2023). Furthermore, hypnotherapy can
enhance self-esteem by suggestions focused on allowing individuals to visualize and reinforce positive
beliefs about themselves (Hammond, 2007). In terms of trauma recovery, hypnotherapy can process and
integrate traumatic memories, creating a safe mental space for healing and emotional release (Milling,
2023; Lynn & Green, 2023).

Hypnotherapy has also been shown to be effective in addressing various issues, including anxiety, pain
management, and habit modification (Barber & Calverley, 2009). Integration is used at the end of the
hypnotherapy session to help the client bring insights and changes gained during the hypnotherapy
session back into their conscious awareness and everyday life (Leo et al., 2024; Nash & Barnier, 2012).
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Model in Action: IDEA

Client and Identify client
clinician meet for issue(s) or

Return to step 3 Assess and
initial intake presenting
problem(s)

as necessary evaluate progress

Figure 1. The IDEA multimodal model

To further assist with the multimodal approach, the authors present an acronym, IDEA, which is explained
in Figure 1. IDEA stands for identify (issue), determine first approach, engage in integrating additional
approaches, assess, and evaluate progress. These interventions and modalities have value because they
can complement and increase the effectiveness of the intention.

To begin, the mental health clinician will develop therapeutic rapport with their client and collaboratively
determine the presenting problem or issue. For the next letter, D, the clinician will determine which
approach to begin with and which approaches to integrate. For a client who is experiencing depressive
symptoms, setting manageable goals and acknowledging small wins will help bolster their well-being.
The clinician can also discuss positive affirmations and use clinical hypnosis for visualizations to foster
more positive feelings. Consequently, the clinician and client can determine together whether yoga or
bilateral stimulation may assist in further increasing their ability to manage stressful situations and low
feelings. This process is an example of engaging in additional approaches (E). A client who notices
increased muscle tension may be more likely to try yoga poses, whereas a client with extremely rigid
thoughts may benefit from bilateral stimulation for tapping in positive affirmations. The clinician will
then assess the client’s progress and symptoms to determine their progress (A).

The following chart provides a detailed overview of how a mental health clinician may incorporate
each type of therapeutic modality to address a client who presents with low self-esteem and a client
who presents with anxiety. The therapeutic goals are to build their levels of self-esteem and manage
their anxiety levels, respectively. The table outlines each therapeutic approach and related concepts to
integrate for the most effective healing by the client. Different examples from each modality are included.
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Table 1. Examples of the model in action

Positive Yoga Bilateral Hypnotherapy
Psychology Stimulation (BLS)
Self-Esteem Practice Self- Asana (Poses): BLS on yoga mat Hypnosis Eliciting
compassion Eneasine in voga during certain trance for positive
. gaging N y % asana, pranayama  syggestion
Exploration, postures that enhance ;4 meditation to
Identification and ~ feelings of self-esteem. oo ce positive
Acknowledge ; feelings of self
Streneth . Focus on Physwally s Visualizations
rengths. im-d Emotionally Poses  gjow tapping to
Nurture Skills o encourage “tapping
Empower: Mountain in” positive .
Engage in Positive pose, Chair Pose, affirmations Inner Child Work
Self-Talk Warrior I, IT and BLS via butterfly

Create Positive
Affirmations

Identify Personal
Empowering
Mantra

Cultivate Gratitude

Set Achievable
Goals

Celebrate Small
Wins

Cresent Lunge

Promote Balance and
Stability: Tree Pose
and Warrior III

Mind-Body
Connection: Child’s
Pose, Cat-Cow, Bridge
and Corpse Pose

Pranayama (Breath
Control):

Stress Reduction by

Diaphragmatic
Breathing & Equal
Breathing

Increased Focus by

Counting breaths such
as 4 Square or 4, 7, 8
breathing technique.

Emotional Balance
by Alternative Nostril
Breathing

Dhyana (Meditation):

Self-
Reflection

Enhance Mindfulness

Chanting Mantra
Meditation

taps to enhance
feelings of safety
and self-esteem
with positive self-
talk

Tapping in Safe
place, tapping in
feelings of safety

Slow walking
movements in
nature for BLS

Drumming or
singing to engage
in benefits of BLS.

Examples of
positive self-talk
and mantras to
be used for self-
esteem:

I am good enough
[ am worthy

I matter

I am loved

I am strong

4-8 on each side
slow taps or
butterfly taps, slow
steps, drumming

Deep Relaxation

Suggestion Therapy

Post-Hypnotic
Suggestions

Example of suggestion
in trance: I already
have everything I need

Guided imagery for

a treasure chest with
whatever client needs
inside
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Anxiety

Engage in
activities that
contribute to well-
being such as:

Asana (Poses):

Engage in yoga poses
that promote a feeling
of safety, calm and

BLS on yoga mat
during certain
asana, pranayama
and meditation

to enhance safety

Deep Relaxation

Suggestion Therapy

?ratltlllqe self-control: and security and
ournalin i

g Child’s pose decrease anxiety Post-Hypnotic
Positive Reframing Table top Slow tapping on Suggestions

Practice Self-
Compassion

Downfacing dog

Forward bend

shoulders, or thighs
to enhance feelings
of safety and

Building Positive

Recall timé, security from calm  Affirmations
time mapping a Bridge place
time when felt o
empowered, Boat pose Tapping 1n.Saf.e Hypnosis Elicitin
strong, optimistic - place, tapping in - e
e | Reclining Bound feelings of safety trance for positive
or in contro Angle Pose suggestion
Slow walkin
Strepgth finder and Pranayama (Breath t N
reminder Control): movements in
’ nature for BLS
Self-Compassion
Use breath to hel .
Practice S pream 0 b Drumming or Visualizations
reset central nervous singing to engage
Develop Coping system and calm: in the benefits of
Strategies Diaphragmatic BLS. Inner Child Work
Radical Breathing Examples of
Acceptance and Equal Breathing positive self-talk

Distress Tolerance

Bee Breath: In this

and mantras to be
used for increasing

Example of suggestion
in trance: I can keep

Gratitude technique, you produce  feelings of safety myself safe
Cultivate a humming sound
Optimism while exhaling. This I'am safe I am safe

vibration can calm I am strong

the mind and reduce

feelings of anxiety by I am ok

providing a soothing Guided imagery for

and grounding effect.

4-8 on each side

a treasure chest with

Dhyana (Meditation): whatever the client
Meditative slow taps or needs inside
Mindfulness- butterfly taps, slow

steps, drumming
Body Scan Meditation

Discussion and Conclusion

The journey toward healing and well-being lies within each individual, supported by a growing
understanding of the interconnectedness of the brain, body, and breath. Recent research emphasizes the
significance of practices such as movement, stillness, bilateral stimulation, and mindfulness in enhancing
mental health and overall wellness. These practices are shown to foster resilience, emotional regulation,
and neural connectivity. Moreover, incorporating complementary therapeutic tools—including positive
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psychology, yoga, hypnosis, and bilateral stimulation—encourages holistic healing, addressing emotional,
psychological, and physical well-being. Positive psychology, rooted in strengths-based approaches, aids
individuals in cultivating resilience and improving their quality of life. Techniques such as gratitude
exercises and positive affirmations can shift negative mindsets into positive frameworks. Bilateral
stimulation (BLS) enhances emotional processing and regulation through various methods, including
tapping and eye movements. Yoga is a multifaceted therapeutic tool that promotes mindfulness, breath
control, and physical well-being, aiding in trauma recovery and emotional stability. Lastly, hypnotherapy
allows individuals to access their subconscious for deep relaxation and behavioural change, enhancing
self-esteem and addressing trauma effectively.

This article is the beginning of the discussion regarding multimodal approaches to therapy for safety
and stability. The outlined approach has a highlighted theme of empowerment and connectedness within
each therapeutic modality. While some therapists, such as Lazarus, emphasized eclecticism where there
do not have to be similarities between modalities (Tabatabaeifar et al., 2023), the authors of this article
argue that a scaffolding approach assists in supporting the client emotionally and further builds upon the
premise of positive psychology. Individuals can increase their levels of positive feelings and well-being
overall (Seligman, 2011).

Future research may examine how this multimodal approach affects the brain, especially how each one
impacts areas that control mood, thinking, and emotions. Brain imaging studies could provide clarification
on how well these mixed methods work together. Additionally, the model may be enhanced by expressive
arts therapies, such as painting or music. There is early research on the efficacy of expressive art therapy
and bilateral stimulation as well as the use of art therapy for trauma treatment (Lusebrink, & Hinz, 2021;
Schouten et al., 2019, Tripp, 2007).

In conclusion, the integration of various therapeutic approaches, such as encompassing positive
psychology, yoga, hypnotherapy, and bilateral stimulation, creates a powerful model for promoting
mental health and healing. By leveraging innate capacities for self-soothing, emotional regulation,
and resilience, individuals can cultivate a profound sense of safety and balance in their lives. This
comprehensive approach highlights the interconnectedness of mind and body and emphasizes the
importance of individual agency in the healing process. As researchers continue to explore the depths
of these practices and their effects on well-being, it becomes increasingly clear that fostering a holistic
program for healing is essential for achieving lasting mental health improvements and overall life
satisfaction. Ultimately, everyone possesses the potential to lead fulfilling lives, and with the right tools
and support, they can navigate the path to wellness and recovery with confidence and resilience.
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