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FROM THE EDITOR

Dear Readers,

We present the first issue of 2024 our International Journal of Positivity & Well-Being to your
attention. We publish the articles of our esteemed authors who prefer our journal for the publication
of their work in our journal after a rigorous refereeing process and editorial evaluations. Our
publication policy is based on scientificity, care and quality. We continue our publication processes
within this framework and aim to contribute to the scientific literature in the field of well-being. Our
aim is to be included in quality scientific indexes while continuing with this discipline and ensuring
wider accessibility of our publications.

In this issue, we are happy to have achieved international country diversity with our authors
from different countries. In this issue, there are 5 research and 2 review articles. In our article entitled
“Preliminary Study on Occupational Well-Being among Albanian Teachers in Lower Secondary
School”, it was aimed to evaluate the level of occupational well-being and its three constructions,
Organizational, Workload, and Pupil interaction well-being, among Albanian teachers working in
lower secondary schools and the effect of demographic features and socioeconomic factors on
occupational well-being. In our article entitled “Perceived Effect of COVID-19 on the Academic
Performance and Satisfaction Level of Online Teaching of Sandwich Students” it was discovered that
the degree of pleasure with online instruction and the effect of COVID-19 on academic achievement
are not significantly correlated. In our article titled “A New Assessment Approach for High School
Students in Cameroon”, it was aimed to supporting student well-being by providing the Cameroonian
educational community with a new evaluation approach capable of including in the mentalities of
students entering the first year of the second cycle in secondary education. Our article “Mindfulness
and Yoga: Contemporary Behavior Therapy” reviews research concerning the interventions to
understand better practices within the behavior therapy lens. In our article entitled “How Attachment,
Independence and Resilience Skills Affect Well-Being During Childhood: Mothers' Views”, a case
study based on qualitative data was conducted with semi-structured interview technique in order
to examine the well-being characteristics of mothers with preschool children. Our article “Well-
being of the Rohingya Children in Refugee Camps in Bangladesh: Strategies, Coping Mechanism and
Challenges of the Support Systems”, presents evidence of the well-being of the Rohingya children in
Bangladeshi refugee camps and investigates the challenges they face and their coping mechanisms
in these situations. Our article entitled “Understanding Childhood: A literature Review”, reviewed
scholarly articles on the genetics, cultural, and anthropological components of childhood.

All our articles will be of interest to you with their unique perspectives on well-being. In our
first issue of 2024, which we published with great excitement, | would like to sincerely thank our
authors who preferred our journal for their articles, our referees, and our editorial board.

Yours sincerely,
Prof. Dr. Cagla GUR
Editor in Chief
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EDITORDEN

Saygideger Okurlar,

International Journal of Positivity & Well-Being Dergimizin 2024 yili ilk sayisini ilginize sunuyoruz.
Calismalarinin yayinlanmasiicin dergimizi tercih eden degerli yazarlarimizin makalelerini titiz bir hakemlik
slreci ve editoryal degerlendirmeler ardindan dergimizde yayinliyoruz. Yayin politikamiz, bilimsellik, 6zen
ve kalite Gizerine kuruludur. Yayin stireclerimizi bu cercevede siirdirmekte olup, iyi olus alaninda bilimsel
literatlire katki yapmayi hedefliyoruz. Amacimiz; bu disiplinle devam ederken kaliteli bilimsel indekslerde
yer almak ve yayinlarimizin daha genis tabanli olarak ulasilabilirligini saglamaktir.

Bu sayimizda, gecen sayimizda oldugu gibi farkh Ulkelerden yazarlarimizla uluslararasi tlke
cesitliligi saglamis durumda olmaktan 6tiri mutluyuz. B u sayimizda 5 arastirma ve 2 derleme makalesi
bulunmaktadir. “Ortaokulda Calisan Arnavut Ogretmenlerin Mesleki lyi Olusu Uzerine Bir On Calisma”
baslikli makalemizde, ortaokulda gorev yapan Arnavut 6gretmenlerin mesleki iyi olus diizeyinin yani
sira 6gretmen iyi olusunun orgitsel, is yiki ve 68renci etkilesimi iyi olusu olmak lizere g yapisini ve
demografik 6zelliklerin ve sosyo-ekonomik faktorlerin meslekiiyiolus Gizerindeki etkisi degerlendirilmektir.
“COVID-19'un Cevrimici Ogretim Alan Sandvi¢ Ogrencilerde Akademik Performans ve Memnuniyet
Diizeyi Uzerindeki Algilanan Etkisi” baslkli makalemizde, cevrimici egitimden alinan tatmin derecesi ile
COVID-19'un akademik basari izerindeki etkisinin anlamli diizeyde iliskili olmadigi bulgusuna ulasiimistir.
“Kamerun'daki Ortadgretim Ogrencileri icin Yeni Bir Degerlendirme Yaklasimi” konulu makalemizde,
Kamerun egitim topluluguna, ortadgretimde ikinci asamanin ilk yilina giren 6grencilerin zihniyetlerinde
degisiklik yaratabilecek ve iyi oluslarina katki sunabilecek yeni bir degerlendirme yaklasimi saglamak
amaclanmistir. “Farkindalik ve Yoga: Cagdas Davranis Terapisi” makalemizde, Davranis terapisi
mercegindeki faydali uygulamalari anlamak icin miidahalelere iliskin arastirmalar incelenerek dnerilerde
bulunulmustur. “Cocukluk Déneminde Baglanma, Bagimsizlik ve Dayaniklilik Becerilerinin iyi Olusu
Etkilemesi: Anne Gorisleri” makalemizde, okul 6ncesi donem c¢ocuklarinin baglanma, bagimsizhk
ve dayaniklilik becerileri ile iyi olus arasindaki 6zelliklerin incelenmesi amacglanmistir. Bu dogrultuda
okul 6ncesi donem cocuguna sahip olan annelerle cocuklarin iyi olus 6zelliklerini incelemek amaciyla
yari yapilandiriimis goriisme teknigiile nitel verilere dayali bir durum calismasi gerceklestirilmistir.
“Banglades'teki Moilteci Kamplarindaki Rohingya Cocuklarinin Refahi: Stratejiler, Basa Cikma
Mekanizmalari ve Destek Sistemlerinin Zorluklar” baslikli makalemizde Banglades milteci kamplarindaki
Rohingyali cocuklarin karsilastiklari zorluklar ve basa ¢ikma mekanizmalari incelemekte; iyi oluslarinin
desteklenmesi yoninde bir takim kanitlar sunulmaktadir. “Cocuklugu Anlamak: Bir Literatlir Taramas!”
baslikli makalemiz kapsaminda, cocuklugun genetik, kiiltlirel ve antropolojik bilesenleri Gizerine givenilir
ve akredite veri tabanlarindan 6zenle secilmis bilimsel makaleler incelenmistir.

Sayida yer alan tim makalelerimiz iyi olus kapsaminda yonelik sundugu 6zgiin bakis acilariyla
ilginize sunulmustur. Biylk bir heyecanla yayinlamis oldugumuz 2024 yilinin ilk sayisinda, makaleleri
icin dergimizi tercih eden yazarlarimiza, hakemlerimize ve editor kurulumuza yirekten tesekkir ederim.

Saygilarimla,
Prof. Dr. Cagla GUR

Bas Editor

Vi
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Preliminary Study on Occupational Well-Being among Albanian Teachers in Lower
Secondary School

Ortaokulda Calisan Arnavut Ogretmenlerin Mesleki Iyi Olusu Uzerine Bir On Calisma

Enida Kume'

1. Prof. Asoc. Dr. "Aleksandér Moisiu” University, Faculty of Education, Durrés, Albania. email: enidakume@uamd.edu.gov.al

Abstract

This study aims to assess the level of occupational well-being and its three constructions, Organizational, Workload, and Pupil
interaction well-being, among Albanian teachers working in lower secondary schools and the effect of demographic features
and socioeconomic factors on occupational well-being. The analysis of information obtained from the interview of 198 teachers
showed that teachers working in lower secondary schools reported a moderate level of occupational well-being. The levels of
both organizational well-being and pupil interaction well-being were positive. Teachers have reported that workload well-being
was slightly negative overall. The level of organizational WB, workload WB, and pupil interaction WB varies depending on
the teachers' demographic features and social and economic factors. Female teachers, teachers with children, and teachers from
families with low and medium incomes declare a higher level of well-being. Teaching experience affects the level of well-being.
Teachers in public schools and teachers working in schools located in urban areas declare a higher level of occupational well-be-
ing. Based on these results, it is recommended that future reforms and programs in the pre-university education system aimed at
increasing occupational well-being should be designed and implemented. This is because of the complexity of the factors respon-
sible for occupational well-being and the characteristics of educational institutions related to their ownership status and location.

Keywords: Albanian Teachers, Secondary School, Well-Being
Oz

Bu ¢aligmanin amaci, ortaokulda gorev yapan Arnavut 6gretmenlerin mesleki iyi olus diizeyinin yani sira 6gretmen iyi olusunun
orgiitsel, is yiikii ve 6grenci etkilesimi iyi olusu olmak iizere ii¢ yapisini ve demografik 6zelliklerin ve sosyo-ekonomik faktorle-
rin mesleki iyi olus lizerindeki etkisini degerlendirmektir. 198 dgretmenle yiiriitiilen ¢alismadan elde edilen verilerin sonuglari,
ortaokuldaki 6gretmenlerin orta diizeyde mesleki iyi olus doniitii sunduklarini gostermistir. Hem orgiitsel iyi olug hem de 6grenci
etkilesimi iyi olus diizeyleri pozitif cikmustir. Ogretmenler is yiikii iyi olusunun genel olarak biraz olumsuz oldugunu bildirmis-
tir. Orgiitsel iyi olus, is yiikii iyi olusu ve dgrenci etkilesimi yoniinden iyi olus diizeyi, 6gretmenlerin demografik 6zelliklerine
ve sosyo-ekonomik faktorlere bagl olarak degismektedir. Kadin 6gretmenler, ¢ocuklu 6gretmenler ve diisiik ya da orta gelirli
ailelere mensup dgretmenler daha yiiksek diizeyde iyi olus beyan etmektedir. Ogretmenlikte deneyim durumu iyi olus diizeyini
etkilemektedir. Devlet okullarindaki 6gretmenler ve kentsel alanlardaki okullarda calisan 6gretmenler daha yiiksek diizeyde
mesleki iyi olus beyan etmektedir. Bu sonuglara dayanarak, tiniversite dncesi egitim sisteminde mesleki iyi olusu artirmaya yo-
nelik gelecekteki reform ve programlarin, mesleki iyi olugtan sorumlu faktorlerin karmasikligi ve egitim kurumlarmin miilkiyet
durumlar1 ve konumlart ile ilgili 6zellikleri dikkate alinarak tasarlanmasi ve uygulanmasi 6nerilmektedir.
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Introduction

Teaching is one of the most challenging professions, the effects of which are significant for the future
development of society. Its practical and successful realization is conditioned by the practitioner of
this profession, the teacher. Regardless of the educational system that is implemented, the teacher is
one of the most critical factors in achieving the objectives of each educational system: the academic,
professional, social, and emotional development of the new generation. (Elias & Arnold, 2006). The
teacher could accomplish the mission and objectives of the task when the institutional, social, and
physical environment offers supportive and encouraging conditions at work. Consequently, it can be
affirmed that success in the work of the teacher is influenced to a significant extent by occupational well-
being (Duong et al., 2023; Chan et al., 2023)

In current literature, occupational well-being is treated as a psycho-emotional state of the teacher. This
is the result of the action and interaction of complex factors closely related to the individual and factors
of the external, institutional, and social environment in which the teacher works (Kyriacou, 2001; Van
Horn et al., 2004; Klusman et al., 2008; Brouskeli et al., 2018). In this literature, the opinion prevails that
occupational well-being is a reflex of the teacher’s behavior and emotional reaction to the task, which
affects the quality of teaching (Klusman et al., 2008; Collie 2014; Benevene et al., 2020; Dreer-Goethe,
2021; Duong et al., 2023; Chan et al., 2023).

Different authors (Kyriacou, 2001; Van Horn et al., 2004; Klusman et al., 2008; Collie et al., 2015;
Benevene et al., 2020; Song, et al., 2020; Hascher & Wabe, 2021; Tsuyuguchi, 2023) have stated that
occupational well-being should be considered as an expression of the many effects of stress, burnout,
motivation, engagement, and job satisfaction of teachers.

Collie (2014) argued that the well-being factors are related to external and internal constructs of job
satisfaction, work motivation, commitment, and stress. These authors have argued that teachers’
occupational well-being is affected by the demographic features of teachers like gender, age, work
experience, civil status, and the economic status of their families.

Chan et al. (2023) emphasize that improving the well-being of teachers is one of the main objectives that
every educational institution should have because well-being has the potential to improve the quality of
teacher-student interactions, which is one of the most effective ways to increase the quality of teaching
and the educational system.

The profound changes in the political, economic, and social systems that occurred at the beginning of the
90s in Albania conditioned the need for transformative reforms in the pre-university education system.
Part of them are the reforms whose object is the teacher. In the literature of the time, it is emphasized
that the conception of these reforms and their successful implementation are essential and conditioned
by the quality, completeness, objectivity, and scientific truth of the information used for their design. The
identification and deep knowledge of the factors that condition the occupational well-being of teachers
are among the crucial challenges of scientific research in Albania, as part of the efforts made in this
country for the transformation and development of the pre-university education system aligned with the
systems implemented in countries with developed democracies and in the EU.

The aim of this study is the identification of determinant factors of well-being among-Albanian teachers
working in lower secondary schools. The results shown are preliminary and will serve as a good reference
point for further development of this scientific argument.
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Methodology
Research hypothesis

The occupational well-being of Albanian teachers working in lower secondary schools is the result
of a complex interaction between intrinsic factors and extrinsic institutional, economic, social, and
environmental factors.

Research questions

Question no. 1. What is the average level of three specific factors of occupational well-being
(Organizational, Workload, and Pupil interaction) of Albanian teachers working in lower secondary
schools?

Question no. 2. What is the effect of demographic features and socio-economic factors on the occupational
well-being of Albanian teachers working in lower secondary schools?

Quantitative Data

Following Collie etal. (2015) and Jellis et al. (2021),to conduct the interviews, a questionnaire was drawn
that contains 16 items that correspond to different aspects related to the exercise of the teaching profession
in lower secondary schools and that affect teachers' well being (6 items that relate to organizational
well -being, 6 to the Workload well-being and 4 Pupils’ interaction well-being). Unlike these authors,
the answers for each of the items of the questionnaire used in this study; generate the values of Likert
variables, with 5 scales and not 7 scales, where 1 score indicates a very negative effect on the teacher,
3 scores indicate neutrally and 5 scores indicate a very positive impact of the corresponding item on
teachers' well-being.

The information collected through the interviews was tested to assess its reliability level (Table 1).

Table 1: Cronbach’s Alpha coefficients

Item Components Number of questions Cronbach’s Alpha

Occupational well-being 16 0.81
Organizational well-being 6 0.83
Workload well-being 6 0.80
Pupils’ interaction well-being 4 0.79

The calculated values of Cronbach's Alpha coefficient show that the collected information is valid and
can be used to assess well-being reliably.

Sample characteristics

In the sample, about 18% of teachers are male. In Albania, male teachers in lower secondary education
schools make up about 16%. About 12.6% are teachers who work in private schools. At the national
level, private schools of lower secondary education make up about 11% of the total number of schools in
this cycle. The sample is also representative of the distribution of schools in urban and peri-urban/rural
areas (71.8%/28.8% vs. 67.3%/32.7%; p<0.05).
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Table 2: Sample characteristics

Feature Number %
Gender

Female 162 81.8
Male 36 18.2
Age

20-30 years old 49 24.7
31-40 years old 80 40.4
>4() years old 69 34.8
Work experience

<5 years 55 27.8
5-10 years 67 33.8
>10 years 76 38.4
Civil status

Single 31 15.7
Married 126 63.6
Divorced 29 14.6
Widowed 12 6.1
Family status

With child 132 66.7
Without child 66 333
Family income

Low 55 27.7
Middle 107 54.0
High 36 18.2
Ownership of the school

Private school 25 12.6
Public school 173 87.4
School location

Urban area 141 71.8
Rural area 57 28.8

Data analysis methods

To evaluate the level of occupational well-being, Organizational, Workload, and Student interaction,
a descriptive analysis was carried out. The correlation analysis was used to identify the relationships
between the three primary constructs of well-being and between these components and demographic and
socio-economic factors.

Results
Descriptive analysis

The data in Table 3 show that the interviewed teachers, generally, express themselves positively about
occupational well-being. The average levels of both organizational well-being and pupil interaction




Preliminary study on occupational well-being among Albanian teacher in lower secondary school

well-being among respondents were optimistic. Teachers have reported that workload well-being was
slightly negative overall. This result is similar to that reported by Jellis et al. (2021).

Table 3: Means and standard deviations for occupational well-being and their constructs

Mean scores SD

Occupational well-being 3.38 0.62
-Organizational WB 3.53 0.71
-Workload WB 291 0.48
-Pupil interaction WB 3.72 0.56

To evaluate the effect caused by different items of Organizational, Workload, and Pupil interaction on
well-being among teachers, the results presented in Figure 1 are used. Figure 1 summarizes the average
scores for the teachers™ well-being corresponding to each item.

Based on the information shown in Figure 1, it can be proven that aspects of teachers' work contributing
to the organizational well-being factor were generally rated neutral or slightly positive. Meanwhile, all
aspects of teachers” work contributing to the Pupils’ interaction and well-being are declared positive by
the interviewed teachers. In details, according to the interviewed teachers, class management, pupils”
motivation, communication between staff members of the school, and recognition for their teaching are
the most important aspects that positively affect their well-being as teachers. The workload related to
working late to attend meetings and activities, working to finish their teaching preparation tasks, and
teaching work outside of school hours are aspects that negatively affect teachers’ occupational well-
being.

Class management | 4.2

Pupils motivation | 37

Relationships with pupils in my classes | 3.4

Pupils interaction
WB

Pupils behavior | 3.6

Working late to attend meetings and activities | 23

Working to finish my teaching preparation tasks | 25

Teaching work that | completed outside of school hours | 26

Administrative work related to teaching | 34

Workload WB

Fitting everything into the allocated time | 3.4

Marking work | 3.2

Participation in school-level decision-making | 3.6

Relationships with administrators at my school | 33

Communication between staff members of the school | 3.9

School rules and procedures that were in place | 3.4

Organizational WB

Recognition for my teaching | 3.7

Support offered by school leadership | 3.1

o 1 2 3 4 5

Mean response ( 1-very negatively.. 5- very positively)
Score

Figure 1 Items" average scores of three components (constructs) of occupational well-being

The data in Table 4 showed that gender is identified as a factor that affects the occupational well-being
of teachers in two of its constructs: Organizational WB and Workload WB (p<0.05). The differences
between male and female teachers that are related to Pupils’ interaction WB are not statistically significant
(p>0.05). The gender of the teacher has a statistically significant effect (p<0.05) on the difference between
the average occupational well-being among male and female teachers (3.55 = 0.62 (F) vs. 3.23 + 0.59

(M)).
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Table 4: Average scores and Standard deviation”

Items Organizational WB Workload WB Pupils’ interaction with WB
Age

Female 3.88+0.52° 3.06+0.53* 3.71+0.46°
Male 3.19+0.49° 2.76+0.66° 3.74+0.31*
Work experience

0-5 years 3.16+0.61* 3.71+£0.67* 3.12+0.53®
6-10 years 3.02+0.60* 2.94+0.35° 3.3840.56*
>10 years 3.49+0.48"° 3.87+0.39® 3.414+0.49*
Civil status

Single 3.68+0.39°2 3.16+0.42° 3.62+0.332
Married 3.5140.442 2.64+0.47° 3.88+0.36%
Divorced 3.34+0.41% 2.77+0.38" 3.44+0.39¢
Widowed 3.48+0.39* 3.09+0.512 3.94+0.32°
Family status

With child 3.734£0.67* 2.74+0.59+° 4.02+0.36*
Without child 3.28+0.53° 3.08+0.33" 3.42+0.32°
Family income

Low 3.64+0.66* 3.11+0.44° 3.72+0.54®
Middle 3.88+0.62° 3.08+0.532 3.78+0.61%
High 2.98+0.25° 2.54+0.18" 3.66+0.242
Ownership of the school

Private school 3.12+0.322 2.62+0.31% 3.75+0.24°
Public school 3.86+0.66° 3.21+0.34° 3.69+0.14*
School location

Urban area 3.81+0.51* 3.14+0.42* 3.91+0.25°
Rural area 3.21+0.50° 2.68+0.39° 3.53+0.31°"

* The difference between averages in the same column marked with different letters is statistically
significant (p<0.05)

The sample data shows the case of Albanian teachers in the lower secondary cycle. The work experience
is identified as a factor that has a statistically significant effect (p<0.05) on occupational well-being.
Among teachers with 10+ years of seniority, higher levels of well-being were found compared with less
experienced teachers. Meanwhile, it should be noted that about the construct "pupil interaction well-
being", no significant differences are evident between teachers with different seniority. These results are
similar to those published by Collie et al. (2015) and Jellis et al. (2021).

Differences in civil status between teachers is a factor whose effect does not appear according to the
same rule in the three well-being constructs. The effects of this factor appear significant (p<<0.05) in the
construct "Workload WB", while in the construct "Organizational WB" and "Pupil interaction WB",
their effects are not statistically significant (p>0.05).

Teachers with children declare a higher level of well-being related to organizational well-being and
pupil interaction well-being constructs, and a low level related to workload well-being, compared to
teachers without children.

The data sample identifies Family income as a socio-economic factor that has a significant effect (p<0.05)
on organizational well-being and workload well-being. These effects are consequences of differences in
well-being among teachers that belong to families with low and medium incomes, and teachers belonging

6
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to high-income families. Differences in family income do not affect the pupil interaction well-being of
teachers.

The ownership of the school appears to be a factor that affects teachers' occupational well-being. The
difference of +0.43 scores in occupational well-being between teachers who work in public schools and
their colleagues in private schools, is statistically significant (p<<0.05). This difference is a consequence
of the difference between them in “Organizational well-being* (+0.74 scores) and "Workload well-being
(+0.59 scores) (p<0.05).

Factor " School location " was identified as a factor that affects occupational well-being in three
constructs. The well-being among teachers working in urban areas is significantly higher (p<0.05) than
among teachers who work in peri-urban/rural areas.

Relationships between teacher well-being factors, demographic features, and socio-economic factors

The Pearson's correlation coefficients were evaluated to identify the relationships between the three
constructs of teachers” occupational well-being. (Table 5) shows that between these constructs, there are
moderate linear correlation relationships that are statistically significant (p<0.01). This result is broadly
in line with results published by Collie (2014) and Jellis et al. (2021).

Table 5. Pearson’s correlations (r) between well-being measures

1 2 3 4 5 6 7 8 9 10
Occupational well-being
1 Organizational WB 1
2 Workload WB 527 1
3 Pupils’ interaction with WB A7 627 1
Demographic feature
4 Gender 317 19 .08 1
5 Seniority 320 21 360 -11 1
6  Civil status 18 .29° .09 .03 22 1
7  Family status .14 255 21 .09 .06 .12 1
Socio-economic factors
8  Income family =317 =28 11 .07 12 .09 -08 1
9  Ownership of the school -29°  -31" 12 .08 .16 -14 .06 -14 1
10 School location 27 300 .09 .07 11 .04 .09 -.18 .06 1

“P<0.05; " P<0.01

The sample data only identify a statistically significantrelationship (p<0.05) between gender and organizational
well-being. The relationship between gender and workload well-being is identified only as a tendency that is
not statistically significant (p>0.05).

The statistically significant relationship (p<0.05) between teachers' seniority and organizational well-being
and workload well-being identifies seniority as an affecting factor on teachers’ occupational well-being. The
correlation coefficients that assess the relationship between teachers' civil status and their well-being show
that changes in civil status are accompanied by changes only in the level of workload well-being. In the same
way, teachers' family status affects their occupational well-being.

The data sample shows that the three socio-economic factors considered affect teachers’ occupational well-
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being. Family income shows this impact through the differences in the answers of the teachers regarding the
impact of these factors that are part of the organizational well-being and workload well-being constructs on
their well-being. In the same way, the school location factor affects the occupational well-being of teachers,
while the effect, statistically significant (p<0.05), of the ownership of the school (public or private school) is
only related to workload well-being.

Those results are in line with those published by Collie et al. (2015), Alves et al. (2021), Dreer (2022), and
Chan et al. (2023).

Discussion

The study of teachers' occupational well-being is conditioned by the need to understand the behavior of
teachers in the performance of their duties. These studies are intended to identify the factors that influence
the behavior of the teacher toward the task as the most important institution of the educational system. The
explanation of how these factors act and the assessment of their impact on the realization of the objectives
of the educational system are necessary to design and implement development policies and programs aimed
at increasing the effectiveness of the education system. In particular, the need for such studies is evident in
countries that, after a long period of governance in the dictatorship system, are reforming the pre-university
education system by the needs of a democratic system and an open society.

The literature deals with methodologies and presents different instruments that can be used to identify the
factors that determine teachers' occupational well-being. In Albania, there is a lack of studies on this important
aspect of the teacher's relationship with the school, students, parents, the institutional educational system,
and its administration. Meanwhile, to design policies and programs that will aim to develop an effective
system in pre-university educationstudentsof all, it is necessary to evaluate the level of occupational well-
being. The identification of the factors that determine this level and the evaluation of its effects are necessary.
To meet this need, the study presented was carried out using the methodology and instruments elaborated
by Collie et al. (2015), Jellis et al. (2021), and Chan et al. (2023). Based on these, the questionnaire given
above was drawn up for conducting the study. In this questionnaire, teachers’ occupational well-being is
treated as a manifestation of teachers’ attitudes and psycho-emotional and social behavior in completing
their duties. For their quantitative evaluation, the hypothesis was accepted according to which the level of
occupational well-being is the result of the multiplication of effects related to the action of three groups of
factors: Organizational well-being, Workload well-being, and Pupils’ interaction well-being. The assessment
of Means scores that correspond to these three component constructs of occupational well-being shows
that the reaction of Albanian teachers to the factors that condition their well-being varies depending on the
factors. Consequently, the interventions that can be made to increase the level of teachers' well-being must
consider this fact.

Based on the results that were presented in Figure 1, it is possible to understand and explain the effect of
different items and different aspects of teaching work on three constructs of occupational well-being. The
above results show that teachers consider working late to attend meetings and activities, working to finish
their teaching preparation tasks, and teaching work outside of school hours as factors with a significant
negative effect on their well-being. As a result, it may seem logical that; in order to increase well-being
among teachers, interventions in the organization and administration of work in the school to reduce the
workload outside of school hours should be implemented. Meanwhile, it is essential to note that such an
intervention may not, in every case, result in the anticipated outcome. This is because the result obtained in
evaluating the correlations between the three component constructs of occupational well-being shows that
there are statistically significant correlations between them. As a result, the interventions that can be made in
the constituent factors of one construct will also affect other well-being constructs. Such a result requires that
the process for designing policies and programs that have as their objective the increase of occupational well-
being among teachers in lower secondary schools, be developed as a process in which all aspects, factors and
issues that relate to teachers’ well-being should be addressed.

The results, in general, showed the effect of teachers' demographic features and socio-economic factors on
occupational well-being. As a rule, female teachers in Albania declare a higher level of well-being than male
colleagues. Teachers with children and teachers who belong to families with low and medium incomes also
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declare a higher level. These results show that ateacher—studenttem of pre-univteacher—studentn in Albania,
reformed by the conditions of a system of democratic government and open society, is relatively new. The
institutional organization and its operation have effects on teachers' well-being that do not differ essentially
from those of other countries with more experience in the development of the education system. These
considerations are also confirmed by the results obtained in this study regarding the effectiveness of working
experience on teacher well-being. This result is the same as that communicated by Chi et al. (2014), Collie et
al. (2015), Huang & Yin (2018); Alves etal. (2021), Jellis et al. (2021), Mathew, (2023) and Dreer, (2023).

The statistically significant effect of ownership of the school (public or private) and school location (urban or
peri-urban/rural area) on teachers' well-being shows that although public or private educational institutions
in urban areas or peri-urban/rural in Albania are organized and must function following the same legal
framework, in practice the implementation of this legal framework is not the same. The differences in the
implementation of the legal framework, the differences in culture and social behavior in Albania towards the
private education system and differences in the economic and social development of urban and rural areas
influence the differences identified in the level of teachers' occupational well-being. Therefore, to achieve
success in policies and programs aimed at increasing teachers' occupational well-being, it is necessary to
carry out reforms and implement programs for the development of the pre-university education system,
which should be considered the difference between the public and private educational systems and between
schools that are located in urban and peri-urban/rural areas.

Conclusions and Recommendations
The Albanian teachers working in the lower secondary schools reported a moderate level of occupational
well-being. The levels of both organizational well-being and pupil interaction well-being were positive.

Teachers have reported that workload well-being was slightly negative overall.

Occupational well-being is the result of the economic-social state and behavior of the teacher, which are
conditioned by organizational, workload and pupils’ interaction factors.

The level of organizational WB, workload WB and pupils’ interaction WB varies depending on the teachers'

demographic features and social and economic factors. Female teachers, teachers with children, and teachers

belonging to families with low and medium incomes declare a higher level of well-being. Teaching experience

affects the level of well- being.

Public school teachers and teachers working in urban areas declare a higher level of occupational well-being.

Reforms and programs in the pre-university education system aimed at increasing occupational well-being

must be designed and implemented, considering the complexity of the factors responsible for occupational

well-being and the characteristics of educational institutions related to their ownership status and location.
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Abstract

The study examined the perceived effect of COVID-19 on academic performance and the satisfaction level of online teaching of
sandwich students on the OLA university campus. The study was a descriptive survey design with a quantitative approach. The
accessible population was made up of 150 students. Through a multi-stage sampling approach, a sample size of 109 students
was chosen for the study and determined using Miller and Brewer's (2003) sample size mathematical model. Data was collected
using an adapted questionnaire with an r = .727. Data on respondents' demographic characteristics, as well as data to answer the
four research questions, were analysed using descriptive statistics (frequencies, percentages, means, and standard deviations) and
inferential statistics (Pearson Product Moment correlation, r). The study found a negative influence of the COVID-19 pandemic
on students’ academic performance who study through the sandwich mode of learning. The study found that there is a high sa-
tisfaction level of online teaching among sandwich students. However, they are faced with problems of poor internet connection
and the inability to purchase internet data/bundle for online learning. Ultimately, it was discovered that the degree of pleasure
with online instruction and the effect of COVID-19 on academic achievement are not significantly correlated. The Ministry of
Education, the universities, and all other relevant stakeholders were advised to provide online teaching apps. Also, they should
provide professional training for online teaching applications and devices, Wi-Fi facilities, affordable internet packages, and
virtual resources in light of the findings.

Keywords: Academic Performance, COVID-19, Online Teaching, Sandwich Students

Oz

Calismada, COVID-19' un akademik performans iizerinde algilanan etkisi ve tiniversite (OLA) kampiisiindeki sandvi¢ (egitim
kapsaminda ilgili sektore bir y1l yerlestirilen) 6grencilerin ¢evrimicgi 6gretimden memnuniyet diizeyi incelenmektedir. Arastirma
nicel arastirma yontemlerinden betimsel desende yiiriitiilmiistiir. Calisgma kapsamina alinabilecek toplam erisilebilir ¢aligma
grubu 150 6grenciden olugmaktadir. Aragtirma i¢in ¢ok asamali 6rnekleme yaklasimiyla 109 6grenciden olusan bir 6rneklem
biiyiikliigii secilmistir. Orneklem biiyiikliigii, Miller ve Brewer'in (2003) drneklem biiyiikliigii matematiksel modeli kullanilarak
belirlenmistir. Veriler, r = 0,727 olan uyarlanmis bir anket kullanilarak toplanmistir. Katilimcilarin demografik 6zelliklerine
iligskin verilerin yani sira dort aragtirma sorusunu yanitlamaya yonelik veriler, tanimlayici istatistikler (frekanslar, yiizdeler, orta-
lamalar ve standart sapmalar) ve ¢gikarimsal istatistikler (Pearson Moment Carpimi korelasyonu, r) kullanilarak analiz edilmistir.
Calismada, COVID-19 salgminin sandvi¢ 6grenme yontemiyle calisan 6grencilerin akademik performansi {izerinde olumsuz
bir etkisi oldugunu bulgusu elde edilmistir. Arastirma sonuglari, sandvi¢ 6grencilerin ¢evrimigi 6gretimden yliksek diizeyde
memnun oldugu bulgusuna isaret etmektedir. Bununla birlikte, 6grenciler zayif internet baglantisi ve ¢evrimi¢i 6grenme igin
internet verilerini/paketini satin alamama sorunlariyla karsi karsiya kalmislardir. Sonug olarak, ¢gevrimi¢i egitimden alinan tatmin
derecesi ile COVID-19'un akademik basari tizerindeki etkisinin anlamli diizeyde iligkili olmadigi bulgusuna ulasilmistir. Bu so-
nuclar dogrultusunda, Milli Egitim Bakanligi, tiniversiteler ve diger ilgili paydaslara gevrimici 6gretim uygulamalari saglamalari
onerilmektedir. Ayrica bulgular 1g181nda kurumlarin ¢evrimici 6gretim uygulamalar ve cihazlari, Wi-Fi olanaklari, uygun fiyath
internet paketleri ve sanal kaynaklara yonelik mesleki egitim saglamalar1 gerekmektedir.
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Introduction

Nearly every business has been affected by the sudden coronavirus (COVID-19) epidemic, including
worldwide higher education institutions (Adedoyin & Soykan, 2020). Most countries in the world shifted
to online learning in reaction to the COVID-19 pandemic (Bokayev et al., 2021). Ghana's government, like
that of many other nations, decided to close all schools to stop the COVID-19 epidemic from spreading too
quickly. The Ministry of Education decided to use an online teaching technique to make up for the teaching
process after all academic institutions were closed statewide.

For several reasons, online education has greatly improved and changed during the previous 20 years
in various parts of the world (Bayrak et al., 2020). Due to its increased accessibility and decreased
cost of education, online teaching and learning approaches are gaining popularity among college and
university teachers (Green, 2010). Green (2010) went on to say that online learning could offer more
chances to save time and money because it does not need anybody to seek information. Even if online
learning is growing in popularity, student happiness remains the greatest measure of the environment's
quality. Several elements can affect students' satisfaction with their education, such as the rapport
between instructors and students (Harsasi & Sutawijaya, 2018; Kirtman, 2009). Again student-to-
student interactions, the quality of the course evaluation, the internet, self-efficacy, and the learning
process are other elements they cited. As a result, online learning gained a double reputation while
contributing significantly to the pandemic's dire state.

Since education has always been the cornerstone of national advancement, its preservation is vital
to the growth and development of all nations. The issues that have dogged education throughout
history are not unique to Ghana's educational system. These issues have ranged from curriculum
modifications to the shutdown of educational facilities due to staff or student dissatisfaction, illness
outbreaks, or unstable national governments. The repercussions of the global coronavirus outbreak
on educational institutions have resulted in the closure of several schools in the afflicted nations.
Over 1.7 billion students were not enrolled in school as of March 28, 2020, due to the pandemic that
kept schools closed. Nearly 90% of students worldwide are affected by the over 100 countries that have
imposed countrywide shutdowns, according to UNESCO monitoring (UNESCO, COVID-19 Educational
Disruption and Response, 2020). Not only does closing a school damage students, teachers, and families,
but it also has extremely negative social and economic effects (Lindzon, 2020).

Governments 0f49 nations declared or implemented school closures on March 13,2020; 22 of those countries
had localised closures, and 39 of them countries shuttered all of their schools countrywide (UNESCO,
2020). On March 16th, 2020, 73 countries, up from 49 at the time, will have closed their schools, according
to UNESCO. Ghana was among the countries (UNESCO, 2020). As of March 19th, 2020, 850 million
students had their classrooms closed globally due to a virus that needed to be controlled and its spread was
slowed (UNESCO, 2020). In 102 countries, there were national closures, while in 11 countries, there were
local closures.

Evenifaschoolis just briefly closed, this interferes with students' capacity to study and has major detrimental
social and economic effects. Everyone in the community is affected by the disturbances they cause, but the
repercussions on disadvantaged students and their families are more severe and include disturbed learning,
poor nutrition, and childcare concerns. It has, however, run upon certain particular issues specific to the
student population. However, the focus of this study is on how COVID-19 has affected Ghana's educational
system, namely how happy students are with online learning.
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Statement of the Problem

Ghanaians' feelings of anxiety and stress have increased due to the coronavirus disease (COVID-19)
outbreak. Unlike earlier occurrences that have occurred in this country, the virus causes severe symptoms
and is extremely infectious. It is risky to actively plan and respond when thinking about how to provide
outstanding remote educational continuity that promotes learning as well as the psychological well-
being of both teachers and students (Reynolds, 2020). Unfortunately, there is not much information
available on how to establish educational continuity, even though education is a kind of psychological
support that helps maintain social cohesiveness during trying times. Youth and students affected by
catastrophes can learn more avidly if intentional investments are made in education-based psychosocial
care, emotional learning, and social and emotional learning.

Psychological health is a prerequisite for education and has a significant influence on future
expectations for both individuals and nations (Reynolds, 2020). The COVID-19 pandemic is not the
only one that may endanger school continuity, according to research on how climate change will alter
the prevalence of infectious illnesses. Schools must develop backup plans as soon as possible to guide
their emergency preparation strategies. These plans must take into account, not just school-based
exclusion and safety precautions for epidemics, but also how to support and educate teachers and
students even if the schools are closed. There have been several studies on the effect of COVID-19 on
academic attainment in Ghana (Owusu-Fordjour et al., 2020; Upoalkpajor & Upoalkpajor, 2020; Wolf
et al., 2021). These studies found that COVID-19 had a negative effect on the academic achievement
of Ghanaian students at all levels. Investigating the caliber of online training was the aim of the current
study. This necessitates a novel strategy and fills a gap created by the preceding study.

Purpose of the Study

The study's goal was to look into the perceived effects of COVID-19 on sandwich students' academic
performance and their degree of satisfaction with online instruction on the OLA campus. The study
specifically looks at how:

1. COVID-19 is considered to affect students' academic achievement.
2. the degree of student satisfaction with online instruction.

3. the connection between the perception of COVID-19's effect on academic achievement and the degree of
satisfaction with online instruction.

Significance of the Study

The study's findings would be highly beneficial to lawmakers and curriculum developers for accounting.
This is because when developing the curriculum, the issue of pandemics and its recognised contributing
factors will receive considerable emphasis in both the curriculum and online training. Because they would
increase understanding that can be applied to other related issues or academic programs, the findings would
also be helpful to policymakers.

The results of the study would be accessible to the Ghana Education Service and the Curriculum Research
and Development Division (CRDD) to assist with this (GES). The research also intends to aid teachers
in assisting their students in understanding the benefits of online teaching and learning as it promotes
education in this day and age. Last but not least, the report's conclusions would be useful for future research
related to the current study by acting as reference materials.
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Delimitation

The study's focus was just on sandwich students of the Institute of Education at the university's core
(University of Cape Coast). Student academic success served as the dependent variable in the study, which
considered the perceived effect of COVID-19. Another element was satisfaction with online education.
Quantitative research was conducted. However, there was no specific field of study.

Literature Review
Theoretical Framework

Support for this study comes from Mezirow's (1997) notion of transformative learning. This perspective
holds that a student begins to acquire new skills when they come across an uncomfortable situation.
Dissonance in the worldwide educational system and paradigm alterations in higher education were caused
by the COVID-19 pandemic. Transformative learning is the process of raising one's consciousness by self-
adaptation to a shifting environment. Students actively learn, they assign meaning to what they are learning,
changing their cognition, attitudes, and actions. This theory holds that since challenging tasks are a part of
the paradigm shift, it is necessary to help students develop their critical and logical thinking skills to assess
how well they understand the learning process (Hashemi et al., 2021).

Mezirow observes that transformational learning happens when students interact with their environment
and become part of the educational process. Students may find it harder to get resources in poorer nations
since there are fewer facilities there. Teachers who observe cognitive dissonance in their students might
help them learn more efficiently by reorienting the learning process to new norms and utilising helpful
tactics. Transformative learning can challenge students to navigate and overcome adversity, leading to
increased resilience. The ability to adapt to new perspectives and navigate challenges positively influences
mental and emotional well-being, helping students cope with the uncertainties and stressors of academic
life. Transformative learning and student well-being are intricately connected. The process of critically
examining and reshaping one's beliefs and perspectives can lead to increased self-awareness, resilience,
critical thinking skills, social connections, a sense of purpose, and a lifelong orientation toward learning—
all of which contribute to the holistic well-being of students.

Empirical Review
COVID-19 and Academic Performance

Although few studies have examined the impact of COVID-19 on students' academic performance and
their satisfaction with online education during the pandemic, the researcher has made an effort to choose
the articles that are most relevant to the current analysis. Vital safety precautions for both teachers
and students have been included in learning settings (Oyinloye, 2020). The impact of COVID-19
incarceration on college student's academic performance was investigated in the study of Gonzalez-
Sanguino et al. (2020). The results of their analysis showed that COVID-19 isolation was beneficial.

Similar research was conducted by Realyvasquez-Vargas et al. (2020), who examined the potential
impact of the COVID-19 environment on academic achievement. Following their analysis, they
concluded that students' academic performance was impacted by the COVID-19 epidemic's
environmental influences. It was also determined by Elhadary et a/.(2020) how COVID-19 affected
students' academic achievement in the social sciences and sciences.

Level of Online Teaching and Learning During the COVID-19 Era

In 2020, Loton et al. examined how well students performed and how satisfied they were with online
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education during the COVID-19 epidemic. Their findings showed that both the students' academic
performance and their level of happiness with online education were significantly impacted by the
COVID-19 epidemic. Discussions have been held regarding the participants' satisfaction with the
students' performance during the COVID-19 epidemic (Fatani, 2020). Almusharraf and Khahro (2020)
investigated the degree of student satisfaction with online learning during the COVID-19 pandemic.
Their survey's findings showed that each participant was quite satisfied with the resources and platforms
for online learning. In general, students are pretty happy with the caliber of education provided online
(Bokayev etal., 2021). In keeping with the findings of the investigations, Baber (2020) discovered that
providing online instruction resulted in a very high level of satisfaction. Sharma et a/. (2020) found
in their published study that most participants were not happy with the online learning platforms.
Similar results were found by Dinh and Nguyen (2020), who found that students favoured in-person
instruction over distance learning.

Satisfaction Level of Online Teaching and the Perceived Effect of COVID-19 on Academic Performance

High levels of satisfaction were also observed in many additional studies that examined online training
in different settings during the COVID-19 epidemic (Chen et al., 2020; Choe et al., 2020; Fatani,
2020). But Alanazi et al. (2020) looked at how well students did in virtual classrooms and how content
they were with technology. In 2020, Chen et a/. examined Chinese students' satisfaction with online
education during the COVID-19 epidemic.

Several academics asserted during the COVID-19 epidemic that students were very satisfied with
online learning, even though every study on satisfaction levels (Ali et al., 2011; Bauk et al., 2014;
Coman et al., 2020; Johnston et al., 2005; Naziya & Khan, 2020; Roach & Lemasters, 2006; Sharma
et al., 2020; Surahman & Sulthoni, 2020). Remarkably, no information from the COVID-19 epidemic
shows negative opinions about online training. Ghana is among the nations with the lowest incomes
worldwide and public colleges have inferior ICT infrastructure than private ones (McMahon et al.,
2020; Noori et al., 2020). Virtual training is a relatively new concept that most instructors and students
are still unaware of (Hashemi, 2021).

The main obstacles to online education include low pedagogical preparation for utilising digital
tools and apps, high Wi-Fi costs, energy limitations, and a lack of hardware for establishing virtual
learning environments (Hashemi & Kew, 2021). As a result, there were several issues, complaints, and
ambiguities around the usage of online instruction during the COVID-19 epidemic in Ghana.

Despite the Ghanaian Ministry of Education (MoE) developing HELMS as a substitute program and
platform in response to COVID-19, for instance, most instructors were content to train their students
using Google Classroom, WhatsApp, or other social media platforms. Undoubtedly, the degree of
discomfort the students experienced with the platforms had an impact on their performance in the
online course

Orfan (2021) claims that these circumstances are brought about by the constraints and cultural norms
inherent in Ghanaian society. When the COVID-19 pandemic struck numerous states throughout the
country, students' academic performance was negatively impacted by these disparities in access to the
previously described tools and programs, and they were generally unsatisfied with online education.
Importantly, this dissatisfaction and academic struggle could be linked to a broader impact on the overall
well-being of students, highlighting the critical connection between educational access and the mental and
emotional health of individuals navigating the challenges imposed by the pandemic.

The present study has significance for its contribution to the literature on Ghana and for offering novel
insights to researchers, students, and the Ministry of Education in Ghana, therefore augmenting their
readiness for similar circumstances in the future.
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Method
Research Design

The present study set out to find out how sandwich students felt about COVID-19's impact on their academic
achievement on the OLA campus and how satisfied they were with their online education. Consequently,
we employed a descriptive survey approach for my research.

Population

According to Creswell (2012), the criteria for including a unit in a survey are based on the traits of respondents
who are eligible to take part in the survey. 1,500 sandwich students at the Institute of Education, University
of Cape Coast (UCC), were the target demographic. However, the OLA campus' sandwich students made
up the whole available population. 150 students are present.

Sample and Sampling Procedure

We sampled 109 students using Miller and Brewer's (2003) technique for calculating sample size with the
N

n=_——= . . .
available population in mind. (n): 1+N(=)* where N-population, ®- estimated error case of which we

n= 150 — 150 =109
used .05 (5%). Computation of students: 1+150(0.05)°  1.375 .

For the sample, we employed a multi-stage process. Using a convenience sampling technique, the center
was sampled. In other words, I had easy access to the two circuits. Convenience sampling, according to
Ary et al. (2010), is a non-probability sample method that calls for the researcher to choose a population
that is easily accessible. In the third stage student respondents were chosen using a proportionate stratified
selection technique. We utilised the three classes as strata to start. The number of students that would be
picked from each school was then determined by obtaining the sample frames for each stratum. Third,
after determining the proportion of respondents needed to represent each stratum, a simple random number
generator was used to choose the necessary number of respondents from each stratum. The study used a
list of random numbers for simple random sampling since each stratum reflects a homogeneous group of
students, that is, a group with comparable features (Ary et al., 2010). The final step was to combine the
selected number of responses from each stratum to get the study's unit sample size, n=109.

Data Collection Instrument

Questionnaires, an instrument that was customised and had a closed-ended design, were used to gather the
data. Closed-ended questionnaires were used in the study because they enabled the researcher to sample
the opinions of a larger group of people (Glasow, 2005). Because respondents could freely express their
thoughts without worrying about being evaluated, questionnaires were particularly helpful. The use of the
questionnaire in this study may not have provided a better understanding of the difficulties, even though
questionnaires are frequently employed to obtain responses to research topics.

Three components make up the questionnaire (A, B, and C). The demographic data of respondents (gender
and age range) are presented in Section A with two items, and Section B, which is an adaptation of Noori,
discusses the perceived effect of COVID-19 on students' academic achievement (2021). There were 10
items measured on four Likert scales: Strongly Agree (SA)-4, Agree (A)-3, Disagree (D)-2, and Strongly
Disagree (SD)-1 with a total scale score of 40 and average agreement mark of 2.50. Students' satisfaction
with online instruction was gauged in Section C using information borrowed from Agormedah (2020).
There were eight items measured on four Likert scales: SA-4, A-3, D-2, and SD-1 with a total scale score
of 32 and an average agreement mark of 2.50. The adapted questionnaire was validated and pre-tested.
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According to Asamoah-Gyimah and Anane (2019), reliability is the consistency of the aforementioned
outcomes, whereas validity is the suitability of the interpretation and application of instrument results.
Experts verified the validity of the questionnaire to ensure its face and content validity to finetune the items.
This was carried out by a suggestion made by Gay et al., (2009), who argued that expert judgment may be
used to determine both content validity and face validity. Thirty students from the Holy Child campus who
are enrolled in the same programme but are not part of the target audience participated in a pre-test of the
questionnaire. Convenient sampling was done from the pre-test schools. Ary et al., (2010) acknowledge
that a sample size of five to ten percent (5-10%) of the available population is enough for pre-testing of
research instruments for the majority of descriptive studies utilising questionnaires. We used Cronbach’s
alpha values to assess the items' internal consistency. Within the allowed reliability range of r = .60, the
reliability coefficient was r =.727. Fraenkel et al., (2012) claim that r .60 is a reliable sign of robust internal
consistency.

Data Collection Procedure

We provided the respondents with an orientation service on the necessity for the study with consent and
semi-formal permission from appropriate institutions like IoE, UCC. Upon participating in the study,
respondents received ethical assurances such as anonymity, confidentiality, and freedom. Scientific and
ethical principles have been followed while carrying out. Consent forms were delivered a participant was
asked to sign their agreement for their awareness and willingness. We then went ahead and administered
the questionnaire to collect data. To estimate 95% to 100% returns of instruments from respondents, we
took into account 10% attrition. As a result, we sent 120 questionnaires, but we only used 109 of them for
the research.

Data Processing and Analysis

The answers to the surveys were verified twice. We coded and entered the data into a Microsoft Excel
spreadsheet for analysis, and Jeffreys' Amazing Statistics Program (JASP) software was used to analyse the
findings. Frequencies and percentages were used to analyse demographic information about respondents.
To analyse the data and respond to research questions 1 and 2, descriptive statistics were employed (Mean,
standard deviation, and their respective averages). Since the four-point Likert scales that were utilised were
codedas SA=4,A=3,D=2,and SD = 1, the analysis was performed on a baseline of 2.50. The majority of
respondents were considered to agree with a statement if the mean was less than 2.50. The Pearson Product
Moment Correlational Coefficient was used to analyse the data to respond to research question 3.

Results
Socio-Demographic Characteristics of Students

Table 1. Gender and Age Distribution of Students

Variable Category Frequency Percentage (%)
Gender Male 46 41.9
Female 63 58.1
Age Range 18 — 25 years 08 7
26 — 33 years 91 83.7
Above 33 years 10 9.3
Total 109 100

Table 1 presents the summary of the socio-demographic information of the students. Females were in the
majority (n=63, 58.1%) against their male counterparts (n=46, 41.9%). On students’ age, most of them
(n=91, 83.7%) were aged between 26 to 33 years
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Analyses of Research Questions

The data was collected with four Likert scale questionnaires. The scales were coded as SA-4, A-3, D-2,
and SD-1. Based on this, the baseline of respondents was 2.50 where a Mean > 2.50 indicates the majority
of agreement and a Mean < 2.50 indicates the majority of disagreement. This is applicable through the
analyses.

Research question 1: What is the perceived effect of COVID-19 on the academic performance of students?

Table 2. COVID-19 Effect on Academic Performance

SN Statement Valid Mean Std. Dev.
1 My academic performance was affected by the COVID-19 pandemic. 109 3.31 0.780
2 My subject knowledge was affected by the COVID-19 pandemic. 109 2.95 0.795
3 My class projects were affected by the COVID-19 pandemic. 109 3.12 0.670
4 The quality of my learning was affected by the COVID-19 pandemic. 109 3.14 0.683
5 g:ﬁ;:;?c(.)f my class assignments was affected by the COVID-19 109 319 0.740
6 My future educational goals were affected by the COVID-19 pandemic. 109 2.86 0.899
7 My educational activities were affected by the COVID-19 pandemic. 109 3.12 0.739
8 My matriculation was delayed because of the COVID-19 pandemic. 109 3.05 0.795
9 My out-of-university courses were affected by the COVID-19 pandemic. 109 3.00 0.765
10 0.650

Students' feelings were affected by the COVID-19 pandemic. 109 3.33

Mean of means/SD 109 3.11 0.752

Table 2 depicts results that answer research question one. The table shows that the majority of the
respondents agree that the COVID-19 pandemic affected my academic performance (Mean = 3.31, SD
= 0.780). Similarly, the majority of respondents agree that the COVID-19 pandemic affected my subject
knowledge (Mean = 2.95, SD = 0.795). This was followed by the majority of respondents agreeing to the
statement “COVID-19 affected a load of my class assignments” with (Mean = 3.19, SD = 0.740). Finally,
the majority of the respondents agree that the COVID-19 pandemic affected students' feelings (Mean =
3.33, SD = 0.650). The results show that COVID-19 has a negative influence on the academic performance
of students who study through the sandwich mode of learning (Mean of means = 3.11, SD = 0.752).

Research question 2: What is the level of satisfaction among students with online teaching?

Table 3. Satisfaction level of online teaching

SN Statement Valid Mean Std. Dev.
1 Thave heard of online learning/e-learning before. 109 350 0.634

2 I am familiar with online learning platforms like Google Classroom, telegram, UCC Moodle

platform, etc. 109  3.05 0.825

3 Iprefer using social media platforms like WhatsApp, zoom, Google Meetings, etc for learning. 109  2.48  0.969
4 1 was aware of the resumption of academic work online. 109 293 0.513
5 Ido online learning with devices like laptops, smartphones, tablets, etc. 109 3.12  0.803
6 Ican use the above-mentioned devices for online learning effectively. 109 257 1.016
7  Thave constant access to an internet connection for online learning. 109 1.98  0.869
8 I can purchase internet data/bundle for online learning. 109 236 1.032

Mean of means/SD 109 275 0.833
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Table 3 depicts results that answer research question two. The table shows that the majority of the respondents
agree that they have heard of online learning/e-learning before (Mean = 3.50, SD = 0.634). Similarly, the
majority of respondents agree that they do online learning with devices like laptops, smartphones, tablets,
etc (Mean = 3.12, SD = 0.803). This was followed by the majority of respondents who agreed that familiar
with online learning platforms like Google Classroom, telegram, UCC Moodle platform, etc (Mean = 3.05,
SD = 0.825). The results indicate a high satisfaction level with online teaching (Mean of means = 2.75,
SD = 0.833). However, Table 1 further reveals that the majority of the respondents disagree that they have
constant access to an internet connection for online learning (Mean = 1.98, SD = 0.869). Similarly, the
majority of respondents disagree that they can purchase internet data/bundle for online learning (Mean =
2.36, SD = 1.032).

Research question 3: What is the relationship between the satisfaction level of online teaching and the
perceived effect of COVID-19 on academic performance?

Table 4. Relationship between COVID-19 Effect on Academic Performance & Satisfaction Level of Online
Teaching

Variable COVID-19 and Academic Performance
Satisfaction level of online teaching Pearson's r -0.243
p-value 0.122

Table 4 shows that there is no significant relationship between COVID-19's effect on academic performance
and the satisfaction level of online teaching with sig. value = 0.122, p > 0.05. This implies that the negative
low correlation coefficient (- 0.243) is not significant to show the relationship.

Discussion
COVID-19 Effect on Academic Performance

The study discovered that students who learn via the sandwich method performed worse academically as a
result of the COVID-19 epidemic. That is why the pandemic disproportionately affects students who learn
in a sandwich fashion. The findings support the assertions made by Oyinloye (2020) that the COVID-19
pandemic affected almost all educational levels in several worldwide contexts and was incorporated into
learning environments to potentially accommodate teachers and students. The findings corroborate those
of Realyvesquez-Vargas et al. (2020), who found that many environmental factors influenced students'
academic performance during the COVID-19 epidemic. The sandwich method, where students alternate
between in-person and online learning, has been a common approach in many educational institutions.
One possible explanation for the disproportionate effect on sandwich method learners during the pandemic
could be the disruption caused by the sudden shift to remote learning. The sandwich method relies on a
structured and predictable schedule of in-person and online classes. The abrupt transition to full-time online
learning may have disrupted the rhythm of these students, leading to challenges in adapting to the new
mode of instruction.

Satisfaction Level of Online Teaching

Sandwich students are happy with online learning, the survey claims. However, they are unable to buy
internet bundles or data for online education, and they have trouble with slow internet connections.
These outcomes support the findings of Loton et al. (2020), who discovered that students' performance
and level of satisfaction with online teaching and learning were significantly impacted by the COVID-19
pandemic. Almusharraf and Khahro's (2020) findings, which showed that all participants had high levels
of satisfaction with online learning platforms and resources, are also supported by the results. Finally,

20



Perceived Effect of COVID-19 on the Academic Performance and Satisfaction Level of Online Teaching of Sandwich Students

students' satisfaction with the quality of online education has significantly improved (Bokayev et al., 2021).
This finding underscores the importance of understanding how different learning methods may be more or
less resilient in the face of unexpected disruptions, such as a global pandemic. It also highlights the need
for targeted support and interventions to address the specific challenges faced by students who follow the
sandwich method during times of crisis.

Relationship Between COVID-19 Effect on Academic Performance and Satisfaction Level of Online
Teaching

The impact of COVID-19 on academic success and the level of satisfaction with online education was
shown to be insignificantly associated. According to the study, students' high level of online enjoyment had
no bearing on the negative impact COVID-19 had on their academic performance. The findings support the
findings of Chen et al. (2020), who found that the most significant factor influencing students' satisfaction
levels was the availability of online applications, whereas personal traits had no discernible impact on
students' happiness. In the end, it has become evident that there are different levels of pleasure; several
studies conducted during the COVID-19 epidemic showed that students were extremely happy with their
online education (Naziya & Khan, 2020). It is worth considering that the quality of online education can vary
significantly, and individual experiences may differ based on factors such as the institution's preparedness
for remote learning, the effectiveness of online teaching methods, and the availability of technological
resources. The finding of an insignificant association could imply that, even in instances where online
education was the primary mode of instruction, the overall satisfaction with the learning experience did not
necessarily correlate with academic outcomes.

Conclusions and Recommendations

The study draws the following conclusions in light of the findings. The majority of global institutions,
including those in economics, industry, religion, and education, have been affected as a result of the global
epidemic known as COVID-19. The effect of the COVID-19 programmes on learning among sandwich
students at the Institute of Education, UCC, was investigated in this study. It was discovered that the
epidemic had harmed their learning since many of them were not accustomed to learning efficiently on
their own. The revelation that the epidemic negatively impacted students' learning by highlighting their
unfamiliarity with efficient independent learning sheds light on a broader concern for the overall well-
being of students. The challenges posed by the pandemic not only hindered academic progress but also
underscored the potential strain on the mental and emotional health of students, emphasising the importance
of holistic support systems to address both the educational and well-being needs of individuals navigating
unprecedented disruptions to traditional learning environments.

The majority of Ghanaian students found the recently deployed e-learning platforms difficult because of
their limited internet connection and inexperience using these technological devices. The lighter planning
activities must be given equal weight with the more difficult ones that would restrict the Ministry's and
Universities' ability to offer education. Now that the effects on the educational system itself are being
more widely acknowledged, the activity schedule also has to account for how the demand for education
will be affected and how the Ministry will be able to provide this need. The majority of Ghanaian students
encountering difficulties with recently deployed e-learning platforms due to limited internet connectivity
and unfamiliarity with technological devices underscores a critical link to their overall well-being. The
frustration and challenges posed by these technological barriers not only impede academic progress but
also contribute to heightened stress and anxiety among students. Addressing these disparities is essential
not only for educational equity but also for promoting the mental and emotional well-being of students,
recognising the integral connection between accessible technology and a positive learning environment.

21



David Arhin, Ruth Annan-Brew, Jephtar Adu-Mensah, Adelaide Yeboah, Alexander Opoku

Universities, the Ministry of Education, and all other pertinent parties are recommended to provide
expert training for online teaching software and devices, Wi-Fi facilities, reasonably priced internet
packages, and virtual resources. A course on e-learning platforms and their successful use for instructional
practice should be taught to both teachers and students, given the issues our educational system is
now experiencing. The results of this study will be very helpful to policymakers in creating a long-
term plan to deal with problems that arise for students during frequent breaks from school or in other
circumstances. Implementing a course on e-learning platforms for both teachers and students is not only a
strategic response to the current challenges in our educational system but also a proactive measure crucial
for safeguarding the well-being of students. By equipping educators and learners with the necessary skills
and understanding of these technological tools, we not only enhance the academic experience but also
alleviate the stress and frustration associated with navigating unfamiliar learning environments. This holistic
approach acknowledges the pivotal role of technology in promoting a positive and supportive educational
atmosphere, ultimately contributing to the overall well-being of students in the face of evolving educational
landscapes.

Limitations

One of this study's weaknesses is the fact that it only included one institution. Similar studies would need
to be conducted at other campuses to evaluate the generalisability of the findings. The use of questionnaires
was another issue. Some respondents flatly refused to answer the questions, while others reasoned that they
would benefit nothing by doing so and continued nevertheless. Finally, we highlight important limitations
in the form of selection bias and memory bias (resulting from survey items that required respondents to
recall earlier experiences) (caused by voluntary answer collection).

Although measures to decrease the effect, such as orientation and attrition consideration, were taken, these
limitations could have hurt the outcomes. One of this study's weaknesses is the fact that it only included one
institution. Similar studies would need to be conducted at other campuses to evaluate the generalisability
of the findings. The use of questionnaires was another issue. Some respondents flatly refused to answer the
questions, while others reasoned that they would benefit nothing by doing so and continued nevertheless.
Finally, we highlight important limitations in the form of selection bias and memory bias (resulting from
survey items that required respondents to recall earlier experiences) (caused by voluntary answer collection).
Although measures to decrease the effect, such as orientation and attrition consideration, were taken, these
limitations could have hurt the outcomes.
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Abstract

The purpose of this study was to provide the Cameroonian educational community with a new evaluation approach capable of
including in the mentalities of students entering the first year of the second cycle in secondary education. To do this, we carried
out, in turn, a bibliographic work, data collection in the field, then data processing, followed by the drafting of the final docu-
ment. Evaluation approaches in the Cameroonian education system are changing. Parents, teachers, and administrators of acade-
mic institutions deplore the behavior of students entering the first year of upper secondary school; in fact, they shine with their
casualness. For them, the context, due to the absence of an official exam at the end of the school year, makes the level concerned
a level of resting. The project-based evaluation system appears here as a solution trial that should be responsible for creating a
challenge, specific to the second cycle. Thus, facing this reality, students will have to understand that a new variety of efforts are
now required of them to leave the second cycle with solid skills in the conducting projects. The project based evaluation system
will count for the third quarter. His mark will represent 75% of the final mark for the subject.

Keywords: Cameroon, Education, Casualness, Changing, Evaluation

Oz

Bu ¢alismanin amaci, Kamerun egitim topluluguna, ortaggretimde ikinci agamanin ilk yilina giren 6grencilerin zihniyetlerinde
degisiklik yaratabilecek yeni bir degerlendirme yaklasimi saglamaktir. Bunu gerceklestirmek igin dncelikle bibliyografik bir
calisma gergeklestirilmis, ardindan, sahadan veriler toplanmuis, veriler analiz edilmis ve nihai belgenin taslagi hazirlanmistir. Ve-
riler ikincil kaynaklardan elde edilmistir. Kamerun egitim sisteminde degerlendirme yaklagimlari her gegen giin degismektedir.
Akademik kurumlarin ebeveynleri, 6gretmenleri ve yoneticilerinin, lisenin ilk yilina giren 6grencilerin olumsuz davranislarindan
rahatsizlik duyduklari ifade edilebilir.Ogrenciler icin okul yil1 sonunda resmi bir sinavin olmamasi, dgrencilerin icinde bulun-
mus olduklari egitim seviyesini bir dinlenme agamasi haline getirmektedir. Proje bazli degerlendirme sistemi burada ikincil bir
dongiiye 6zel, daha kompleks beceriler kazandirmaya yonelik olarak zorluk yaratma sorumlulugu tasimasi gereken bir ¢dziim
denemesi olarak karsimiza ¢ikmaktadir. Bu baglamda, proje bazli degerlendirme sistemiyle karsi karsiya kalan 6grenciler, pro-
jelerin yiiriitilmesinde ikinci asamayi giiclii becerilerle sonlandirabilmek agisindan gesitli becerileri vurgulayan énemli ¢abalar
gostermeleri gerektigini anlayacaklardir. Proje bazli degerlendirme sistemi {igiincii ¢eyrek igin gecerli olacaktir. Degerlendirme
olarak agirligi, konudan alinacak nihai notun %75'ini temsil edecektir.

Anahtar Kelimeler: Kamerun, Egitim, Siradanlik, Degisim, Degerlendirme
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A New Assessment Approach For High School Students In Cameroon

Introduction

The education system has been changing since the advent of so-called European school in Cameron
(Bonner, 1999). This is how we have regularly moved from the NPA (new pedagogical approach) to the
Objective-Based approach, then recently to the Competence-Based Approach (CBA) (Cros et al., 2009).
In response to this, the emphasis is increasingly placed on the need to develop a type of assessment
capable of inducing, over the trials, the learner's ability to adapt to the permanent upheavals imposed
by the advent of the concept of global village (Ondoua, 2010). However, it is very often noted that the
competency-based approach does not seem to play the role assigned to it at the time of its implementation
in the educational environment in Cameroon. Indeed, we can see the difficulty with which learners try
to link between the knowledge received and their daily lives. Moreover, when the time comes to bring
together knowledge from various backgrounds to solve a problem in unwavering intellectual gymnastics,
the blockage is total (Fopoussi Tuebue, 2021a). The non-assimilation of the concept of interdisciplinary
can easily justify this break. Indeed, they are constantly reminded during class sessions about the need
to progressively establish links between the sets of knowledge received on a daily basis. However, as
Fopoussi Tuebue (2021a) points out, the superficiality of their different knowledge cannot allow them to
go to a higher level. Unfortunately, as highlighted by (Cros et al., 2009), the interdisciplinary occupies a
prominent place in the CBA (competency-based approach). Considering these facts and considering the
seven years of CBA application in Cameroon, it would be interesting to make an inventory to assess the
seriousness of the evil. We can then try to propose local amendments (Fopoussi Tuebue, 2021a), or even
local or complete restructuring of the Cameroonian education system (Fopoussi Tuebue, 2021b), to enable
young Cameroonians to profit from the benefits of the skills-based approach truly. The need to carry out
such action is all the more important since today, young people from all sides are called upon to meet
(Benassy-Quere et al., 2019). In the wake of (Fopoussi Tuebue, 2021a), the employer or the evaluator
will never be interested in the origins or the learning conditions of the candidates who will pass in front
of him, but rather to highlight those of the candidates the most well-rounded, applying either for funding
or for a position in a renowned company (Solus and Engel, 2017). On a completely different level, the
realization of a project requires the ability to set in motion a battery of knowledge or else to bring together
people from different specialties whose energies should be pooled to achieve the prefixed goal (Chanut-
Guieu and Guieu, 2015). In these different cases, it appears that it is mandatory for the learner to be able
to make an undeniable link between their different knowledge (Deschamp et al., 2015; Perrenoud, 1997).
In this sense, (Fopoussi Tuebue, 2021b) has shown that if the approach led by the teacher does not allow
the learner to take the measure of the importance of interdisciplinary in his process of learning, it is now
rightly necessary to open in front of him a canvas through which he will have to move in other to discover
and then install in his mind the notion and the importance of carrying out interdisciplinary actions in his
academic environment from the outset, then in his daily life in a second time. The need to attempt such a
manoueuvre is all the more essential since in the contemporary world, the young person, to get out of it,
will have to, even unconsciously, constantly find themselves at the crossroads of many knowledge, both
divergent and convergent, that he will have to be able to combine to make his way through the inextricable
tangle of difficulties that punctuate the daily life of the human community. Thus, (Fopoussi Tuebue,
2022b), engaging in this breach will lead to reasoning about that fact and then implementing the results
obtained. Following this adaptation, (Fopoussi Tuebue, 2022b) will conduct a study aimed to identify the
impact of this approach on education actors in Cameroon. Further, Fopoussi Tuebue et al (2023c). will
conclude on the benefits of the interdisciplinary evaluation approach in the Cameroonian educational
context. The advantages of this vision later decided Fopoussi Tuebue (2023d) to integrate this approach
into the entrance examination to secondary school; indeed, he justified this action by emphasising on the
necessity of a child entering secondary school to realize that the different knowledge received years ago
are tools to be used jointly when facing difficulties. This is in perfect agreement with the statement of
Fopoussi Tuebue (2021b) who insists that the education system in Cameroon must be readapted to make
young people feel more comfortable when schooling. If one can see the advantages of such a vision, we
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nevertheless remain worried when stopping the behavior of the pupils of the classes not sanctioned by an
official examination at the end of the academic year in secondary education in Cameroon; these are the
Fifth year class in the Francophone Subsystem and the Lower Sixth class in the Anglophone Subsystem.
Indeed, it has been observed that regularly, a significant proportion of pupils, however brilliant until the
end of the Orientation Sub-cycle, become weak as if by a miracle; for them, it is a class where resting
is allowed (Fopoussi Tuebue, 2021b). Given this situation, the need to think about an approach that
will allow students who reach those respective levels of study to strengthen and no longer relax in their
dynamism arises with acuity. This is the reason that justifies the setting up of the present study. It will
have to provide a solution which, made available to the stakeholders, will contribute to the lifting of a new
day on educational life in Cameroon. This guarantees the elevation of a youth capable of identifying and
dominating the challenges of their time.

Materials

In the French-speaking subsystem of general education in Cameroon, the subjects taught are organized
into three main sets; the composition of these sets varies with the speciality (WDE, 2006). The assessments
are theoretical and practical. As for theoretical assessments, they are either written or oral (Reuter et
al, 2013; Raulin, 2017). Whatever the type of evaluation in force in Cameroon, it is based on autarky
(Fopoussi Tuebue, 2022a), and in an attempt to solve the problem related to the autarky that characterizes
the evaluation system in force in Cameroon, (Fopoussi Tuebue, 2022a) proposed an evaluative approach,
known as interdisciplinary or thematic evaluation. The first year of the second secondary cycle is where
most students become lazy. Fopoussi Tuebue, (2022b) explains this phenomenon by the fact that these
levels are not sanctioned by an official exam.

Methods

The study was carried out within the framework of ethical rules. Concerning data were collected
from secondary sources; they include books, unpublished personal sources, journals, newspapers, and
Government records. So, to achieve the set objectives, the work was carried out in the field and indoors.
It was then a question of collecting and treating various data. In detail, this concerned the way evaluations
are carried out until today in the educational system of Cameroon, the way learners behave when facing
simulated situations in the event of integration activities and evaluations, the impressions of teachers and
parents as far as the teaching system is concerned, the need of going through the programs as offered in
the various Pedagogical Departments in Cameroon, the talk with the Heads of Pedagogical Departments
in other to get an idea concerning the respective particularities of their Departments.

Moreover, the work focused on grouping Pedagogical Departments according to their different programs.
It also focused on producing of a survey form comprising many questions and suggested answers, as
shown below. Also, it was a question of thinking about themes to be proposed to students in order to help
them in their challenge of federating their different knowledge in view to achieve the targeted objectives.
All measures have been taken so that from now, the particularity of the targeted levels put students in
a situation where they will always have to redouble their ardor compared to the previous level, a level
sanctioned by an official exam. This is, in detail, the fifth year of secondary school in the Francophone
Subsystem and the Lower Sixth in the Anglophone Subsystem. The purpose of such an openness in an
interdisciplinary environment is to propose a formula capable of destroying the concept of "resting level"
commonly brandished by pupils who arrive there after having stayed at a level at the end of which they
have passed an official exam. This done, students, on the one hand, and teaching teams on the other hand
will joyfully experience a new way of schooling at that level. Teaching units will no longer be often
running after students in order to make them being conscious about the specificities of the level they are
attending at that given time. Students could discover and enjoy a new approach charge of helping them to
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practice the different theoretical knowledge acquired years ago, and this with the aim of solving real life
situations. Moreover, both students and teaching units will be learning how to conduct a research and to
manage data. Finally, the school system in force in Cameroon will be having something new as far as his
different evaluation practices will be concerned.

One hundred secondary schools, at the rate of ten per Region, all Subsystems and specialities combined,
were approached. The number of pupils in the least populated classrooms in the upper secondary cycle
was determined in the same structures. To decide on the number of pupils per group, we relied on the
lowest number of pupils recorded per second cycle classroom and on the maximum number of pupils
authorized by the Ministry of Secondary Education. Subsequently, we determined their greatest common
denominator (Decaens, 2020). To find the number of groups of pupils per classroom, we proceeded by
determining an interval. Thus, the lower limit of the interval was determined by dividing the size of
the class concerned by the most significant common denominator. The maximum number of students
authorised per classroom was divided to determine the upper limit. On a completely different level, with
the various administrations visited, data was collected on their respective calendar of annual activities.
One also thought about the different Pedagogical Departments, eligible to evaluate the work done by
students. For this, one first thought about the Pedagogical Departments which teach the primary subjects
of the speciality concerned. One then left the doors open to all the other Departments having, directly
or indirectly, a relevant link with the theme. One also worked on the composition of the members of the
different juries and the places to host the defences within the different structures. Special renumeration
has been thought out to keep the people who have to analyze the work motivated. To do this, we based
ourselves on the different costs of one hour of tutorials in schools consulted as part of this study; this
made it possible to estimate the costs to be paid to each member of the jury per hour of work done.
Regarding the cost of reading the various research papers, one used the cost of correcting a script during
official exams in Cameroon to that end (Ndjomo, 2021).

In table 1, the criteria judging system is presented. In tables 2, 3, 4, and 5, are presented the application of
the criteria judgment system, respectively, to the analysis of the evaluation system in force in Cameroon.

Table 1. Design of the criteria judging system

Opinion Not at all Not very much Moderately Completely No opinion
Response choice 1 2 3 4 5

Table 2. Evaluation scrutiny

Criterion 1: Objectives and structure of the evaluation

Items Response choice
1) The objectives of the evaluation are clearly defined in advance. 12345

2) Evaluation activities impose the link between knowledge and daily life. 12345

3) The structure and conduct of assessment respond to the needs of learners,

. . . . 12345
intended to be fed into current global socio-economic contexts.

4) You evolve in conformism. 12345

5) You often go out of the prefixed framework to improve the quality of your 12345
evaluations.

Criterion 2 : Contents

Items Response choice
1) The flow of evaluation activities is clear. 12345
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2) Illustrations drawn from the context of life for the evaluation are sufficient. 12345

Criterion 3 : Impact of teacher-field worker relations on the quality of the test

Items Response choice
1) You try to justify actions in the field with your theoretical knowledge. 12345
2) The results of your discussions are reformulated into activities for the 12345
evaluations.
Criterion 4: Control of knowledge and skills, acquisitions, projection
Items Response choice
1) the frequency of checks is clear. 12345
2) The evaluation criteria are clear. 2345
3) You are looking for a societal issue before building your evaluation topic. 12345
4) Competent action is built around this issue. 12345
5) The knowledge (raw, doing, being, saying) evaluated are ways of simulating 2345
the actions of the learners who would find themselves faced with a given reality.
6) You give yourself enough time to build an evaluation topic. 12345
7) You are convinced of the quality of your procedure. 12345
8) What findings do you make of your assessments as conducted up to the present
time?
9) If you should improve your procedures, what aspects would you revise?
10) Do you do a post-evaluation follow-up of your learners in the field context?
11) You see the impact of your evaluations on the way learners solve everyday

. . 12345
difficulties.
12) In response to your evaluations, you now notice a change in the perception

. ; 12345

that your learners have of their environment.
13) You note in response to your evaluations, the broadening of the scientific 12345

culture of the learners.

Table 3. Application of the criteria judgment system to the scrutiny of the organization of the evaluation

Items Response choice
1) Prior listing of the issues to be addressed by the assessments within the school. 1 2345
2) Consistent evaluation content, then complementary between Departments. 12345

Table 4. Application of the criteria judgment system to the analysis of the value that pupils in the first year
of the second cycle of secondary education give to their evaluations

Items Response choice

1) Students put a little more intensity in preparing for assessments compared to the previous level. 1 2345

2) Students find in all assessments of the level a particularity which reminds them that they are now at
a level where the assessments require an absolute federation of knowledge in a completely practical 12345
approach.
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Table 5. Material and administrative organization linked to the evaluation approach by project

Items Response choice
1) Tools to be used in future assessments will be sufficient and accessible to learners. 12345
2) The administrative staff will listen to the needs. ] 2345
3) The communication documents will clearly present the objectives targeted by the evaluations. ] 23435

The different tables above are important tools in the context of this contribution. In fact, they provide the
user with questions necessary to evaluate by themselves all what they used to do years ago. So, according
to their different fidings, they could determine how far the implementation of the proposition made in the
framework of the present study could be done in their respective context.

Results and Discussion
Overview regarding the new educational context under experimentation in Cameroon

In response to the new directions proposed such as interdisciplinary assessment, one can see a palpable
change in the attitude of students, teachers, and parents as far as the different levels where interdisciplinary
assessment is applied are concerned. Thus, there is more collaboration among teachers from different
Pedagogical Departments, noted by Fopoussi Tuebue (2022b). regarding students, many are those who
improve themselves daily in establishing interconnections between the different subjects included in the
program of their teaching; speaking of this phenomenon, Soizic and Lahouste-Langlés (2019) insist on the
need for people concerned about their future to do better every day. Parents, for their part, are pleasantly
surprised by the new orientations; they allow children to establish a bridge between the different subjects
taught, and between school and their everyday life. In this sense, Schmitt et al. (2016) show that in developing
countries, the entrepreneurial vision in the school environment is an opening towards the real development
of competence among young people. The follow-up of many of these young people in their daily lives
reveals the positive impact of the interdisciplinary evaluative approach on their perception; Frimousse and
Peretti (2020) state in this regard that no good initiative can go completely unnoticed. Students from the
first year of the secondary second cycle shine by their casualness. They find no grounds for pressure in their
evaluations. For them, the context, due to the absence of an official exam at the end of the year, makes the
level, concerned a resting level as revealed by Fopoussi Tuebue (2022a).

Administrative organization around project based assessment approach

During the fieldwork, 100 secondary schools were approached. 87 among the schools strongly welcomed
this idea; Girard (2014) sees the acceptance of the approach by the majority of the institutions monitored.
In this sense, the administration of each of these structures has declared that they are ready to make these
innovative assessments a realty within their respective school compound. In the same vein, the administrative
staff has shown itself ready to always be attentive to the needs regarding the question. Also, to make
their work more readable, these bodies have improve it so that the communication documents now clearly
present the objectives targeted by the evaluations. We can then say with Rauzy (2018) that the commitment
of the institutions that have shown themselves to favour this approach is flawless.

Description of the project based assessment approach

This approach concerns only the second cycle of the secondary of general education. Indeed, the project
will provide students with the second mark for the third term second mark obtained by students for the
third term will be provided by the project they would have worked on; this vision is specific to academic
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environments where the entrepreneurial vision reigns supreme as showed by Coste (2015). In this sense, at
the beginning of the new academic year, by level and by speciality, a common theme (for the experimental
year) will be proposed to the different groups of learners from the levels judged eligible for the approach;
such an approach is based on the development of team spirit in students, an essential factor in the success
of life in society if we rely on Quilliou-Rioual and Quilliou-Rioual (2020). The groups will deal with their
themes in an original way under the supervision of the class teacher; this is the path to the entry of each of
these students into immortality through the production of works bearing their mark if one militates in the
ranks of Rioux-Beaulne (2008). To do this, bibliographical aspects and data taken from the environment
will be collected, processed, and then recorded in the form of a mini-research paper properly mounted
(hardcover, binding, pagination, among others); this approach is commonly observed in scientific work as
certified by the work of Allo (2019) among others. The final document will be submitted two weeks at the
latest before the date of the defense. Such an approach prepares students for school practice in the higher
academic environment, according to Odry (2021).

Organization of the mini-research paper

The document should have no more than 20 sheets, two hardcovers, and a clear book cover. The 20
sheets must be duly paginated. In detail, the sheets bearing the summary, the acknowledgements, and the
various summaries will be paginated in Roman numerals in lowercase. The other sheets will be paginated
in Arabic numerals. Concerning the two hardback covers, the first will carry information relating to the
theme, the school, the academic year, the group and the members of the group, the supervisor of the work,
the classroom, the country, and the Supervising Ministry. The set must be linked according to the pre-
established preferences.

It should be structured as follows:

- Summary section. For Francophone students, it will be written in French and English for the scientific
series; regarding the literary series, it will be written in French, English, and German/Spanish/Chinese. For
English speaking students however, it will only be written in English and French whether the students are
scientific or literary. Indeed, as Ekomo Engolo (2001) shows, English and French are the major languages
in the Anglophone Subsystem, respectively.

- Acknowledgments section;

- Introduction section;

- Materials and methods section;

- Results section;

- A short discussion and interpretation section;
- Conclusion section;

- References.

Such a document presentation is regularly observed in the environment of scientific work as noted by Allo
(2019).

Evaluation of the work performed

Evaluating the work will be done in two stages. Initially, that is to say, at least one week before the defence,
the Heads of Departments, whose respective centres of interest are directly linked to the content of the
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various documents, will read them in order to circumscribe and analyze the elements of the work that
concern them. Such an approach highlights the interdisciplinary vision as developed by Fopoussi Tuebue
(2022a); also, it espouses the vision developed by Fopoussi Tuebue (2023b) regarding the management of
culinary practices in secondary education in Cameroon. For each theme, all the Pedagogical Departments
having a close or distant link with it must take part in analyzing the final work; Fopoussi Tuebue (2022a)
speaks here of an interdisciplinary approach once again.

In the details of the French Sub-section, let’s consider the case of the fifth year literary level for illustration.

Department of History-Geography-Citizenship. The Geography side of this Department will focus on
the physical, climatic, human, and economic aspects of the area of the study. The History site will focus on
previous works in general. The Citizenship side will focus on moral and civic aspects related to the work.

The French Department will take an interest in the overall form of the document (structuring of sentences
and paragraphs, logical sequence in sentences, etc.).

The English, German, Spanish, and Chinese Departments will scrutinize the “abstract”.

The Department of Mathematics will make the mathematical processing of data (statistical approaches,
construction of graphs, etc.) their interest.

The Department of Life and Earth Sciences, Environment Education, Hygiene, and Biotechnology
will take an interest in the environmental and life aspects of the study (biotope, biocenosis).

The Department of Philosophy will focus on the discussion and the attempt to interpret the results. Indeed,
we are here at the heart of the intellectual gymnastics oriented towards the attempt to explain and establish
a cause and effect link between the data while avoiding contradictions.

The Computer Science Department will insist on the quality of word processing and the construction of
figures and other graphics as part of the work.

The Physics and Chemistry Department will emphasize the work’s physical and chemical aspects.

The Social and Family Economy Department will take care of aspects related to the management of
household.

The Drawing Department will take care of the aesthetic aspects of the work.
The Language and National Culture Department will take care of the cultural aspects of the job.
The Sport and Physical Education Department will take care of the sporting aspects of the job.

The Departments of French, English, Spanish, German, English Literature, and French will be limited
to just the summary (abstract, Abstrakt, resumen); Indeed, this part of the document makes it possible to
assess the student's ability to manipulate the contraction of text with dexterity, as underlined by Choulet
et al (2013). The Departments of Mathematics, Physics, Chemistry, SVT, PCT, History-Geography-ECM,
LCN, EPS, ESF, and Drawing will scrutinize the document on just what concerns them; this is all the more
relevant since the production of a work requires an interdisciplinary approach, as noted by Fopoussi Tuebue
(2022a). This work will be marked in the respective Departments concerned on a scale of 5. Then, according
to a previously established schedule, the work will be defended by class in front of a jury during the first
week of the Easter holidays; this calendar responds to the density of annual activities within the different
academic structures as previously observed by Mangez (2008). This phase will be scored on a scale of 15
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(presentation on a scale of 2.5; answer to questions on a scale of 2.5; substance of the work on a scale of 10
marks); most of the marks provided are put on the merits of the work because it is expected that many of the
candidates, in the grip of panic, could completely lose their means; this situation is generally experienced
with people speaking in front of a jury for the first time, as described by Crocq (2013). It should be noted
that the defense note will be valid for all the Departments concerned; this decision once again shows the
emphasis that is now placed on complementary work between the different Pedagogical Departments in a
structure as proposed by Fopoussi Tuebue (2021 b,2022a, 2022¢, 2023a, 2023b, 2023c, 2023d). The best
work of each of the classrooms would benefit from finally being awarded during a ceremony organized
for this purpose; as Durand-Mirtain (2018) shows, recognized excellence opens doors to more significant
challenges. However, if there are two classrooms of the same level and the same speciality, for instance,
Fifth Year Science 1 level and Fifth Year Science 2 level, their best results will be classified according to
the arithmetic mean of the different marks awarded by the different Heads of Department in the phase of
the document analysis. If the balance remains, we will have to assess the ease of the candidates during the
presentation and the exchange with the jury. If the balance still remains, the final decision will rest with the
jury; this reality demonstrates that the existence of independent and sovereign bodies guarantees a prompt
exit from the crisis in all circumstances, according to Polin (1997).

Development of themes for the project based system of evaluation

It is a question here of producing guides around which the activities of the learners will be articulated
within the framework of their project; the given themes will have to agree with the various programs. Such
a manoeuvre is common in projects where everything is carefully planned in advance, as shown by Thietart
(2012). Produced in continuous mode, they must be kept as they occur in a database from which they could
be used in a timely manner; this way of proceeding is in line with the idea that success is the result of
continuous work, as underlined by Francois (2019). These themes will be designed by a team made up of:

- Heads of Departments,
- Deans of Studies,
- The Pedagogical Advisor.

The formulated themes will be submitted to the Head Manager of the School concerned. The days following
receipt of the document, the Head of the school, assisted by a team previously designed for this purpose,
will analyze the work received.

The purpose of the project based evaluation system
The present approach aims at:

- Proposing a concrete mark of difference between the first and second. Indeed, Moor (2005) found that in
the human community, when there is no interest, there is no action;

- Breaking in the minds of learners the idea according to which the Fifth Year Level for the Francophone
Subs-System and the "Lower-Sixth" Level for the Anglophone Sub-System would be resting Levels;
Marrone (2021) considers this situation to be a real scourge in schools.

- Using a platform to enable learners to identify by themselves, as part of the realization of their project,
the place of theoretical knowledge and interdisciplinary behavior in the actions to be carried out on a
daily basis; in this sense, Delory-Momberger (2015) and Fopoussi Tuebue et al. (2023¢) insist on the fact
academicals knowledge are often operational in the daily life of all ordinary mortals.
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Articulations accompanying the project based evaluation system
Making groups

Overall, depending on the schools and the level of study, the number of students per classroom varies.
However, if the maximum number of pupils authorized per classroom is 60, as noted by Osidimbea (2022),
itnevertheless emerges according to field data that on average, in the secondary second cycle, the classrooms
less populated have around 25 students. The PGDC (greatest common divisor) of these two numbers is 5.
Therefore, depending on whether the classroom is more or less populated, there will be between 5 and 12
working groups per classroom. However, in the case of unforeseen situations, each structure can readjust
the number of pupils in the different groups; Mucchielli and Noy (2005), describing this way of proceeding,
speak of the contextualization of the approach.

Defense period

Field data reveals that during the Christmas and Easter holidays, the second week is the time for many
schools to offer remedial classes for students in Levels sanctioned by a National Exam at the end of the
academic year. It therefore appears that the most suitable period is the first week of the Easter holidays.
Indeed, during the Easter holidays, the academic year was covered on 2/3, as underlined by Rich (2008).
We can then think that the student will have already received the maximum knowledge necessary to carry
out his work. By being an activist in the ranks of Fragniere (2016), it is suggested that he complete his
knowledge by conducting relentless bibliographic research. Also, according to Jackson (2015), he should
not fail to turn to anyone capable of providing him with an additional element that can improve the quality
of his work.

Area of defense and the number of possible juries

The defences will be held in the different classrooms according to a previously established order. The number
of juries to work simultaneously will depend on the composition of the staff of the different structures. For
example, if a given School has four Deans of Studies, four juries may work at the same time.

Each jury will be made up of two Heads of Department, the Head Teacher of a given classroom, one of the
Parent Delegate of the classroom concerned, and a Dean of Studies.

Duration of defences

Each group will be 10 minutes (5 minutes for the presentation and 5 minutes for the questions). This time
slot responds to several facts according to Guillen (2012): the imperative nature of the work, the number
of presentations, to name a few. Between two successive groups, there will be a timeout during which the
next group will occur. It will always be important to determine the number of days during which the event
will take place to think about it.

The budget

The budget considered here would relate to the expenses of reading each document, the costs of holding
each hour of the jury, and the costs necessary for refreshments. Table 6 presents the cost of reading the
documents and the financial requirements of the juries. An estimate made based on documents to be read
by ten Heads of Pedagogical Departments reveals relevant facts. In detail, starting from 15 minutes (10
minutes for defense, then 5 minutes to clear the table and for the next group to settle) per passage, we would
have four passages per hour. Thus, the 100 documents would be defended in a duration that would be found
as follows: 100 documents: 4 documents/hour = 25 hours. Supposing that the cost of reading a document is
estimated at 500fcfa and the cost of one hour of jury at 1,500fcfa, Table 6 provides some details.
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Table 6. Finances related to the reading of documents and holding of juries

Number Reading cost (CFAF) Jury member wages Total cost
of of research
research paper
paper Per For all the research payment Total number of Cost of all hours of evaluation
research paper (The cost per hour  hours of defense (total defense (cost of one (total cost
paper for one research of defense number of research hour*total number of  of reading
paper*the number  (CFAF) paper to be defended/ hours*number of jury + total cost
of research paper* number of research numbers) (CFAF) of defense)
the total number of paper to be defended (CFAF)
evaluator) per hour)
100 5.00 10*100*500%*= 1.500 100/4= 25 5%1500%25=187.500 687.500
500.000

By respecting such an approach to the letter, the amount of money to be allocated for such a project, however
relevant given the plebiscite received (87% acceptance rate), could instead justify its outright rejection. In
this sense, Caron (2014) recommends caution in decision-making. By Fremeaux and Noel-Lemaitre (2011),
we could instead foresee a symbolic motivation for all the actors who took part in the event. To get closer
to balance, we could improve those who would have worked the most according to our judgments; Girardot
(2007), in evoking this procedure, speaks of corporate equity. For refreshments and snacks, the state of
needs can also be estimated as showed in Table 7.

If we stay based on of 25 hours of defence and if we set eight hours of defence per day, including 4 hours
per jury, we could have around 25: 8= 3.125 days of defence, which we could round up by default to 3 days
of defence. Table 7 shows the details of the expenditure in the simulated context.

Table 7. Cost of purchasing mineral water

The The The number The Total number Correspondence The cost of the
volume number of jury number of bottles of in palettes (total mineral water
of each of days members per of bottles mineral water number of bottles
bottle for the day of defense  of mineral (total number of mineral water/6) One Five
defense (Number of water per  of days for the palette palette
defense per day of defense*total (CFAF) (CFAF)
day*number of defense number of
jury member (total bottles of
per defense) number mineral water
of jury per day of
member defense)
of the
day*one
bottle of
mineral
water)
1,5 liter 3 5%2=10 10*1=10 3*10=30 5 ~1.500 7.500

At the end of all the days of defence, the administration could celebrate the event in its way.
Logistics for presentations
Learners will need a projector, a pointer, and a board to present their power point.

For the jury members, tables, chairs, the necessary to take notes (sheets, pens, ete.), glasses, and disposable
napkins, among others, will be needed.
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Attempts to propose themes by level and by speciality

The evaluation system in force in Cameroon is changing Fopoussi Tuebue (2022b). Overall, it is characterized
by two assessments, including a free and a harmonized assessment, respectively. In detail, however, we note
that some of the institutions solicited a third rating, generally resulting from a practical evaluation, as noted
by Fopoussi Tuebue (2022b). In the context of the present study, the desire to put an end to the current
slackness among students entering the first year of the second cycle, as underlined by Fopoussi Tuebue
(2021b) induces the occurrence of a particular evaluation style; it is indeed the project based evaluation
system. Here, the different pupils grouped up according to their respective level and speciality will strive to
carry out a common project according to their program, at the end of which their findings will be organized
in other to produce a mini-research paper to be submitted to a duly constituted jury. Each group will work
under the supervision of a teacher assigned to them. An attempt to produce themes by level and by specialty
is made below. These themes relate to key aspects of human life, these include food, health, environmental
management, ete.

Concerning the Fifth Year A4 students, one can have the following items
1- Impact of sunlight on the production of mushrooms, cocoyam, and corn

2- Management of albinism in African families: contribution of genetics for a better understanding of the
phenomenon

3- The importance of communication in achieving food self-sufficiency

4- The importance of communication in the practice of responsible agriculture

5- Prevalence of asthmatics in school ... (school to be specified): lifestyle

6- Body aesthetics and prevalence of kidney failure: prevention

7- Food allergies: snobbery or reality within the college... (school to be specified)
8- The place of literature in the improvement of animal and plant production.

9- Household waste and its daily management: environmental health

As for the Fifth Year Scientits students, one can have the following topics

1- Based on a solid analytical approach, show why water from cooked beans can be helpful to maize
production

2- Capacity of Yaoundé soils to support good production in its natural state
3- Insects at the heart of human nutrition
4- Production of mushrooms at home

5- Prevalence of respiratory diseases within the college ... (school to be specified): impact on physical and
sports activities

6- Management of tropical diseases within student’s families from ... secondary school (school to be
specified)
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7- Influence of training and resting on the physiological parameters of athletes and non-athletes: methods
of measuring variations

8- Banana peels at the heart of Grass Field culture
9- Management of the ecosystem of ... (specify the sector)
10- Prevalence of allergies within the school... (school to be specified): nature of the allergy and control.

11- Nutrition of students in and out of the school (school to be specified) and risks of long-term renal
failure: implication of statistics, chemistry, and culture

12- Plastic materials in the city of ... (city to be specified): material, use, environment.

13- Using a quantitative or semi-quantitative approach, show that the end-of-cooking solutions of the
different bean varieties are sources of organic matter, water, and mineral salts (N, P, K, Ca, Mg, S, Cl, Fe)
for soils

As far as the Sixth Year A4 students are concerned, we have
1- The place of literature in the sustainable development of animal species
2- The college... (institution to be specified) canteen and the management of nutritional diseases

3- Congenital malformations within the college ... (school to be specified): feelings of the students
concerned, the role of genetics, integration

4- College... (school to be specified) youth at the heart of globalization: consequences and attempts at
management

5- Banana peels yesterday, today and tomorrow: Human nutrition

6- Cohabitation within the college... (school to be specified): statistical approach in the notion of living
together

7- Involvement of statistics in the management of gender distribution within... (school to be specified)
classrooms

8- Prevalence of chromosomal diseases within... (we will specify) secondary school
The Sixth Year Scientist students can have the following topics
1- Snail farming in urban areas

2- The quality of water in fish ponds (a particular case of pond will be greatly appreciated) adequate for a
better practice of fish farming

3- Kitchen residues in improving soil fertility (initial soil, treatment, final soil)

4- Management of the ecosystem of the city of... (to be specified) and soaring food costs on the market: the
case of the market of ... (to be specified)
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5- The feeding style of students from ... (school to be specified) college and their daily activities in school
6- Prevalence of diseases within the ... (we will specify) college: inventory, prophylaxis, treatment
7- Soil management in the locality of... (specify): importance, use, risk, protection measure

8- Using a quantitative or semi-quantitative approach, show that the end-of-cooking solutions of the different
bean varieties are sources of organic matter, water, and mineral salts (N, P, K, Ca, Mg, S, Cl, Fe) for soils

For the Sixth Year Natural Science students, the following topics are applicable

1- Geology at the heart of nutritional health

2- Human impacts on the health of the environment of... (to be specified)

3- The geological events of the city of ... (to be specified)

4- Feeding habit of students from .... (to be specified) college and life expectancy

5- Diet and climate in Cameroon

6- Major techniques of sensitization within ... (we will specify) college against viral diseases

7- The daily experience of mitosis by a student during his secondary school course within... (school to be
specified) college

8- Using a quantitative or semi-quantitative approach, show that the end-of-cooking solutions of the different
bean varieties are sources of organic matter, water, and mineral salts (N, P, K, Ca, Mg, S, Cl, Fe) for soils

The Seventh Year A4 students can have as topics the following propositions

1- The maintenance and induction of animal characteristics that can allow the breeder to live easily from
his activity

2- The sensitivity of the human digestive tract is a key factor in the function of nutrition

3- The physiology of the human organism as a control tower in the relationship between man and his
environment

4- The state of human fertility and the difficulties related to the experience of pregnancy in the contemporary
world

5- The prevalence of immune disturbances within the human community
6- Man facing disasters in his environment
7- The life of plant products after harvest

8- Daily waste management
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For the Seventh Year Scientists students, the following topics are applicable

1- The link between living functions in animals and their cell life

2- The link between eating habits and the health of the circulatory system

3- Difficulties related to human procreation in the contemporary world

4- Hematopoiesis, physiology and disturbances of the immune system within the human community
5- Man facing environmental disasters: the case study of.... (to be specified)

6- Contribution of energy to the conservation and transformation of goods after harvesting

7- Using a quantitative or semi-quantitative approach, show that the end-of-cooking solutions of the different
bean varieties are sources of organic matter, water, and mineral salts (N, P, K, Ca, Mg, S, Cl, Fe) for soils

As for the Seventh Year Natural Science students, we have the following topics

1- The impact of cellular exchanges on the human living environment

2- Energy at the heart of physical activities

3- Procreation in the living world: the case of mammals and flowering plants

4- The appearance of new characters within a human community

5- The nervous system at the centre of human life

6- Hematopoiesis, physiology and disturbances of the immune system within the human community
7- The control and difficulties related to human procreation in the contemporary world

8- The management of difficulties related to the quality of the food: case of someone who is a victim of....
(to be specified)

9- Man facing natural disasters: case study of.... (to be specified)
10- Man in a given context at a specific time

11- The handling of plant products after harvesting

12- The place of insects in human life

13- The problem of energy within different human communities
14- Waste management

15- Using a quantitative or semi-quantitative approach, show that the end-of-cooking solutions of the
different bean varieties are sources of organic matter, water, and mineral salts (N, P, K, Ca, Mg, S, Cl, Fe)
for soils

16- Epidemics in schools: inventory, prophylaxis, contamination, treatment
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17- The sex of the child in a couple: consideration, control by the spouses, social involvement

18- Prevalence of menstrual cycles in women (long, medium, short): a case study of teenagers and women
in.... (to be specified) school environment

19- The different tics observed in humans: the implication of genetics

20- Rhesus factor and birth in couples

21- Genetics as a weapon for solving illegitimate relationships in the context of a couple: infidelity
The themes below are applicable at all levels and all specialities

1- The place of communication in human nutrition

2- Waste recycling

3- Sustainable management of the environment: natural resources

4- Improvement of animal and plant production

5- Food management: production, processing, conservation

6- Protection of biodiversity: animals and plants

7- Creativity: project-based approach

8- Cultural re-rooting

9- Impact of burning technique on the evolution of soil fertility parameters

10- Prevalence of people with albinism within a given school: possible genotypes and implication of
genetics in understanding the phenomenon

11- Social networks as vectors of moral depravity
The impact of the project on the student's final mark

The project based evaluation system will be applied just during the third quarter. In practice, it requires
using a set of different areas of knowledge. Thus, the candidate must harmoniously interweave the different
knowledge to create a mosaic where complementarity is the master. Fopoussi Tuebue (2022b) qualifies
this as an interdisciplinary approach. In addition, Lenoir (2020) places such an approach at the centre
of the skill. Such work requires the candidate to sum up all that has received in terms of knowledge.
Consequently, the difficulty in such an approach is somewhat higher. If we go through the reality of
harmonized assessments, it turns out that the subject counts for itself. Deschamp (2015) characterizes
such an environment as being under multidisciplinary control. However, as experienced, we have a set of
disciplines that operate in an autarkic system as developed by Fopoussi Tuebue (2022b). Therefore, the
candidate succeeds because he can evolve and succeed in a model that advocates compartmentalization.
Cros et al. (2009), analyzing the reality prevailing in the education context in Cameroon, concludes
their work by highlighting the weaknesses of such a person. In detail, such a candidate, after he has
completed his academic course, is often frustrated due to the difficulties of getting a job. This justifies
why, according to Fopoussi Tuebue (2021b) young people are day after day seeing devalorizing school
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in Cameroon. Therefore, helping them join their different knowledge daily to solve real or modelled
situations will certainly make academic environment in Cameroon more comfortable, with wellbeing
in school as a motto. After Fopoussi Tuebue (2021b), we can highlight a significant fact. Indeed, the
work in a partitioning system has one goal: to train people with a full head. Following the same author,
it emerges that the interdisciplinary approach aims to promote an individual with a well-made head.
Fopoussi Tuebue (2021a) characterizes such a candidate as someone capable of establishing a highly
relevant link between the different knowledge he has received and the facts that mark his daily life. From
these various observations, it would be a failure to put marks from work carried out at the same level
in a context where fragmentation reigns supreme, with marks resulting from work which imposes the
combination of all the partitions raised.

The present contribution aims to show to Cameroonian young people that competence is the key to
a successful life. So, teaching them in a context where interdisciplinary reigns supreme becomes
mandatory. This is fundamental a project’s realization is tightly controlled by interdisciplinary habit.
Therefore, common sense, being the most shared attribute among human beings, would like the decision
markers in various academic contexts in Cameroon to make sure that the mark obtained in response to
the combination of a set of knowledge to solve a real-life or modeled situation, to be capable to highly
influence the final mark of a particular student at the end of a given academic. Doing so, a tool like the
present one would have succeeded in establishing wellbeing in the Cameroonian school environment,
necessary to build up a new school model that will be full of promise for students.

Conclusion and Recommendations

Evaluation approaches in the Cameroonian education system are changing. Parents, teachers, and
administrators of academic institutions deplore the behavior of students entering the first year of upper
secondary school; in fact, they shine with their casualness. For them, the context, due to the absence of
an official exam at the end of the school year, makes the level concerned a level of resting. The project-
based evaluation system appears here as being a solution trial that should be responsible for creating a
challenge, specific to the second cycle. Thus, facing this reality, students will have to understand that a
new variety of efforts are now required from them to leave the second cycle with solid skills conducting
projects. The project based evaluation system must highly influence the final mark of a particular student
at the end of a given academic All over the country, many particularities are found as far as the education
context is concerned. So, to make this study more efficient, the Governmental organ managing education
in Cameroon may gainfully see how far adaptations can be done locally. Doing so, a tool like the present
one would have succeeded in establishing wellbeing in the Cameroonian school environment, necessary
to build up a new school model that will be full of promise for students.
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Abstract

More recently, counselors have been interested in mindfulness meditation and yoga practices. Although these practices may seem
unconventional or alternative in some cultures, they actually fall under the umbrella of behavior therapy. Given the emphasis on
skill building in behavior therapy, minfulness and yoga fit the the goal of reducingin distressing symptoms. To better understand
these practices within the behavior therapy lens, this article reviews research concerning these interventions. Before synthesi-
zing current trends in mindfulness meditation and yoga practices across contexts, we summarize the foundations and history of
behavior therapy. Yoga, or physical activity, seems to be a great complement to Mindfulness Based Stress Reduction (MBSR)
therapy, as well as Mindfulness-Based Cognitive Therapy (MBCT). Mindfulness-based approaches are effective in reducing
depressive symptoms, anxiety, dysphoria, burnout, and rumination. Furthermore, these interventions support the social and
emotional skills associated with self-regulation. Of course, the therapy chosen depends on the client’s goals and the therapist’s
training experience. If the client wants these outcomes and is open to mediation and yoga, a counselor trained in these modalities
should not hesitate to implement this facet of behavior therapy. Implications for helping clients increase wellbeing through skill
building are offerred.

Keywords: Behavior Therapy, Mindfulness, Meditation, Yoga, Counseling

Oz

Son yillarda farkindalik meditasyonu ve yoga uygulamalari psikolojik danigmanlarin ilgisini ¢eken bir konu olmaya baglamistir.
Bu uygulamalar, bazi kiiltiirlerde alternatif yada alisilmisin disinda gibi goriinse de aslinda davranig terapisinin semsiyesi altina
girmektedir. Davranis terapisinde beceri gelistirmeye verilen dnem g6z oniine alindiginda, farkindalik ve yoga, rahatsiz edici
semptomlar1 azaltma hedefine uymaktadir. Makale kapsaminda, davranis terapisi mercegindeki bu uygulamalari daha iyi anla-
mak amaciyla s6z konusu miidahalelerle ilgili aragtirmalar incelenmektedir. Makalede, farkindalik meditasyonu ve yoga uygula-
malarina yonelik glinlimiizdeki egilimler sentezlenmeden 6nce, davranis terapisinin temelleri ve tarihi bir 6zet seklinde ele alin-
maktadir. Bunun yani sira, bunlarin etkililigine iligkin ¢aligmalar tartisilmaktadir. Yoga veya fiziksel aktivite, Farkindalik Temelli
Stres Azaltma (MBSR) terapisinin yan1 sira Farkindalik Temelli Biligsel Terapinin (MBCT) de miikemmel bir tamamlayicisi
konumundadir. Farkindalik temelli yaklagimlar depresif belirtileri, kaygiyi, huzursuzlugu (disfori), tiikenmisligi ve ruminasyon-
lar1 azaltmada etkilidir. Ayrica, bu miidahaleler 6z diizenlemeyle iligkili sosyal ve duygusal becerileri desteklemektedir. Bununla
birlikte, secilen terapi danisanin hedeflerine ve terapistin egitim deneyimine baglidir. Eger danisan ifade edilen sonuglari talep
ediyorsa ve farkindalik ve yoga uygulamalarina agiksa, bu yontemler konusunda egitim almis bir danigsman davranig terapisinin
bu yoniinii uygulamaktan ¢cekinmemelidir. Makalede, danisanlarin beceri gelistirme yoluyla iyi oluslarini artirmalarina yardimei
olacak dneriler sunulmaktadir.
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Introduction

Within the theoretical orientation to counseling of behavior therapy, this article focuses on mindfulness
meditation and yoga practices. This article reviews research concerning these interventions to understand
better practices within the behavior therapy lens. Not only have these interventions become more popular, but
they have been found to be effacious in reducing depression and anxiety symptoms across subpopulations.
Moreover, mindfulness and yoga elements are being implemented in schools and other contexts as
preventative interventions to foster resiliency, as well as postventions bolster post-trauma growth (Taylor et
al., 2020). Before synthesizing current trends in mindfulness meditation and yoga practices across contexts,
we summarize the foundations and history of behavior therapy.

Overview

What distinguishes behaviorism from other theories of counseling is the focus on operational, measurable
change, usually in the form of behavioral change (Corey, 2023). Assessment is used to determine the
needs of the client to target specific outcomes with individualized treatment, as well as any antecedents
of undesirable behavior. Functional assessment determines what changes in the environment can produce
change in the client who is an active participant (Lennox & Miltenberger, 1989). The focus is on the present
environment and actions, not the client’s past. The client learns and practices new skills during therapy and
subsequent homework (Corey, 2023).

In behavior therapy, evaluation and self-monitoring of change is used to determine the effectiveness
of the treatment. Using the scientific method, this data-driven approach has successfully treated many
psychological disorders, behavioral issues, and conditions across diverse contexts (Antony, 2019). The
goal of behavior therapy is increased freedom. The therapist helps the client to gain more control over their
life by supplying them with skills to respond to stressful situations and overcome incapacitating behaviors
(Corey, 2023).

Historical Background

Over the years, the theoretical underpinnings of behaviorism have evolved from classical conditioning to
operant conditioning, to social cognitive theory, to cognitive behavioral therapy, and to the more contemporary
mindfulness-based approaches (Spiegler, 2019). In contrast to the psychoanalytic approaches of Freud, strict
behaviorists considered the human mind to be a black box. Because behaviorists like Skinner could not
truly know what was happening in the human mind, they disregarded cognitions and focused on behaviors,
that could be directly observed (Skinner, 1988). Since then, the definition of behavior has expanded to
include cognitions and covert behavior that we cannot observe directly, but can still operationally define,
resulting in a large body of empirical support (Anthony, 2019). Counselors continue to utilize a variety of
traditional and contemporary behavioral concepts and techniques spawned from this behavioral evolution.
In this section, we provide some historical background on how theoretical orientations have evolved over
time to before focusing on contemporary behavioral therapy in the form of mindfulness and yoga.

Classical Conditioning

The Skinnerian approach of operant conditioning is an extension of classical conditioning. Classical
conditioning, also known as respondent conditioning, is the idea that a naturally occurring response to
a stimulus can be paired or associated with a neutral stimulus through repetition. This was the case with
Pavlov’s dog, who naturally salivated when presented with food. While studying the digestion of dogs,
the physiologist, Pavlov, rang a bell each time he presented food to the dog. After so many repetitions, the
neutral stimuli of the bell became a trigger for the conditioned response of salivation. This process still
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accounts for how people come to have negative associations and irrational fears. Likewise, progressive
muscle relaxation clients imagine stress-inducing situations while engaging in anxiety-producing behaviors
in systematic desensitization. This process is repeated to create an association between the imagined stress
and no negative outcome (Corey, 2023).

Operant Conditioning

Operant conditioning, which is still used in applied behavioral analysis (ABA), is a process of associating
a target behavior with a particular consequence through reinforcement and punishment (Skinner, 1988). To
reduce the frequency of undesirable behavior, positive or negative (removal) punishment is appropriate. By
presenting the client with a negative consequence in the form of presenting unpleasant circumstances or
removal of favorable circumstances, the therapist is conditioning the client to stop the behavior. Conversely,
reinforcement increases the likelihood that a desirable behavior will reoccur. In this case, the therapist can use
positive or negative reinforcement to encourage the client to continue the behavior. Positive reinforcement
involves presenting favorable circumstances, and negative reinforcement involves removing unfavorable
circumstances. Suddenly stopping reinforcement of an undesirable behavior is called extinction. Although
the therapist can model these processes, in many cases, the client is responsible for continuing the process,
as is the case in self-management programs (Corey, 2023).

Social Cognitive Theory

Whereas operant conditioning focuses on how the environment affects the person through consequences,
Bandura (1973) noted how people could learn from merely observing the reinforcement and punishment
of others’ behavior. His social learning theory, with contributions from Walters, evolved further into social
cognitive theory, which acknowledges the contributions of cognitions in the interaction between the
environment and the behavior (Bandura & Walters, 1977). The interaction of the self, task, and environment
is called reciprocal determinism. According to Bandura (1989, 1991), the most crucial self-belief is self-
efficacy, which is the belief that one can successfully complete a task. Self-efficacy in turn affects so many
other factors, including effort, motivation, outcome expectancies, and the behavior itself. This self-belief
is shaped through learning experiences and feedback. Such feedback is an integral part of social skills and
anger management training, as well as multimodal therapy, and all forms of contemporary behavior therapy
(Corey, 2023).

Cognitive Behavioral Therapy

Simultaneously, the development of Beck’s cognitive therapy (1976) also influenced the behavioral approach
with his emphasis on the client’s faulty beliefs, or cognitive distortions (“stinkin’ thinkin’”’). Cognitions,
and later emotions, were given more weight in the therapeutic process, but behavioral therapy continued to
involve empirical use of data to drive intervention, meaning that therapists use assessments to determine if
the treatment is effective before altering the treatment. By the 2000s, behavioral therapy was incorporating
many practices beyond CBT, including “dialectical behavior therapy (DBT), mindfulness-based stress
reduction (MBSR), mindfulness-based cognitive therapy (MBCT), and acceptance and commitment therapy
(ACT)” (Corey, 2023, p. 234). These are considered the third wave of behavior therapy, some of which we
will focus on for the last portion of this article.

Contemporary Behavior Therapy

To expand on contemporary behavior therapy as it pertains to mindfulness and yoga, we will consider how
this perspective addresses several aspects of therapy. For example, the third wave of behavior therapy is
unique in its view of the roles of affect, cognition, and behavior. Because of its roots detailed above behavior
also seems to be the driving mechanism in this type of therapy and shapes the assumptions underlying the

48



Mindfulness and Yoga: Contemporary Behavior Therapy

therapy, including what drives or motivates human existence. Lastly, contemporary behavior therapy also
assumes a unique stance on personality and development.

Role of Affect, Cognition and Behavior

Contemporary behavior therapy includes more than just traditional learning theory and recognizes the
importance of affect, cognition, and behavior (Antony, 2019). For example, exposure therapies target
emotions by using in vivo exposures and flooding to reduce the emotion of anxiety over time (Hazlett-
Stevens & Craske, 2008). Similarly, Eye Movement Desensitization and Reprocessing (EMDR) uses
rapid eye movement to help process memories associated with trauma (Shapiro & Solomon, 2015). Lastly,
contemporary behavior therapies also integrate mindfulness and acceptance of one’s emotions (Herbert &
Foreman, 2011). Mindfulness is the process of paying attention on purpose and without judgment. Through
mindfulness exercises, clients are directed to pay attention to their feelings, emotions, and thoughts without
judgement (Kabat-Zinn, 2003). Acceptance of these experiences is an alternative way of responding — just
noticing our internal experiences — as opposed to expressing a preference or judging (Germer, 2013).

Mindfulness and acceptance techniques are used in both the treatment and prevention of a variety of
affective and behavioral problems, including those common to the problems of daily living and problems
characteristic of more severe pathology. For example, as part of mindfulness-based stress reduction (MBSR),
mindfulness techniques may be used to better cope with the stressors of life to promote general wellbeing
and physical and psychological health (Lehrhaupt & Meibert, 2017). Similarly, mindfulness-based cognitive
therapy (MBCT) integrates MBSR to treat those experiencing more severe problems associated with
depression (Segal et al., 2013). In MBCT, clients identify automatic negative thoughts through mindfulness
and accept them for being just thoughts. Clients are taught to treat themselves with self-compassion and
kindness and develop a plan to prevent relapse. Such an action plan is made more formal in acceptance and
commitment therapy (ACT) through homework and follow-up (Hayes et al., 2012). Finally, acceptance
is especially important in dialectical behavior therapy (DBT), which treats emotional dysregulation in
individuals, common among those diagnosed with borderline personality disorder and others with suicidal
ideation. Learning to increase distress tolerance for one’s negative emotions by accepting them is a major
attribute of DBT. It should be noted that problem severity should directly inform the appropriate level of
care. Longstanding problems such as personality disorders or acute crises involving suicidal ideation may
necessitate a treatment approach that combines behavior approaches, with other treatment modalities, and /
or pharmacological interventions.

Motivation of Human Existence

The core motivation of human existence is freedom, from a behaviorist perspective. This motivation is
expressed in a healthy way through the reduction of restrictive behaviors or other undesirable behaviors
that stop us from pursuing activities of one’s choice. Perhaps this motivation may be expressed in its most
healthy form through third-wave behavior therapy. Third-wave behavior therapy has five themes: “(1) an
expanded view of psychological health; (2) a broad view of acceptable outcomes in therapy, (3) acceptance,
(4) mindfulness, and (5) creating a life worth living (Spiegler, 2019)” (Corey, 2023, p. 251). Through
mindfulness and acceptance approaches, the client is free from negative thoughts and behaviors so that they
can exist freely.

Views of Personality and Development

Unlike psychoanalytic approaches, behavior therapy is not concerned with personality development.
Likewise, behavior therapy does not directly address development in the same ways that stage theories do.
One stage is not deemed more important than another. Clients can change at any time, if they desire. From
a cognitive behavioral perspective, an individual's cognitive processes, like beliefs and schemas, are what
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shape an individual's personality. Those with a positive and flexible schema may experience a higher level
of autonomy and freedom. Healthy personalities may be considered those that are open and ready to change
and accept themselves. However, little research has been conducted to explore the role of personality in
CBT (Merrill & Strauman, 2004).

Putting Behavior Therapy into Practice

Counselors may integrate mindfulness and yoga to varying degrees within the counseling process,
depending on their level of comfort and training. Counselors may vary in their comfort level when taking
the role of teacher, coach, and trainer, but within behavior therapy, the counselor is generally an active and
direct participant in the counseling process. Additionally, counselors may vary in their level of training and
competencies in leading their clients in mindfulness and yoga exercises and techniques. For example, some
counselors may choose to incorporate the mindfulness exercise of belly breathing into therapy sessions to
ground emotionally dysregulated clients. Others may choose to lead the client through chair yoga exercises.
Adding elements of mindfulness and yoga to therapy may only necessitate basic training in how to model
and instruct the client. However, leading more intensive mindfulness and yoga exercises may necessitate
additional training such as becoming a certified yoga instructor to deliver services to clients competently
and safely.

Therefore, the more training the better. Hence, this type of active behavior therapy may be a good match for
therapists who prefer being more directive and who have experience in yoga and mindfulness.

Therapeutic Goals

The overall goal of behavior therapy is to increase personal freedom through learning. However, the specific
goal-setting process is at the crux of behavior therapy. In contemporary behavior therapy the client has
most of the say in creating the goal, but the therapist helps operationalize the goal to make it as concrete
as possible. The therapist may also help the client create subgoals to make the goal more manageable.
Change should be measurable over time and assessed periodically. Change takes place through learning and
practicing new skills. These skills are acquired and practiced during sessions and applied outside of sessions
as homework. Motivation for change and a commitment to put new skills into practice are the critical
elements for change to take place, using behavior therapy. Insight into the underlying causes of a problem
is not necessary, according to this approach (Corey, 2023). In order to know if a client is making progress,
these interventions provide an observable change in behavior in the form of practicing new mindfulness and
yoga skills and reflecting on their practices.

Client-Therapist Relationship

Both the therapist and client are active participants, with the therapist acting as the teacher of new skills.
For this reason, it is important that the two work well together. However, even if the therapist has the ability
to teach the client new skills, the client must still be willing to put in the work. For example, the therapist
conducts a functional assessment or behavioral assessment interview using the ABC model to determine
relevant antecedents, problematic behavior, and consequences of the issue. The client has to be willing to
describe the problem and provide the data. This data serves as the baseline for further evaluation and the
development of an individualized treatment plan. Treatments include evidence-based strategies that are
directed by the therapist, who monitors the client’s progress through continual assessment. The client has to
complete the homework and practice in order to see results. Self-disclosure is part of multimodal therapy,
in which the therapist acts as a coach, trainer, and teacher who provides lots of feedback (Corey, 2023;
Henretty et al., 2014).
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Research Support

Many research studies on behavior therapy have been conducted over the years across contexts. Although
specific behavior therapy techniques include “applied behavioral analysis, relaxation training, systematic
desensitization, exposure therapies, eye movement desensitization and reprocessing, social skills training,
self-management programs, multimodal therapy, and mindfulness and acceptance-based approaches,” we
have reviewed research concerning mindfulness and yoga specifically (Corey, 2023, p. 241). The research
reviewed has been conducted with both adults and children and with a variety of psychological, physical,
and educational concerns. Research implications are salient for both prevention and intervention and across
both community and educational settings.

Research with Adult Populations

Interest in mindfulness-based interventions for the treatment of adult psychological disorders has increased
significantly over the past two decades (Goldberg et al., 2018). Mindfulness and yoga interventions have
been shown to be effective with both clinical and non-clinical concerns including depressive symptoms,
anxiety, dysphoria, burnout, rumination, pain conditions, smoking and addictive disorders, and overall
quality of life (Brooks et al., 2021; Goldberg et al., 2018; Grensman et al., 2018; Hunt et al., 2018; Liu et al.,
2022; Schuver & Lewis, 2016). We summarized the results of select research studies with adult populations
below.

In response to questions being raised regarding the evidence base for such interventions, Goldberg et al
(2018) conducted a meta-analysis of 142 non-overlapping samples and 12, 005 participants. Post-treatment
results indicated that mindfulness-based interventions were superior to no treatment, minimal treatment,
non-specific active controls, and specific active controls. Mindfulness-based interventions did not differ
from evidence-based treatments. Evidence was strongest in support of mindfulness for depression, pain
conditions, smoking, and addictive disorders.

Similarly, Brooks et al. (2021) conducted a meta-analysis to determine the effectiveness of adjunct
interventions, such as yoga, in the management of substance use disorders in women. Of the 10 randomized
controlled trials included in the analysis, eight suggested that various forms of yoga have minimal to
moderate significance for the treatment of addictions to alcohol, opioids, tobacco/nicotine, and mixed
substances. Two of the randomized controlled trials found no significant differences in treatment, but
yoga may contribute to positive, sustainable change at follow-up. Research studies support the potential
benefits of adjunctive yoga for women receiving treatment for substance use disorders in both inpatient and
community-based settings (Galantino et al., 2021; Petker et al., 2021).

Finally, the effects of mindfulness yoga treatment on emotional disorders, fatigue, pain, and health-related
quality of life among patients with breast cancer was explored by Liu, Liu, and Chen (2022). The participants
(n_= 136) were randomly assigned 1:1 to either an experimental group that included mindfulness yoga
and conventional care, or the control group that included only conventional care. While fatigue and pain
were similar between both groups, participants whose treatment included mindfulness yoga experienced
significant improvement in anxiety and depression symptoms, as well as overall health-related quality of
life.

But is it yoga or mindfulness that works? Hunt et al. (2018) explored the multiple facets of the MBSR
technique of behavioral therapy. They did so by randomly assigning college students to yoga (n = 24),
mindfulness meditation (n = 23), a combination of both (n = 22), an active placebo (study breaks, games,
a therapy dog, and snacks; n = 26), or the control group of no treatment (n = 24) for 4 weeks. All active
treatments helped, but by the last week, only the yoga and combined yoga with mindfulness meditation
groups were significantly different from the control in terms of decreased anxiety and dysphoria. This
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research suggests that the physical activity part of the treatment may be just as effective as the cognitive-
behavioral part of the treatment. Furthermore, these benefits were found even among a group of college
students using a web-based program during the COVID-19 pandemic (Murray et al., 2022).

Therefore, is physical movement itself therapeutic? Schuver and Lewis (2016) compared a home-based
mindfulness yoga treatment to a walking treatment in a randomly controlled trial for 12 weeks (about three
months). All the participants were depressed women. Participants in the yoga group (n = 20) received
mindfulness training over the phone, and the participants in walking group (n =20) received health education
over the phone. Although both treatments were effective in reducing depressive symptoms, the mindfulness
treatment was significantly more effective in reducing ruminations.

Finally, in adults experiencing burnout at work, yoga (n = 26) has been compared to MBCT (n = 27)
and CBT (n = 27) in a randomized clinical trial (Grensman et al., 2018). No significant differences were
found across treatments in terms of improving life satisfaction. However, all three treatments significantly
improved the patients’ well-being after 20 weeks (about four and a half months) of intensive treatment
(three hours in the office and four hours of homework). Grensman et al. recommend using any of the three
forms of intervention to reduce burnout or prevent burnout in employees.

Research with Child and Adolescent Populations

Research focusing on the use of mindfulness and yoga with children has expanded in recent years but is
still limited (Ziomek-Daigle & Oliphant, 2017). Research conducted over the last decade has explored
the impact of mindfulness training on children and adolescents diagnosed with a variety of mental health
conditions, including anxiety, Attention Deficit/Hyperactivity Disorder (ADHD), Conduct Disorder, and
Autism Spectrum Disorder, all of which share the characteristic of emotional dysregulation (Adams &
Branscome, 2020; Chimiklis et al., 2018; Semple et al., 2017; Ziomek-Daigle & Oliphant, 2017). In addition
to clinical settings, the available research on the use of mindfulness and yoga in school-based settings also
shows considerable promise for enhancing student mental health (Adams & Branscome, 2020; Khunti et
al., 2023; Semple et al., 2017; Semple, 2019). We summarized the results of select research studies with
child and adolescent populations below.

Bazzano et al. (2018) found that third graders reported less frequent emotional and psychosocial problems
after being introduced to mindfulness and yoga at school. Using a randomized controlled trial, a treatment
group of 20 students received mindfulness and yoga exercises over eight weeks (about two months)
provided by a yoga instructor. Teachers were provided with two professional development sessions and
reported incorporating yoga into class more often after the second session. However, teachers still cited
academic demands as being the primary barrier to using yoga in class. The most common benefit perceived
by teachers was that yoga and mindfulness helped with self-regulation.

This perception is confirmed by a small meta-analysis conducted by Chimiklis and colleagues (2018) of 11
studies. The researchers concluded that overall “yoga, mindfulness-based interventions, and/or meditation
had a statistically significant effect on the outcomes of ADHD symptoms, hyperactivity, and inattention
(parent and teacher report), as well as parent-child relationship, executive functioning, on-task behavior,
parent stress, and parent trait-mindfulness” (p. 3155). However, even though these interventions were
beneficial, Chimiklis et al. do not recommend them as a primary treatment for ADHD. Instead, it could be
used as a complementary intervention (Ramos et al., 2022).

Research results are also inconclusive in the few studies (n = 8) conducted with children and adolescents
with Autism Spectrum Disorder (Semple, 2019). However, these interventions are practical and result
in improved social, emotional, and behavioral outcomes for those on the Autism spectrum. Not notably,
mindfulness meditation is an effective tool for relaxation for Autistic children (Laxman, 2022).
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A school-based yoga and mindfulness intervention, called Community Approach to Learning Mindfully
(CALM) was implemented with teachers from a randomly assigned middle school (Harris et al., 2016).
Teachers from the control school were waitlisted and offered the 16-week program later. Yoga and
mindfulness practice were available for the 64 teachers in the group four days a week. Although no
significant effects on stress, perceived trust, or sleep were found as a result of the intervention, significant
effects on “mindfulness, positive affect, classroom management, distress tolerance, physical symptoms,
blood pressure, and cortisol awakening response” were found (p. 143). This study was interesting because
it did not just rely on self-reported measures.

A more recent quasi-experimental study by Sanches, Allen, and Delgado (2023) explored adolescent
psychological well-being during the COVID-19 pandemic. At-risk Hispanic youth participated in either
a 60-minute mind and body yoga practice or a 60-minute physical education class that included aerobic
and muscular endurance. Both interventions were delivered virtually. Researchers found that school-based
yoga participants exhibited significantly higher levels of improved mood and affect than those enrolled in
a traditional physical education class during the 12-weeks of intervention.

Finally, a systematic and narrative review conducted by Khunti et al., (2023) discusses the research evidence
supporting the effect of yoga intervention on children and adolescent mental health. At the college level,
a research synthesis suggests that mindfulness interventions even help college students reduce stress and
improve their academic performance (Bamber & Schneider, 2022). Authors concluded that the evidence
regarding yoga interventions in school settings shows considerable promise for enhancing mental health;
but due to the methodological limitations present in the existing literature, additional research is warranted.

Limitations

Although behavior therapy works for many different types of issues and populations of clients, there is one
major limitation. According to Corey (2023), “This approach assumes that change can take place without
insight into underlying dynamics and without understanding the origins of a psychological problem” (p.
237). This therapy does not require the person to understand why they had a problem in the first place. It is
assumed that changes in behavior can precede or coincide with the understanding of the problem. However,
prerequisite self-awareness probably increases the success of this therapy (Clarke & Hartley, 2023). Because
contemporary behavior therapy includes working on negative thinking that results in undesirable behavior,
it is more effective long-term than purely behavioral interventions. Of course, if the negative thoughts and
feelings lead to severe self-harm and suicidality, the client may need to consult their mental health provider
to consider other complimentary interventions, such as medication.

Appropriateness, Ethics, and Multicultural Considerations

Behavior therapy is most appropriate for those who are comfortable with the educational style of behavior
therapy, which involves external regulation (e.g., feedback, praise, homework, instruction, etc.). Ethical
practices of getting to know the client’s culture and adapting treatment and assessment strategies are part of
functional assessment within behavior therapy. Because clients get to create goals, contemporary behavior
therapy can be consistent with the client’s cultural definition of health and wellbeing. Corey (2023)
contends that behavior therapy works well for individuals from any background because of its “specificity,
task orientation, focus on objectivity, focus on cognition and behavior, action orientation, dealing with the
present more than the past, emphasis on brief interventions, teaching coping strategies, and problem-solving
orientation” (p. 258). Therapists need to take cultural factors into account when setting the client up for
success instead of only focusing on the individual in an environment that may be oppressive (Corey, 2023;
Sue et al., 2022). Future research needs to continue to test the efficacy of these interventions on diverse
populations. For example, randomized controlled trials are currently ongoing with elderly populations who
experience mild cognitive impairment in Chile (Farhang et al., 2022).

Conclusion

In this article, theoretical orientation with a substantial focus on behavior therapy has been discussed to
offer a strong foundation and a clear understanding of the effectiveness of mindfulness meditation and yoga
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practices in counseling. Yoga and physical activity seem to be useful complements to MBSR and MBCT as
well. Research findings clearly state that mindfulness-based approaches are beneficial in treating a variety
of physical and mental health concerns for both adults and children, across educational and community-
based settings. Mindfulness and yoga interventions have been used with adults for quite some time and have
been shown to be effective with both clinical and non-clinical concerns including depressive symptoms,
anxiety, dysphoria, burnout, rumination, pain conditions, smoking and addictive disorders, and overall
quality of life (Brooks et al., 2021; Goldberg et al., 2018; Grensman et al., 2018; Hunt et al., 2018; Liu et
al., 2022; Schuver & Lewis, 2016).

Of course, the therapy chosen depends on the individual client’s goals and the therapist’s training and
experience. If the client desires these outcomes and is open to meditation and yoga, a counselor trained
in these modalities should not hesitate to implement this more contemporary facet of behavior therapy.
Counselors may integrate mindfulness and yoga to varying degrees within the counseling process. Adding
elements of mindfulness and yoga to therapy may only necessitate basic training, but leading more intensive
mindfulness and yoga exercises may necessitate additional training such as becoming a certified yoga
nstructor.

In addition to clinical settings, the available research on the use of mindfulness and yoga in school-
based settings shows considerable promise for enhancing student mental health (Adams & Branscome,
2020; Bazzano et al., 2018; Khunti et al., 2023; Sanches et al., 2023; Semple, Droutman, & Reid, 2017;
Semple, 2019). The implementation of mindfulness and yoga in school-based settings is salient not only
for providing interventions to students with identified concerns but also for strengthening protective factors
among all students as a means of prevention. Schools should consider how implementing mindfulness and
yoga can align with a multi-tiered system of behavioral support. Depending on student need and context,
mindfulness practices may be incorporated into schools as a school wide mindfulness curriculum (e.g.,
daily mindfulness practices and rituals in the classroom), targeted classroom interventions (e.g., group
mindfulness with students of similar needs), or individualized mindfulness interventions. For a review of
mindfulness-based programs that have been implemented in K-12 schools (see Semple et al., 2017).

In conclusion, diverse client populations require a whole-client approach or holistic view of health. Modern
life forces people to live at a rapid pace with full schedules leaving little time for self-exploration and
reflection. Yoga and mindfulness mediation practices are available anywhere at any time, and can help
clients slow down, focus on themselves, and explore different ways to improve their quality of life. Through
behavior therapy, mindfulness meditation, and yoga practices can be used in both the treatment and
prevention of a variety. Of course, there is no one-size-fits-all approach to mental health, and practitioners
and consumers should consider the limitations aforementioned. There is also room for more research in
the area to determine the preventative and supportive nature of both mindfulness and yoga together and
independently across settings.
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Abstract

Secure attachment during childhood, the sense of independence gained and the resilience that comes with it, the correct and effe-
ctive completion of developmental processes, the emergence of positive personality traits in children, the strengthening of these
traits, and the satisfaction and pleasure felt from all experiences bring about the child's well-being. Psychological well-being
does not only deal with one aspect of the child, but also aims to improve the child holistically by addressing his/her cognitive,
emotional and psychological aspects. The aim of the study is to examine the characteristics of preschool children's attachment,
independence and resilience skills and well-being. In this purposeful research, a case study based on qualitative data was con-
ducted with semi-structured interview technique in order to examine the well-being characteristics of mothers with preschool
children. The research was analyzed using the content analysis method. The research was conducted face to face with 50 mothers
of preschool children in the 2022-2023 period. According to the findings, It has been concluded that children who have a secure
attachment with their mothers have good physical contact and communication with their mothers, and that children who have a
secure attachment have good independence, can solve their own problems, recognize, care about the emotions of others, and all
of these are reflected in the child's happiness.

Keywords: Attachment, Child, Independence, Resilience Well-Being.
Oz

Cocukluk doneminde gegirilen giivenli baglanma, kazanilan bagimsizlik duygusu ve beraberinde gelen dayaniklilik, gelisim
stireglerinin dogru ve etkili tamamlanmasi gocugun iyi olma halini etkilemektedir. Bunlarin yaninda ¢ocuklardaki olumlu kisilik
ozelliklerinin ortaya ¢ikmasi bu 6zelliklerin gliglenmesi ve tiim yasantilardan duyulan memnuniyet ve haz ¢ocugun iyi olma ha-
lini beraberinde getirmektedir. Psikolojik iyi olus cocugun sadece bir yonii ile ilgilenmez biligsel duygusal ve psikolojik yonlerini
de ele alarak biitiinsel olarak iyilestirmeyi hedefler. Arastirmada okul 6ncesi donem ¢ocuklarinin baglanma, bagimsizlik ve da-
yaniklilik becerileri ile iyi olus arasindaki 6zelliklerin incelenmesi amaglanmaktadir. Bu amaca yonelik aragtirmada okul dncesi
donem ¢ocuguna sahip olan annelerle ¢ocuklarin iyi olus &zelliklerini incelemek amaciyla yar1 yapilandirilmis goriisme teknigi
ile nitel verilere dayali bir durum ¢alismasi yapilmistir. Aragtirma igerik analiz yontemi ile analiz edilmistir. Aragtirma 2022-
2023 déneminde, okul dncesi gocuguna sahip 50 anne ile yiiz yiize yapilmistir. Elde edilen bulgulara gore; anneleri ile giivenli
baglanma gerceklestiren ¢cocuklarin anneleri ile beden temasinin ve iletisiminin iyi oldugu, giivenli baglanmay1 gerceklestiren
cocuklarin bagimsiz olma, kendi problemlerini ¢dzebilme, bagkalarinin duygularini fark edebilme ve 6nem verme, tiim bunlarin
¢ocugun mutlu olma durumuna yansidigi sonucuna ulagilmistir.
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Introduction

Preschool, is the period in which the child immediately develops and child's intelligence, perception,
personality, social behavior and mental abilities change at a high rate (Ruhm & Waldfoger, 2011). The
most important part of brain development occurs during this period. Preschool children are inquisitive,
curious, imaginative and researchers. Preschool period is one of the most important periods for the
child's development. This period lays the foundation for the child's learning experiences, well-being and
productivity in later years. Depending on how the development areas of preschool children support the
time they spend, it creates fundamental traces that will continue throughout their lives and shape the
individual's life to a great extent (Bredekamp, 2015; Unicef 2003).

One of the most important and critical principles of the preschool period is attachment. Ainsworth and
Bowlby (1999), stated that the period in which children's needs are met appropriately, adequately and
on time in the preschool period, a safe base is created for children, and thus, the child is prepared to
explore the world with confidence, is the attachment period (Ainsworth and Bowlby, 1999). Attachment
is a situation that begins in the first days of life, has an emotional side, and is possible. The concept
of attachment in infancy refers to the fact that the baby reacts positively to the first person he or she
physically touches, wants to spend all his time with them, looks for that person in case of any fear, and
that this person gives the baby peace, tranquility and trust (Erkus 1994).

A process that starts from the beginning of pregnancy and continues throughout the birth and postpartum
period has a great impact on mother-baby bonding. Attachment during infancy is seen in stages. It begins
immediately after birth and takes shape until the twenty-fourth month (Kaplan et al. 1994).

As children develop, their ability to overcome events on their own, to express themselves more easily,
and to explore their environment without depending on anyone develop. Over time, they see that they
have an impact on their environment and that they can control it. This sense of independence improves
their self-confidence and supports their self-perception in a positive way. As their sense of being able
to do things on their own develops, they realize that they are successful. When children are given the
opportunity to choose and their responsibilities begin to increase, they realize that they have a more
active role in their family and society (Sahin and Akman, 2018).

Starting from early childhood, it is an appropriate time to start teaching children how to cope with
problems and stand on their own feet (Sahin and Akman, 2018). This is a period in which children gain
their first skills and learning about real life. For this reason, it is necessary to provide independence
skills at an early age in order to prepare the child for real life (Cakirtag, 2023). Independent children
feel the pleasure of being able to do their work on their own and experience the confidence of being
able to stand on their own feet. Self-confidence is the key to success for our children (Cakirtas, 2023).
Independence is about freedom, discipline and responsibility. A child can be independent only when he
or she is free, and can be free only if they are independent. The more confidently a child can explore his
or her environment, the better he or she will be able to tackle their developmental tasks. It can create new
skills that will support expanding the understanding of independence (Giines, 2013).

Preschool period, where the foundations of children's development in all areas are laid, is the most
important period of life. All the work done for children during this period is very important for them
to become successful and healthy individuals. All children have the ability to cope with challenges and
stress. This is not something that children have or do not have, but a skill that they develop as they
grow. Resilient children are more likely to take healthy risks because they aren't afraid of falling short of
expectations. They are individuals who are curious, brave and trust their instincts. They know their limits
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and push themselves out of their comfort zones. This helps them achieve their long-term goals while also
enabling them to solve their problems independently (Sahan Aktan and Onder, 2018). Resilience is the
capacity to be prepared for adversities, to cope with stress and trauma, to adapt to difficult conditions,
and to cope by learning from devastating experiences. It is both mental and physical endurance and
flexibility. Psychological resilience is the ability to get back on your feet after difficult situations. In
short, we can call it the immune system or protective shield of the soul. The American Psychological
Association defines resilience as the ability to adapt well to adversity, trauma, tragedy, threat or stress.
Being able to perform high performance under stress, despite stress, shows psychological resilience
(Eryi1lmaz, 2021). For a healthy and successful generation, the concept of psychological resilience should
prioritised in the preschool period (Sahan Aktan and Onder, 2018).

In early years, childhood begins with the family. Both mother and father provide the child with different
characteristics and competencies in every aspect. Parents are primarily the ones who will consciously
ensure that the child acquires valuable and good characteristics. During the socialization process, children
learn the culture and values of the geography they live in and gradually become a member of the society
(Hops, 1983; Tsukerman, 2000).

When the factors affecting the mental and spiritual structure of the child in the first years of life are
examined, the concept of "social and emotional well-being" attracts attention (Abed et al., 2016).
Although the concepts of well-being and happiness are intertwined in this way, they are different
concepts. Happiness is defined as the state of having rational thoughts by prioritizing the individual's
mind and being in balance by using the virtues he has acquired, while well-being is defined as the
whole of life attitudes and structures that affect the functionality of the person rather than positive and
negative emotions (Ryff, 1989; Telef, 2013). Psychological well-being is also considered an important
indicator of the quality of developmental processes and educational practices (Van Sanden and Joly,
2003). High well-being in children is a concept that has components in the areas of self-confidence,
self-esteem, social and emotional development, and needs to be evaluated from different theoretical
perspectives, including all developmental areas and the child's social relationship contexts (Schweiger
and Graf, 2015). It is stated that children are more resilient in the face of difficulties in adulthood, live
healthier and longer, are happier in their relationships, are more successful in school and work, and are
less likely to be depressed (Best Start Resource Centre, 2018). Therefore, considering that the preschool
period creates the developmental infrastructure that will lead to adulthood, the idea that psychological
resilience should be supported starting from the preschool period is an indisputable fact. In the literature
review, it was seen that studies on psychological resilience were quite limited in the preschool period
and that there were mostly studies on adults (Sipahioglu, 2008). Although there are studies on social
skills, emotional regulation, anxiety, emotional intelligence, self-regulation and self-confidence, which
are the source of psychological resilience in the preschool period, studies addressing psychological
resilience as a whole and measurement tool that can measure psychological resilience in preschool are
also quite limited (Onder and Ogelman, 2011).

The results obtained from this research will contribute to the literature on how parental attitudes affect
the well-being of children and will raise awareness among parents about the well-being of their children.
At the same time, understanding the relationship between the attitudes of mothers and fathers and the
well-being of individuals will be beneficial in reducing the effects of negative interactions between
parents and children. For these reasons, it is considered important to investigate the relationship between
children's attachment, independence and resilience and their well-being. In this regard, the aim of this
study is to examine the relationship between attachment, independence, resilience and well-being in
children and answers were sought to the following questions:
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1. What is the social-demographic distribution of mothers and children?

2. What do motherss think about their child's attachment skills?

3. What do mothers think about their child's independence skills?

4. What do mothers think about their child's resilience skills?

5. How does it affect the child's attachment, independence, resilience and well-being skills?
Method

This study was designed as a qualitative study to describe the relationship between preschool children's
attachment, independence and resilience skills and well-being, and the case study method was used.In
this research, a holistic single case design, one of the case study designs, was used. The holistic single
case design is used in three ways by Yildirim and Simsek (2018) when there was a single unit of analysis
(an individual, an institution, a program, a method). Firstly, researchers can use a well-formulated theory
or method in the environment to confirm or refute it. Secondly, researchers can use the holistic single-case
design to study extreme, contradictory, or unique situations that do not comply with general standards.
Finally, the holistic single-case design can be used in cases where no one has studied or reached anyone
before. It has been defined as "studying such situations is important in revealing a previously unknown
subject for later researchers and providing a basis or guidance for future research" (p.326). This case
study aims to consider the natural environment and complexity of the event in-depth (Puch, 2005). It
provides the opportunity to examine, understand, and obtain information about the relationship with the
participant or society without intervening in the event (Akar, 2016).

Study Group

This study followed a path to make purposive sampling more accessible and faster. 50 parents from the
researcher's circle who had preschool children participated in the study. The entire study consists of
female parents. Demographic information about the parents is included in Table 1.

Data Collection Tools and Methods

This study was carried out by obtaining the necessary permissions to apply the semi-structured interview
form prepared by the researcher and a semi-structured questionnaire developed by the researchers was
created. Semi-structured interview questions do not allow the researcher to ask predetermined questions
to the other person and to move on to other branches based on the answers received (Karasar, 2005;
Yildirim and Simsek, 2011). By examining the texts of the semi-structured interview form, care was
taken to ensure that the questions were not multi-dimensional so that they could be easily understood,
were clear, and did not burden the participants with an aimless complexity. The interview form prepared
by the researcher was shown to 3 field experts and their opinions were taken into consideration. The
statements in the interview form consist of 5 questions prepared for attachment, independence, resilience
and well-being in the preschool period. The part of these questions related to attachment skills consisted
of questions about whether the child could stay separate from the mother, what kind of physical contact
he or she had, and how aware they were of their emotions. Information about the child's independence
skills is about the child's ability to avoid being alone, decision-making and problem-solving skills,
questions about resilience are about the child's ability to give up, control their emotions and express their
feelings clearly, questions about well-being are about the child's awareness of his or her own and others'
emotions. The research was conducted face to face in 2022-2023 Spring semester and the qualitative
data obtained was analyzed by the researcher using the content analysis method. After the interview
transcripts of this study were made, the data obtained from the participants were examined in detail and
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divided into sections, and the sections were named and coded by creating meaningful wholes. After all,
the data was coded, the researchers created a code list, which made it very easy to examine and organize
the data and served as a key list for the researchers. Then, the coding keys and interview transcripts
were read separately by the researchers, and the necessary arrangements were made by discussing the
issues of consensus and disagreement. The security calculation for the created themes was calculated
using Miles and Huberman's (1994) reliability formula. As a result of this calculation, the reliability of
the research was calculated as 92% for the first question, 100% for the second question, and an average
of 96%, overall. Reliability calculations above 70% are considered reliable for the research (Miles &
Huberman,1994). As a result of the reliability test, the data collected here was accepted as reliable for
the study, and the codes made by the researchers that were compatible with each other were used as the
basis for organizing the data according to the codes and themes in reaching the themes.

Data Analysis

In the descriptive analysis technique, data are evaluated according to predetermined themes, and the
results are organized and interpreted. The data obtained in the descriptive analysis are summarized and
interpreted under predetermined headings (Yildirim and Simsek, 2018). For this study, a descriptive
analysis technique was used to analyze the data.

Results

The themes obtained from the participants' responses were tabulated and interpreted with their frequency
distributions. The purpose of the study was to examine the effects of attachment, independence and
resilience skills on well-being during childhood. For this purpose, the findings obtained from parents'
opinions are given in Table 1.

Table 1. Socio -Demographic Characteristics of Mother and Child

N %
Parent's Age
29 and under 14 70
30-35 23 46
36-39 9 18
40 and above 4 8
Gender
Woman 50 100
Male
Child's Age
Five 4 8
Six 12 24
Seven 16 32
Eight 12 24
Child's Gender
Girl 27 54
Male 23 46
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To school

Gone / Going 38 76
Didn't go/Doesn't go 12 24
Taking care of the baby

Mom 34 68
Father 1 2
Mother and father 1 2
Grandma 5 10
Grandmother 5 10
Caregiver 4 8

Maternal Postpartum Depression
Experienced 9 18

Not experienced 41 82

As can be seen in Table 1, all participants in the study are women, the maximum age range is 30-35
years old, and the minimum age group is 40 and over. It is seen that the majority of the children of
the participants in the study were girls, their age range was seven at most and at least five years old,
the majority of the children received pre-school education, the person who took care of the baby after
the birth of the baby was the mother, and almost all of the participants did not experience postpartum
depression.

Table 2. Child's Attachment Skills

Themes Sample Expressions N %
Staying without mother A13 “He stays with his grandmother without causing any 34 68
problems.”

A9 “He can easily stay at grandmas without us.”

Not staying without mother = A30 “can't stay away from me, it will cause trouble.” 16 32
Frequent physical contact A42“We hug very often” 26 52
Very little physical contact A32 “Doesn't want to be hugged.” 6 12
Awaring of feelings A29 “He notices immediately when [ am sad.” 42 84

Table 2 shows that more than half of the participating mothers report that their children can stay without
them, while a small number of participants mention that their children experience difficulties when
separated from them. Additionally, almost all participants indicate that their children are quick to notice
their emotions. In terms of physical contact, half of the participants have frequent contact with their
children, while a small number of them do not have any physical contact. These findings suggest that
some participants may be avoiding physical contact with their children.
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Table 3. Child's Independence Skills

Themes Sample Expressions N %
Playing games on her/his own Al“He plays on his own as long as | am around.” 38 76
Solving her/his own problems A32%“Can handle difficult situations easily” 28 56
Making her/his own decisions A27 “He makes his own choices.” 22 44
Knowing everything about the child  A25 “He tells me everything.” 9 18

According to Table 3, more than half of the mothers participating in the study state that their children
can set up and play games on their own and can solve their problems on their own, less than half of the
participants state that they make their own decisions, and a very small portion of the participants know
such things about their children.

Table 4. Child's Resilience Skills

Themes Sample Expressions N K
Quickly recovering from the A1l “When he gets upset, he immediately 42 84
negativities returns to normal.”

Not giving up in the face of A37 “is very ambitious, he keeps going until

difficulties he finishes.” 35 70

Being int t . . . g
cing Introver A20 “He is an emotional, quiet child in the

face of events.” 9 18

Table 4 suggests that, almost all of the mothers participating in the study state their children quickly
recover from the negativities they experience, more than half of the participants claim that their children
do not give up in the face of difficulties, and a small portion of the participants' children are seem to be
introverted.
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Table 5. Child's Well-Being Skills

Themes Sample Expressions N %

Happinness A49 “He has a happy personality.” 20 40

Enoughness A17 “He is competent in activities; he can handle it on 35 70
his own.”

Caring about others A1S5 “You like it when your friends are happy.” 24 48
Good relationship A31 “His social relations are good.” 36 72
Angriness and grumpiness A26 “He gets grumpy everywhere he goes.” 5 10
Being introvert AS50 is “quiet, calm and does not like to communicate 8 16
too much.”
A7 “Since he was little, he has been doing whatever 1 2

Being free spirit : ;
he wants, even if he is alone.”

When Table 5 is examined, more than half of the mothers participating in the study claim that their
children are competent in activities and social relationships, almost half of the participants care about
the happiness of their children's friends, less than half of the participants define their children as happy, a
small number of the participants describe their children as introverted, while only one of them describes
her child as a free-spirit.

Discussion and Conclusion

Among the results obtained from the findings of the research, it was seen that children who have a secure
attachment to their mothers have good body contact and communication with their mothers. In similar
research; it is seen that mothers use body language to express themselves better in their communication
with their children. Mothers think that they can convey their feelings and thoughts to their children more
easily when they support their verbal expressions with body language elements in their communication
with their children (Y1ldiz and Temiz, 2022).

It was seen that ‘playing games’ is described as the most important social activity in preschool, ensuring
children's social and cognitive development and preparation for primary education (Kogyigit and
Baydilek, 2015). Among the findings of the research, more than half of the mothers participating in the
study state that their children set up and play games on their own. In addition, they state that they can
solve their problems on their own, and very few of the participants state that they know everything about
their child.

The child learns problem solving skills for the first time through play. Children with secure attachment
are associated with interpersonal problem solving, approaching problems positively, being constructive,
self-confident, being accepted by their peers, and their social skill levels (Dinger, 2019).
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Among the findings of the research, almost all of the mothers who participated in the research say
that they immediately come together in the face of the negativities their children experience. Aktan
and Onder (2018) argue that children's psychological resilience strengthens the child, enables him to
gain new experiences, cope with difficulties, and resist negative events and failures. More than half
of the participants state that their children do not give up in the face of difficulties. Upon examining
the supporting research, it becomes evident that children may encounter several issues that they have
encountered throughout their life, leading to the development of fear, anxiety, or stress. The situations
that children use and how they overcome them vary from each other. While some children try to cope by
looking for solutions when they encounter a problem, some children try to cope by ignoring the problem
(Kindiroglu and Ekici, 2019).

Among the findings of the research, more than half of the mothers participating in the study state that
their children are competent in activities and social relationships, and almost half of the participants
care about the happiness of their children's friendships. In a similar study, it is said that mother-child
communication helps solve other people's problems by offering clues, paying attention to their emotions,
talking positively with their peers, interacting, and observing positive or negative reactions (Kazan and
Sarisoy, 2021).

As a result, when the research findings are examined, a solid attachment occurs when children can
provide sufficient contact with the caregiver. The safety and quality of the attachment relationship is
affected by the caregiver's reactions to the baby. (Keskin and Cam, 2007). During this period, it is
ensured that the child receives sufficient attention from his/her parents, his/her needs are met, and the
necessary steps are taken for the child's general mental health and well-being (Yildiz, 2017).

Love, respect, responsibility, happiness, kindness, honesty, etc. are used to positively support children's
social and emotional development. In order to gain universally accepted value behaviors, theme-based
education programs that will cover all these skills in the preschool period can be prepared and the
level of contribution to children's well-being and resilience levels can be measured. These programs
can be designed to disseminate programs that support well-being and resilience through the Ministry
of Education. By giving training seminars to preschool teachers, the development of their skills in
preparing programs for well-being and resilience can be supported. Considering that teachers with high
levels of well-being and resilience can support children socially and emotionally, in-service training can
be organized in cooperation with the Ministry of Education and universities in order to increase the well-
being and resilience levels of teachers. Psychological resilience programs with family participation can
be prepared and their effects can be examined.
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Abstract

O 0N O U W

The Rohingyas are one of the ethnic minority groups of Myanmar. Despite their long history in Rakhine State, they were made
stateless by the government of Myanmar in 1982 by enacting the Burma Citizenship Act of 1982. They have endured communal
violence, resulting in death, forced displacement and migration, and are, experiencing ongoing traumatic events, particularly
among women and children. They have become victims of torture and persecution, with females enduring rape and many wit-
nessing their loved ones brutally killed before their eyes. These life events have a profound impact on their physical and mental
well-being, even now while they are living as refugees in camps in neighboring Bangladesh. Due to numerous associated issues,
recent history has witnessed a complex emergency involving internal and external displacements of individuals from this ethnic
minority group, rendering them refugees in various countries, including Bangladesh. This article is focusing on the Rohingya
children's physical and mental well-being, who are almost 52% of the total Rohingya refugee population living in the camps in
Bangladesh. This study, drawing on secondary data, presents evidence of the well-being of the Rohingya children in Bangladeshi
refugee camps and investigates the challenges they face and their coping mechanisms in these situations. This article sheds light
on current conditions and outlines the future directions for support and research.

Keywords: Bangladesh; Complex Emergency; Myanmar; Physical and Mental Health; Refugee Camps; Rohingya Refugees;
Rohingya Children; Trauma; Well-being.

Oz

Rohingyalilar Myanmar'da yasayan etnik bir azinlik toplulugu olup; Myanmar'in Rakhine Eyaletindeki uzun ge¢mislerine rag-
men, 1986'da vatansiz kalmislardir. Bu baglamda Rohingyalilar 6liimle, zorla yerinden edilmeyle ve gdgle sonuglanan toplumsal
siddete maruz kalmis 6zellikle kadinlar ve cocuklar bir cok travmatik olaylar yasamislardir. Iskence ve zulmiin kurbani1 olmus-
lar, kadimnlar tecaviize ugramis, ve bir¢ogu sevdiklerinin gozlerinin 6niinde vahsice dldiiriildiigiine tanik olmuslardir. Tiim bu
travmatik yasam olaylari, komsulari olan Banglades'teki miilteci kamplarinda yasarken dahi Rohingyalilarin fiziksel ve zihinsel
sagliklarin1 derinden etkilemistir. Yakin tarihe bakildiginda bu etnik azinlik gruba ait bireylerin gerek iilke igerisinde gerekse
disarinda pek ¢ok sorunu goégiislemek zorunda oldugu goriilmiistiir. Bu sorunlardan biri de iilke i¢inde ve disinda yerlerinde
edilerek Banlades’te miilteci durumuna diismeleridir. Ikincil verilerden yararlanan bu calisma, Banglades miilteci kamplarin-
daki Rohingyali ¢cocuklar1 karsilastiklart zorluklar1 ve basa ¢ikma mekanizmalerini incelemekte; iyi oluslarinin desteklenmesi
yoniinde bir takim kanitlar sunmaktadir. Bu makale mevcut kosullara 151k tutmakta ve destek ve arastirmalar icin gelecekteki
yonelimleri 6zetlemektedir.

Anahtar Kelimeler: Rohingyali Cocuklar; Karmasik Acil Durum; Miilteci kamplari; Ruh Sagligi; Travmatik Anilar.
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Introduction

The Rohingyas, an ethnic minority, have been enduring statelessness as residents of Rakhine State,
formerly known as Arakan, in Myanmar (Figure 1). Their struggle began during the British reign when
the Rohingyas remained loyal to the British while the Rakhine Buddhists sided with the Japanese who
tried to invade Myanmar in 1942 (Milton et al., 2017; Moniruzzaman, 2021). However, their misery
reached its peak in 1982, when they were denied a fundamental human right - citizenship, which would
enable them to be an integral part of the cohesive society in their homeland (Amnesty International,
2015). The Rohingyas face substantial and persistent human rights violations that include denial of
citizenship, restrictions on migration, restricted access to education and medical care and obstacles to
wedding, childbirth, and religious practice (Riley et al., 2021). The violation of their human rights is
extensively documented by international human rights organizations and UN reports (Human Rights
Council, 2018; Shohel, 2022 & 2023).

Bangladesh

Bay of Bengal State

Figure 1. Map showing locations of Rakhine State where the Rohingyas live in Myanmar and Cox’s Bazar District in
Bangladesh where most of the refugee camps for Forcibly Displaced Myanmar Nationals (FDMNs) are based (Adapted
from Asrar, 2017; Shohel et al., 2023b).

The Rohingya Crisis

The Rohingyas are 'fleeing crimes against humanity' from their homeland (Human Rights Watch, 2018).
The latest exodus began on 25 August 2017 when the military launched targeted violence in Myanmar's
Rakhine state. Human Rights Watch (2018) clearly stated that the regime of Myanmar is to blame for
the Rohingya refugee crisis and that addressing would require substantial and long-term changes in
Myanmar. As a prerequisite for individuals to return in peace and dignity, the state of Myanmar must
assure full respect for refugees' rights as individuals, equitable access to nationality, and safety among
the population of Rakhine State. It also recommended that various states and multilateral organizations
exert "consistent and constant pressure on Myanmar to fulfill every requirement essential for the secure,
respectable, and permanent reintegration of Rohingya refugees" (p. 11).
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Rohingya Population by Location
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Figure 2. Rohingya Refugee Population by Location (adapted from GoB & UNHCR, 2023).
Source: https://data.unhcr.org/en/documents/details/100047

Since the early 1990s, over a million Rohingya refugees have fled from Myanmar to Bangladesh
because of violence, torture, and persecution in successive waves of displacement. The Rohingyas
sought safety in neighboring Bangladesh, and many of them are now living in Kutupalong, one of the
world's largest refugee settlements (UN Joint Response Plan, 2018). The majority of these refugees are
children, accounting for over 52% of the people living in the camps (UNHCR, 2023). These children
are particularly vulnerable to child labor, sexual exploitation and human trafficking. The overcrowded
conditions in the refugee camps exacerbate pre-existing problems, such as gender inequality, gender-
based violence, and discrimination (Shohel, 2022 & 2023; UN Women, 2018).

Table 1. Number of the Rohingya refugees who entered Bangladesh in different times (Shohel et al., 2023a, 2023b)

Year Number of Refugees (approx.) Source(s)
1942 22,000 Human Rights Watch (HRW) (2000)
1977-78 200,000 MSF (2022); Islam et al. (2022)
1991-92 250,000 HRW (2000); Kiragu et al. (2011)
2016 80,000 HRW (2018)
2017 700,000 Reid (2021)
2018 11,432 HRW (2018)
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The humanitarian crisis in refugee camps continues unabated, with children's vulnerability being
repeatedly exploited. They fall prey to traffickers and pedophiles. For instance, there are reports of a
rampant sex trade in Cox’s Bazar that targets the Rohingya girls aged between 13 and 17 years, who
are trafficked and forced to work as sex workers in India. The extent of this sex trafficking network was
uncovered by a BBC undercover investigation (Amnesty International UK, 2018). Cox’s Bazar refugee
camps, as situated very close to the Indian border, have high risks of sexual exploitation and trafficking
of children and young girls, inevitably raising questions about how these practices contribute to an
increased risk of HIV infections among the Rohingya population.

Physical and Mental Health Crisis of the Rohingya Refugees

One of the most devastating incidents endured by the Rohingya refugees was confiscating or destroying
their personal property. At least 75% of the refugees reported having their personal property confiscated
or destroyed.. Of them, 65% were beaten inhumanely. 12.8% of families living in the Rohingya camps
experienced sexual exploitation, 8.1% were sexually assaulted, and 6.1% had witnessed physical or
sexual violence and abuse before, during, and after they fled from their homeland (Riley et al., 2017).
The concrete number of secondary deaths of girls and women due to sexual violence is unclear. However,
M¢édecins Sans Frontieres (MSF) estimates that at least 2.6% of those assaulted have died (Goodman &
Mahmood, 2019).

Conflict, Violence, Sexual Exploitation, and Trafficking. Gender-based violence (GBV) includes sexual
humiliation of the Rohingya women and girls, sexual assault on the Rohingya women, mutilation of
their reproductive organs, and an effort to break the spirit of the Rohingya women by raping them in the
presence of their family and community. This resulted in public humiliation, rejection from the spouse
and society due to rape stigma. Other incidents include land expropriation, eviction, and unrestricted
immunity*. These disturbances and life-events caused psychological well-being issues such as self-
destruction, including suicide among youngsters, and an elevated degree of mental difficulties and post-
traumatic stress disorder (PTSD) in the female Rohingyas (Tay et al., 2019; Fischer et al., 2021; Hossain,
2023). Additionally, children who witnessed these crimes were beyond terrified, and many of them have
trauma and PTSD (Anwary, 2022).

According to Riley et al. (2017), the most common mental disorders faced by the Rohingya community
are as follows:

Post-traumatic distress symptoms. Khan and Haque (2021) reported that 36% of the participants in
the study had PTSD-related symptoms. The indicators with the greatest mean intensity were: feeling
as though they did not have a destiny; recurring ideas or recollections of the worst or most frightening
experiences; feeling on guard; and reduced interest in everyday activities.

Depressive symptoms. 89% of participants said they had depression-like symptoms in a quantitative
research conducted by Ritsema and Armstrong-Hough (2023). The symptoms with the greatest mean
intensity ranged from feeling pessimistic about the future to feeling exhausted or sluggish, feeling
unworthy, and worrying excessively. Notably, 13% of interviewees expressed that they encounter
frequent suicide ideas (Ritsema & Armstrong-Hough, 2023).

Additional serious mental health symptoms. Participants who indicated that they experienced the
following indications "most of the time" or "all of the time" in the previous two weeks are given
percentages: feeling so terrified that nothing could calm them down (14%); feeling so outraged that they

*The "unrestricted immunity" term refers to a situation where individuals or entities involved in acts of gender-based violence, such as sexual
assault, mutilation, or rape, are able to act without facing legal consequences or being held accountable for their actions. This suggests that
those responsible for such heinous acts are not subject to legal prosecution or punishment, allowing them to act with impunity. In essence,
they have immunity or protection from legal consequences, which contributes to their lack of accountability.
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felt beyond control (9%); having their firmly held suspicions confirmed by family or friends as being
strange (5%); hearing voices (3%) and seeing things (2%) that were not real (Christensen & Ahsan,
2022).

Physical symptoms. Respondents often self-reported multiple physical symptoms for their mental
distress, including headache (67%), backache (55%), feeling burnt in the head, stomach, or whole body
(50%), general pain (49%), and gastrointestinal (dyspepsia) problems such as chronic constipation
(49%) (Green et al., 2022; Haider et al., 2023).

Wellbeing of the Rohingya Children: Physical and Mental Wellbeing
Physical Wellbeing

Most Rohingya refugees reside in the hilly neighborhoods of Cox's Bazar, particularly Nayapara and
Kutupalong, where acquiring the basic necessities is a challenge. Consequently, the three primary issues
in the Rohingya camps revolve around food scarcity, access to health care (Reid, 2023; UNDP, 2018),
and escalating public health demands. Infectious diseases, including cholera, diarrhea, and pneumonia,
are on the rise due to various factors such as inadequate access to clean water, food shortages, forced
relocations, severe violence (Akhter et al., 2020), poor health care, poor sanitation, and overcrowding
(UNDP, 2018).

Additionally, 60% of the newly arrived Rohingya refugees after the influx in 2017 were women and
girls, of whom 10% were pregnant and breastfeeding mothers. It is estimated that 50,000 Rohingya
refugee women were pregnant. However, a significant proportion of pregnant women did not have
access to quality prenatal care. The biggest health problems of the Rohingya refugees are unexplained
fever, acute respiratory infections, and diarrhea. Non-communicable diseases and their risk factors, such
as hypertension and diabetes, are also prevalent among these populations (Joarder et al., 2020).

Medical complexes and local hospitals are increasingly focused on responding to the urgent needs of
refugees. Therefore, the local health care system is severely strained by serving the Rohingya refugees,
and as a result, local communities are not receiving enough health care support. The Civil Surgeon of
Cox's Bazar claimed in an interview that 4,444 health centers were overwhelmed during the emergency
period, serving both the Rohingyas and the local population (UNDP, 2018).

Furthermore, children living in the Cox’s Bazar Rohingya camps face various vulnerabilities, including
inadequate living spaces, limited access to nonformal and formal educational opportunities, insufficient
nutrition services, and numerous protection concerns such as child marriage, child trafficking, drug
abuse, drug trafficking, and abduction by extremist groups within the camps. For example, an assessment
report found that the lack of education opportunities was one of the main stressors (among 43% of the
participants), negatively impacting the mental and psychosocial well-being of the Rohingya children
(IOM, 2021). A study indicates that child protection concerns within the Rohingya camps encompass
neglect (16%), physical abuse (15%), verbal abuse (15%), and child marriage (13%). The findings reveal
a comparatively high incidence of physical punishment (23%) and sexual violence among those aged
13-17 (16%) in the Rohingya community (UNICEF, 2021).

Mental Wellbeing

The psychological distress stemming from the harrowing experiences personally endured by the Rohingya
people has had a direct and profound impact on their mental health. Insights into their state of mind can
be gleaned from the experiences and overwhelming feelings of helplessness discussed in the following
subsection. More than 52% of children aged between 2 and 16 exhibit abnormal ranges for emotional
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symptoms, and 25% show abnormal ranges for peer-related issues. Notably, emotional symptoms were
found to be abnormal in 100% of children without parents, compared to 57.8% of children with parents.
Acts of violence, deliberate assault, and sexual violence typically result in anxiety attacks, infections,
and post-traumatic disorders among children and women, contributing to significant mental and social
distress (Zaman et al., 2019).

The psychological stressors experienced by the Rohingya refugees were widespread and closely linked
to social instability, indicating a pervasive sense of insecurity, a lack of employment opportunities, and
a long history of trauma. Disputes with other family members on a daily basis were identified as the
primary source of their psychological anguish. A substantial number of female respondents expressed
feelings of anger and imprisonment, stemming from being compelled to leave their homes in Myanmar
and live at the mercy of strangers in the camps (Cairns, 2017; Masood & Uddin, 2020; Wake & Chueng,
2016).

Studies indicate that common mental health issues or disorders among refugee children include worry,
fear, low mood, and a sense of uncertainty about current safety (akin to anxiety, depression, and symptoms
of PTSD) (Frounfelker et al., 2019). Among the total Rohingya population of 960,539 (GoB & UNHCR,
2023), 52% of children have been one of the most vulnerable groups, facing substantial challenges
related to their mental health and well-being. According to an INGO official, "mental health is one of the
most significant yet overlooked needs in the camps. The trauma from Myanmar is compounded by the
stresses here" (cited in Human Rights Watch, 2018, p. 35-36). One of the objectives of this study is to
explore the mental health challenges faced by the Rohingya children in Bangladesh.

The mental health challenges faced by the Rohingya children are intricate and multifaceted. These
children have been exposed to a range of traumatic experiences, including violence, forced displacement,
and the loss of family members and loved ones (Shohel et al., 2022). Riley et al. (2017) and Shohel et
al. (2022) have highlighted that these experiences can significantly impact their mental health and well-
being, resulting in symptoms such as anxiety, depression, post-traumatic stress disorder (PTSD), and
behavioral issues. These challenges are often exacerbated by the lack of access to essential services and
resources, including education, health care, and social support, necessary for promoting mental health
and well-being.

Causes Impacting the Wellbeing of the Rohingya Children

A rapid needs assessment conducted by the International Organization for Migration (IOM) in 2018
revealed that the Rohingya children in Cox's Bazar, Bangladesh, were grappling with high levels of
stress, anxiety, and depression. The report indicated that 51.2% of the Rohingya children aged 4-14 years
displayed symptoms consistent with post-traumatic stress disorder (PTSD). Similarly, the International
Medical Corps (2018) reported that 54% of the Rohingya children aged 7-17 years experienced severe
emotional distress. Another needs assessment by the IOM in 2021 further highlighted that anxiety,
uncertainty about the future, and poor concentration among children contributed to their emotional
distress (IOM, 2021). Thus, we can conclude that anxiety and feelings of uncertainty were significantly
present in those four years among the children. Another report by UNHCR (2020) echoed these findings,
underlining that the Rohingya children in Cox's Bazar were at risk of developing mental health and
psychosocial problems due to the traumatic experiences they had endured. As recommendations, the
UNHCR (2020) report emphasized the importance of providing children with safe spaces for play and
learning, along with access to mental health and psychosocial support services so that the Rohingya
children can get help for their mental health problems.

Despite these challenges, the Rohingya children have demonstrated resilience and developed coping
mechanisms to deal with the stressors in their lives. A study by Save the Children (2019) found that
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many Rohingya children in Bangladesh, especially adolescent girls, resorted to negative coping
mechanisms such as child marriage and drug abuse, which are now being addressed by various service
providers through social support networks, engagement in recreational activities, and participation in
community events. The report noted that these coping mechanisms played a crucial role in the mental
health and well-being of children. However, frequent relocations, inadequate access to basic services,
and poor living conditions, coupled with restrictions on movements both within and outside the camps,
can contribute to toxic stress that overwhelms children's ability to adapt and cope with such adverse
environments. Additionally, the Rohingya children are facing unique challenges related to their identity
and social exclusion. As stateless individuals, they are denied citizenship in Myanmar and are yet to
be recognized as 'refugees' by the Government of Bangladesh. This state of limbo can foster a sense of
insecurity, hopelessness, and despair, further exacerbating their mental health issues.

Refugees suffering from psychological anguish, trauma-related stress disorder, and other emotional
wellness issues are particularly vulnerable. Human Rights Watch (2018) reported Myanmar security
forces used gang rape and other types of sexual abuse against the Rohingya women and girls during
the 2017 ethnic cleansing operation. Victims of sexual violence frequently experience both physical
and serious psychological problems such as post-traumatic stress disorder, complex trauma, anxiety,
or despair. In 2017, extreme overcrowding in Bangladesh's inadequate health care facilities, along
with shame and a lack of awareness about how to get support, prevented the Rohingya rape survivors
from accessing health care. The scenario has improved because of greater communication, particularly
personalized case handling and the construction of women-friendly centers. Despite this, it is claimed
that numerous victims continue to lack access to long-term trauma care and other critical services.

During the COVID-19 pandemic, the mental health of the Rohingya children was significantly affected
by family disputes. Conversations with frontline staff members revealed that the Rohingya women
experienced intimate partner violence due to financial difficulties. Violence between husbands and wives
in the family was identified as a direct result of the family's financial insecurity. With many educational
and other services for children closed down, children spent most of their time at home. Mothers reported
that, while staying at home, fathers sometimes lacked support and grew agitated when children made
noise. As a result, mothers had to shoulder full responsibility when the children acted out. They believed
that fathers should receive guidance on how telecommunication platforms promote and benefit children,
allowing children more time for education over the phone. Fathers would be more interested in and
aware of the value of such initiatives if they were made clear about the nature of these activities. Almost
all fathers emphasized that men could receive the same information as mothers and could handle the
tasks when mothers were occupied (Rahman et al., 2023).

Support Systems of the Rohingya Children: Reality and Challenges

The provision of mental health and psychosocial support services for the Rohingya children remains
a considerable challenge, primarily due to limited resources and a shortage of trained professionals.
A report from the Cox’s Bazar Child Protection Sub Sector (2021) underlines the pressing need for
increased investment in mental health and psychosocial support services for the Rohingya children and
their parents. It emphasizes the importance of engaging with community members and enhancing their
capacity to provide support to children. It is evident that there is a severe shortage of qualified medical
and mental-health professionals, and the population requires sustained assistance. Ongoing issues, such
as hygiene, well-being, and basic health-related matters, can be addressed by raising awareness among
the population. Utilising technology may offer a solution for expanding the support network to reach
more refugees (Zaman et al., 2019).
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Other studies have emphasized the significance of home-based and community-based support, the
creation of safe spaces, and parenting as means of promoting mental health and overall well-being.
For instance, a report by Humanity and Inclusion (HI) recommended the development of problem-
management skills and increasing awareness of positive coping strategies as effective approaches to
reduce stress among parents at home, subsequently alleviating stressors for children (HI, 2019).

The mental health and well-being of the Rohingya children remain a pressing concern, necessitating
a multifaceted approach. This approach could encompass access to safe spaces, specialized mental
health and psychosocial support services, and parental and community support. While children have
demonstrated resilience and developed coping mechanisms, more efforts are required to ensure they
receive the necessary support to thrive.

Humanitarian Aid for Wellbeing Purpose

Substantial humanitarian aid is required to provide health care services to the millions of the Rohingya
refugees, which could significantly enhance their well-being. Organisations like the World Health
Organization (WHO), UNICEF, and others have collaborated with the Bangladesh government to
address these issues. A massive Oral Cholera Vaccination (OCV) campaign was launched in October
and November 2017 to prevent the spread of the disease among the Rohingya children over the age of
1. OCV offers 40% protection in a single dose when administered to children older than 1. In Ukhiya
and Teknaf, where they had already successfully administered 650,000 doses to children, WHO and
UNICEF organized a campaign to administer 900,000 doses of the OCV vaccine. (UNICEF, 2017a).

According to the Bangladesh Ministry of Health and Family Welfare, 82% of children under 5 years
of age were suspected of having had diphtheria and measles. With the assistance of the WHO and
UNICEF, a program to prevent measles, diphtheria, and rubella was initiated. The WHO established
the Early Warning Alert and Response System (EWARS) to enhance the monitoring of illnesses during
emergencies and detect outbreaks. EWARS is a mobile app and web-based system (local server) that
can track communicable diseases and outbreaks in any location and dispatch appropriate support. It is
being used to detect measles, acute jaundice syndrome (AJS), and diphtheria in Ukhiya and Teknaf in
Bangladesh (Mazhar et al., 2021; Rahman, 2018).

Efforts by the Bangladeshi government to relocate the Rohingya are also ongoing. While support for
physical health is relatively straightforward, providing mental health support remains challenging,
given the traumatic past experiences of the Rohingyas (Zaman et al., 2019). To improve children's
developmental outcomes and well-being on a larger scale in humanitarian settings with implications for
local and global communities, the Bangladesh Rural Advancement Committee (BRAC) has adopted a
model designed to integrate learning and healing through play. The Healing through Play and Learning
(HPL) model was formally introduced in 2019 for three age cohorts of children aged 0-2, 2-4, and 4-6
(Mariam et al., 2021).

The model involves a home-based (HB) intervention targeting pregnant women and mothers of young
children, providing counseling on parenting, mental health, the parent-child bond, and the importance
of play in early childhood development. In addition, a centre-based (CB) intervention is conducted,
which involves a comprehensive, play-based curriculum that includes art therapy, physical activities,
chanting, and regional rhymes and stories known as Kabbya and Kissa. The primary service providers
in this program are Play Leaders (PL) and Mother Volunteers (MV). PLs, who are the Rohingya women,
engage with the children, oversee playtime, and encourage it. MVs, also chosen from the Rohingya
community, conduct group and one-on-one sessions for mothers of young children (0-2 years old) in
their homes on a weekly basis. Both PLs and MVs are paid employees who receive a daily wage of BDT
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300. This program is supported by the BRAC Institute of Educational Development (IED) through the
Play to Learn (PtL) program, funded by the LEGO Foundation (Mariam et al., 2021; Rahman et al.,
2023).

Research Questions

This article focuses on the well-being, both physical and mental, of the Rohingya children, and outlines
possible interventions and policy directions to safeguard the rights of children in the refugee camps in
Bangladesh. This study considered to explore the following research questions:

° What are the well-being issues and challenges faced by the Rohingya refugee children in
Bangladesh?
° What coping mechanisms do the Rohingya refugee children employ to deal with their well-being

issues and challenges?
° How can the Rohingya refugee children be better supported based on the available evidence?
Methodology

This review article draws upon a wide range of literature, including academic and grey literature. As the
authors of this article, we have meticulously assessed the credibility and reliability of the grey literature
included in this review (Greene et al., 2017). A systematic approach, guided by Jesson et al. (2011),
was employed to conduct literature searches via 'Google', 'Google Scholar', 'Mendeley', 'Social Science
Research Network' (SSRN), and 'ResearchGate'. These searches were conducted to collect documents
related to the well being of the Rohingya children living in Bangladesh. The search involved the use of
keywords such as 'Rohingya’, 'Rohingya Children’, ‘Rohingya Crisis', 'Refugee’, ‘Rohingya Refugee
Children’, 'Refugee Camps', 'Myanmar', and 'Bangladesh’' to explore the impact of the Rohingya crisis
on the externally displaced Rohingya refugees residing in Bangladeshi refugee camps. This process
included the collection of both freely available academic and non-academic documents written in
English. Subsequently, the selected literature was analyzed to extract secondary data and complete the
review.

Findings and Discussion
In this section, the findings obtained in line with the research questions are presented below respectively.
Well-being Issues and Challenges for the Rohingya Refugee Children in Bangladesh

This article presents strong evidence of the profound impact of children's experiences on their mental
health, particularly in terms of abnormal levels of emotional symptoms and peer problems. According
to the Strengths and Difficulties Questionnaire (SDQ), 52% of children exhibited abnormal emotional
symptoms, and 25% displayed abnormal peer problems (Khan et al., 2019). Living conditions within the
camps, limited opportunities for play, and the fact that 50% of children reside with their grandmothers
or extended family members, resulting in inadequate adult supervision to observe and nurture behaviors
such as sharing and cooperation, played pivotal roles in these findings (Shohel, 2023). Children who
are parentless or have lost one or more family members during the recent crisis are identified as being
at significant risk.

Despite these difficulties, just over one percent of worldwide emergency assistance is dedicated to
protecting children's psychological well-being (Save the Children, 2019), although 30.4% of refugee
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children struggle with psychological disorders, 26.8% suffer from anxiety, and 21.4% suffer from sorrow
(Betancourt et al., 2012). Local relief personnel, families, and caregivers in the Rohingya refugee camps
lack sufficient training and tools to address the children's particular problems. Present early childhood
development (ECD) training is difficult to obtain frequently due to typical obstacles such as transportation
expenses, a shortage of time off for training, unsuitable training places, the requirement for funding to
participate, and the duration or frequency of training sessions (Mansur, 2021).

Refugees in Bangladesh are unable to work lawfully, which has led many refugees, particularly males,
to seek unlawful employment to sustain themselves. Research has shown that refugees with paid
employment are less likely to experience signs of acute distress compared to those without jobs (Ansar
& Khaled, 2021). Male refugees, in particular, exhibit a higher prevalence of symptoms of traumatic
distress. Individuals without literacy skills are more likely to experience severe mental health problems
compared to refugees with some level of education. Currently, adult refugees have limited access to
education in the camps, and job placements are not based on educational background (Hossain et al.,
2021). This absence of formal education and employment opportunities, and unstable living conditions
among refugees in Bangladesh not only hinder their individual well-being but also contribute to
heightened insecurity and anxiety, particularly impacting children and adolescents.

Studies (Shohel et al., 2022; Shohel, 2023 & 2022; Ullah et al., 2023; UNHCR, 2018) have revealed
a high incidence of various mental health issues among the Rohingya children, including symptoms
commonly associated with PTSD and depressive disorders. Additionally, there is a notable prevalence
of behavioral health problems, such as suicidal thoughts, impulsive rage, psychotic-like symptoms,
unexplained physical manifestations, and other symptoms. A study conducted by UNHCR found that
50% of respondents, who were the Rohingya parents or caregivers, had observed distressing emotional
symptoms or behavioral changes in their children. These included increased weeping and sorrow (67%
of girls and 59% of boys), disrespectfulness (41% of girls and 40% of boys), aggression (23% of girls
and 38% of boys), and drug misuse (14% of girls and 31% of boys). Factors contributing to these
changes included exposure to sexual violence before their displacement (44% girls and 10% boys),
memories of violence (78% boys and 66% girls), separation from home (44% boys and 32% girls), and
fear of returning (Tay et al., 2018).

The Rohingya minors and young people, among the world's most vulnerable children, have endured
some of the worst consequences of conflict-induced displacement (Shohel, 2023). They have witnessed
and experienced brutality, oppression, and marginalization on their home soil. The situation in
Bangladesh is equally challenging, with children facing daily hardships, limited scope in education and
future employment, oppression, deprivation, marginalization, and brutality (Shohel et al., 2022). This
has resulted in constant fear, uncertainty, and insecurity related to food and health. Organised crime,
including human trafficking, border smuggling, and illegal arms trading, has subjected them to drug
trafficking, sexual enslavement, and exploitation (Shohel, 2022).

Most teenagers in the camps lack access to education and often suffer humiliation, physical abuse, child
marriage, child labor, human trafficking, kidnapping, and exploitation (UNICEF, 2017b). Several studies
have confirmed that 60% of refugee children suffer from PTSD due to the horrors they have witnessed.
Their physical security is under constant threat, their personal identity is diminished, and access to food,
nutrition, and family life is disrupted, while their education prospects remain uncertain (Kinch, 2008). In
addition, children with special needs who are unaccompanied suffer from separation anxiety and endure
flashbacks to their traumatic past (Kinch, 2008).
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The Rohingya children also face health issues, including respiratory problems such as tuberculosis and
pneumonia, malaria, malnutrition, micronutrient deficiencies, anemia, parasite infestations, diarrhea,
dysentery, and injuries from physical abuse such as fractures, dislocations, burns, lacerations, and
abrasions (Murray, 2016; Snow & Sissons, 2012). About 7% of the children in the camps are suffering
from severe acute malnutrition, a fatal condition without proper care. Furthermore, outbreaks of
communicable diseases such as measles and diphtheria have occurred in the overcrowded camps (Beech,
2018; Chattoraj et al., 2021). Approximately 60% of the water wells in the camps are contaminated with
fecal matter from latrines located too close to drinking sources, posing risks to children's health (Ullah
et al., 2022).

At present, almost one million Rohingya refugees, over fifty percent of them less than the age of 18, are
staying in 34 refugee camps in Ukhia and Teknaf Upazilas of Cox's Bazar district. In a recent study, 3.7%
of the Rohingya adolescents exhibited signs of PTSD, 12.5% displayed symptoms of major depression,
and over half (55%) exhibited signs of at least mild depression. The Rohingya adolescents have been
exposed to traumatic events such as being close to death (48.3%), combat situations (41%), and torture
(41%), which have contributed to a 5% increase in PTSD scores and a 30% increase in major depression
(O’Connor & Seager, 2021).

Field studies reveal that among the Rohingya population, psychosis (35%), depression (22%), and
anxiety (10%) are the most prevalent mental health issues. Many patients reported experiencing
flashbacks, nightmares, aggressive behaviors, suicidal thoughts, delusions, and drug abuse. However,
a significant portion of patients who experience depression, PTSD, schizophrenia, and psychosis often
go unrecognized by their community, as these conditions may be attributed to cultural beliefs or a lack
of trust in camp medical, psychiatry, and mental-health professionals. Additionally, the isolation and
loneliness of patients make it challenging for mental health professionals attempting to support the
Rohingyas. Restrictions on communication with family members outside the camp exacerbate the
situation. Many patients cannot communicate with their families in Cox's Bazar or Myanmar due to
travel and telecommunication restrictions, leading to further distress (Dyer & Biswas, 2019).

Coping Mechanisms to Deal with Wellbeing Issues and Challenges

Coping mechanisms refer to the strategies individuals employ to manage and adapt to stressors,
challenges, and difficult circumstances (Tach¢ & Selye, 1985). They play a vital role in promoting
resilience and psychological well-being. The Rohingya refugee crisis has significantly affected the well-
being of the Rohingya children, who have encountered numerous challenges related to their mental health
and overall well-being (Shohel et al., 2022). As these children navigate the hardships of displacement,
understanding the coping mechanisms they employ to address their well-being issues and challenges is
essential for better supporting them.

Forthe Rohingya children who have experienced displacement, loss, and ongoing adversity, understanding
their coping strategies is crucial to identify their strengths and develop effective support interventions.
Given the unique cultural context and experiences of the Rohingya children, it is important to consider
both individual and collective coping mechanisms. Individual coping strategies may encompass
emotional regulation, seeking social support, engaging in recreational activities, religious and spiritual
practices, and cognitive reframing. Collective coping mechanisms may involve community support,
cultural traditions, and social cohesion within the Rohingya community.

While existing literature (Betancourt & Khan, 2008; Dangmann, 2022; Fazel & Betancourt, 2018) offers
valuable insights into coping mechanisms among refugee children, research specifically focused on the
Rohingya children is limited. One significant coping mechanism observed among the Rohingya children
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in the refugee camps in Cox's Bazar is their resilience and resourcefulness in forming social networks
and support systems. Despite the challenging conditions, children often establish strong bonds with their
peers, neighbors, and extended family members. These social connections provide emotional support, a
sense of belonging, and opportunities for sharing experiences and coping strategies. Collective strength
and solidarity within the Rohingya community contribute to their ability to withstand and navigate
their challenging circumstances. Evidence suggests that almost two-thirds (65%) of teenagers reported
regularly spending time with their peers to alleviate stress. Most teenagers have reliable connections with
their parents, who serve as their primary providers of assistance and support (Guglielmi et al., 2020).

Religious and spiritual practices hold a significant place in the lives of the Rohingya people and play a
central role in coping with mental health and psychological issues. Mosques and Madrasas are prevalent
in the camps, where children actively engage in religious rituals, prayers, and the recitation of the Quran.
These practices offer comfort, guidance, and a sense of purpose and hope despite adversity. Religious
leaders and teachers often play a crucial role in providing counseling and support to children, promoting
their well-being and resilience (Chen, 2018; Duchesne, 2016; Shakespeare-Finch et al., 2014; Tay, 2019).

Play and recreational activities serve as essential coping mechanisms for the Rohingya children in the
camps. Despite limited resources, children find ways to engage in play, including traditional games, sports,
and creative activities. Play not only provides a temporary escape from the challenging environment but
also allows children to express themselves, process their experiences, and develop essential life skills.
Humanitarian organizations and non-government organizations (NGOs) working in the camps often
facilitate the establishment of safe spaces and child-friendly areas, providing opportunities for play and
recreational activities (Corbit et al., 2022; Mariam et al., 2021).

Education and learning also play a vital role in the coping strategies of the Rohingya children. Education
equips children with knowledge and skills that offer a sense of purpose and a pathway for building a better
future (Shohel, 2010). Access to nonformal education in the camps, though limited, provides children
with a sense of normalcy, hope for the future, and opportunities for personal development. Schools and
learning centers in the camps offer structured routines, social interaction, and a safe environment for
children, contributing to their overall well-being and resilience (LCFA, 2018).

It is important to note that the coping practices observed within the Rohingya community in the camps
can vary among individuals and are influenced by factors such as age, gender, and personal experiences.
Some children may engage in more active coping strategies, such as participating in community
initiatives, vocational training, or engaging in income-generating activities to support their families.
Social support from peers is essential for adolescents. Approximately two-thirds (65%) of teenagers
reported spending time with their friends at least once a week to alleviate stress. Most teenagers have
reliable connections with their parents, who are their main providers of assistance and support, as per
findings of the research (Guglielmi et al., 2020).

Child-Friendly Spaces (CFSs) are designated safe zones within camps where communities build
welcoming settings in which children can enjoy supervised games, outdoor leisure, and educational
experiences. These venues are critical for providing psychological and social services to children in
emergency contexts. CFSs provide structure, normalizing activities, safety, socialization, and adult
supervision. They are considered essential for monitoring and assessing child safeguarding and
protection issues and offering a secure place for play. BRAC, one of the world's largest non-governmental
organisations (NGOs), collaborated with the LEGO Foundation, Sesame Workshop, and UNICEF to
operate mental health and psychosocial support (MHPSS) programs and Humanitarian Play Laboratory
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(HPLs) in 308 CFSs through 32 camps in Ukhiya and Teknaf regions in Cox's Bazar District, along with
in local communities. About 60,000 children and their households received psychosocial assistance from
these activities. BRAC launched the HPL in 2018 as an MHPSS approach that combines learning through
play into the daily lives of children of all ages (Mariam et al., 2021). This methodology employs trained
paraprofessional play leaders who present a learning-through-play model that combines "playfulness"
and psychosocial assistance to address children's mental wellness concerns. The HPL has earned global
recognition and appreciation for its novel approach to delivering psychological support and care for
children through play in crisis and emergency situations (Frounfelker et al., 2019, p. 499).

Evidence and Methods of Providing Better Support

Urgent actions are required to provide both preventive and targeted psychosocial interventions to
support children and their families, with continuous evaluation and monitoring of appropriateness and
effectiveness of the provided support. The foundation for greater awareness of health and wellness can
be established through education. By focusing on community development and individual capacity
building, with specific attention to pre-adolescent boys and girls, integrating sports, leisure activities,
and basic life skills into the curriculum can foster social cohesiveness and self-reliance (Shohel, 2020).
Investment in community mentoring and peer-to-peer learning through nonformal education platforms
is essential. Increasing adolescent support networks and promoting well-being can be achieved through
the design of parent-adolescent support groups that encourage healthy interaction. Outreach to parents,
religious leaders, and community leaders could be enhanced to boost support for teen empowerment
programs in camps and host communities.

To meet the educational needs of underprivileged individuals, including teenage females, child laborers,
disabled children, and households with children as their primary income earners, contemporary approaches
such as e-learning might be adopted. Specialised programs could be created and implemented to focus
on life skills, technical education, and fundamental literacy and numeracy, addressing real-life needs
like setting up small-scale businesses and accessing e-knowledge networks. Providing livelihood-related
social protection and safety-net programs for underprivileged refugee children and their host communities
is necessary, as recommended in the grey literature (Greene et al., 2017) as well as unpublished reports
from non-profit organizations and United Nations agencies. Addressing the high dropout rate among
girls and supporting the over 52% of newly arriving refugee children and youth who are females requires
more effective gender inclusion and specific interventions to empower adolescent girls (Guglielmi et
al., 2019; Guglielmi et al., 2020; Shohel, 2022). Comprehensive training in trauma-informed care is
essential for those assisting the displaced Rohingya communities and meeting their needs. Such training
can provide workers with a better understanding of the lives of the Rohingya victims of gender-based
violence and can help build trust between workers and survivors of gender-based violence, encouraging
survivors to receive the health care services they require from programs tailored to their needs and
improving the quality of care provided to the Rohingya communities (Anwary, 2022).

Ongoing critical research and innovative interventions in MHPSS will be necessary, focusing on well-
being, education, livelihood opportunities, and work for children and young people (Shohel, 2023; Shohel
et al., 2022). The policies and practices of the Bangladeshi government must evolve to support the needs
and aspirations of the young Rohingya population. Policymakers in the government of Bangladesh must
prioritize the various coping strategies and livelihoods adopted by the Rohingya population to survive in
the camps. Targeted policy advocacy is essential to create an enabling environment for developing and
implementing improved mental health interventions and market-based skills development programs for
the young Rohingya populations. According to Khan et al. (2019), more than half of the 622 children
examined had clinically significant emotional symptoms, and 25% had clinically significant peer
problems, with these challenges being connected with being parentless.
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It is critical to have a culturally accurate understanding of mental health, suffering, and guidance. When it
comes to mental health care, community and outreach programs, as well as reimagining para-counselors
and mental health professionals as "diller daktar" (heart doctors) and clinics as "shanti khana" (peace
centers), are more significant and appreciated by the Rohingya people than traditional counseling and
mental wellness centers (Frounfelker et al., 2019). Community-based services, such as lay counseling
and meditation offered by trained local volunteers, can be part of fundamental psychosocial assistance.
Establishing specialized refugee support groups to deliver beneficial psychological support therapies is
also feasible. These support networks can offer culturally appropriate solutions to address mental health
concerns that are often linked to marginalization (Ullah et al., 2023).

Paid employment offers both financial flexibility and the opportunity for social collaboration. Working
provides hope, which is essential for recovering from mental illness, as employed refugees tend to
exhibit fewer symptoms (Hossain et al., 2021). Prioritizing more funding for teen-friendly areas where
young people can interact and develop new skills, particularly vocational ones, is necessary. Adolescent
females who are already married could be given priority in safe-space, and outreach efforts could involve
families, spouses, and community leaders (Guglielmi et al., 2020).

Efforts might be made to build bridges between the refugees and the local society, fostering social ties
to prevent isolation (Korac, 2003). States must implement policies concerning children's survival, well-
being, and protection, covering programs to improve access to basic needs. Prioritising the immediate
humanitarian needs of the Rohingyas over the socio-cultural, historical and political issues is crucial
for policymakers, stakeholders, donors, and international agencies, as meeting the needs are vital for
survival and well-being of the Rohingya refugees (Ullah et al., 2022).

The Child and Youth Resilience Measure (CYRM) investigates the people and their environments to
guard against negative mental wellness consequences. Concentrating on the 7 qualitative elements of
endurance determined in the CYRM—access to material resources, relationships (with family and peers),
identity, power and control, cultural adherence, social justice, and cohesion—can assist in developing
interventions that encourage changes in society that improve adaptability. Improving access to education
has also been shown to improve resilience (O'Connor & Seager, 2021).

The No Limit Generation (NLG) platform can provide aid workers, ECD professionals, educators, parents,
and youth-serving professionals with essential training and resources for addressing child well-being.
NLG's platform emphasizes the creation of safe, structured, and inclusive environments for children to
play in daily, engaging children through informed, trustworthy, and supportive adults, and believing in
children's potential to heal and lead fulfilling lives. The NLG platform aligns with mental health and
psychosocial support standards and adheres to the core principles outlined in the IASC Guidelines on
Mental Health and Psychosocial Support in Emergency Settings (Mansur, 2021).

To address the common mental health issues in the camp, psychiatric care and psychosocial assistance
are essential. A consistent supply of psychotropic medications is crucial to meet the needs of individuals
with severe mental health conditions. Providing larger rooms for child-friendly environments and group
or parental activities is recommended.

Recommendations

Based on the extensive analysis of the well-being issues and challenges faced by the Rohingya refugee
children and the coping mechanisms they have, the following recommendations are proposed:
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Mental Health Training and Assessment

Mental health care staff should receive specialized training to routinely assess and address the unique
needs of individuals suffering from various mental health conditions and symptoms, which are prevalent
among those requiring mental health treatment. Training programs could equip professionals with the
necessary skills to identify and provide support for common mental health conditions, including post-
traumatic stress disorder, depression, and anxiety.

Comprehensive Support Plans

To address the therapeutic needs of individuals with severe mental health problems and conditions,
comprehensive support plans must be developed and implemented. These plans must include strategies
to eliminate barriers to accessing medical care and mental health services, ensuring that individuals
receive the care and treatment they require.

Capacity Building for Mental Health Workers

Mental health workers in refugee camps should receive ongoing training and support to fulfill their vital
role as caregivers for refugee children. This capacity building might include strategies for dealing with
the psychological and emotional needs of children who have experienced trauma, loss, and displacement.
Specialised training programs, workshops, and mentorship opportunities can enhance their ability to
provide effective care and support.

Data Collection, Monitoring and Research

Research initiatives aim to collect and analyze data on mental health issues, coping strategies, and the
overall well-being of refugee children. It is crucial to gather more updated and primary-level data from
the perspectives of the Rohingya parents and teenage children who have faced trauma both in their
home country and in the camps where they currently reside. These data can help in developing targeted
interventions and support systems that address the specific needs and experiences of the Rohingya
population.

Non-governmental organizations (NGOs), government agencies, and donors could collaborate to
establish regular monitoring and data collection mechanisms for the physical and mental health of
refugee children. Statistical and descriptive data could be collected periodically to assess the well-being
of children in the camps and to measure the effectiveness of interventions and support programs. These
data can guide evidence-based decision-making and resource allocation.

Promote Resilience and Social Cohesion

Programs that encourage social cohesiveness, peer support, and community bonding could be initiated.
These programs can help refugee children build resilience and improve their emotional well-being by
fostering connections with their peers, neighbors, and extended family members.

Access to Education and Play

Efforts could be made to enhance access to education within the camps. Structured routines, social
interaction, and safe environments are essential components for the well-being of children. Education
not only imparts knowledge and skills but also provides a sense of normalcy and hope for the future.
Child-friendly spaces, sports activities, and recreational programs could also be made available to ensure
that children can engage in play, express themselves, and develop essential life skills.
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Promotion of Accessible E-Learning

Contemporary approaches such as e-learning could be utilized to provide access to education for
marginalized groups, including teenage females, child laborers, disabled children, and households with
children as primary income earners.

Support for Adolescent Girls

Considering the high dropout rate among girls and the significant proportion of adolescent girls
among the refugee population, specific interventions aimed at empowering them are essential. These
interventions might promote education, health, life skills, and gender equality to ensure the well-being
and development of girls in the camps.

Psychiatric Care and Psychosocial Assistance

Comprehensive mental health care services could be provided to individuals with serious mental
health conditions. This includes access to psychotropic medications and a consistent supply of these
medications. Additionally, larger rooms might be designated for child-friendly environments and group
or parental activities.

Building Social Ties with the Local Community

Encouraging refugees to establish social ties with the local community can help reduce their isolation.
This can be achieved through community engagement and cultural exchange programs, which facilitate
integration and support for the well-being of refugee children and their families.

Psychosocial Support

Local volunteers who have undergone training can provide community-based amenities like lay counseling
and meditation. Specialised refugee assistance groups can deliver psychological support therapies that
are culturally sensitive and relevant to mental health concerns associated with marginalization.

By implementing the above-mentioned recommendations, stakeholders can significantly improve the
mental health and overall well-being of the Rohingya refugee children in Bangladesh, with a focus on
building resilience, promoting social cohesion, and providing essential support and care. By adopting
these above recommendations and prioritizing the mental health of these children, we can pave the way
for their healing, resilience, and empowerment.

Conclusion

This article explores and highlights the critical well-being issues, challenges, and coping mechanisms of
the Rohingya refugee children in Bangladesh, offering valuable insights into the multifaceted aspects of
their lives in displacement. The unique experiences of these children, who have endured displacement,
loss, and ongoing adversity, underscore the importance of understanding their coping mechanisms and
providing essential support. The analysis reveals the substantial mental health issues prevalent among
the Rohingya refugee children, with many displaying symptoms of post-traumatic stress disorder,
depression, and anxiety. Limited access to education, separation from family members, and restricted
living conditions within the camps contribute to their emotional distress. The well-being of these children
is further affected by the lack of appropriate mental health care and psychosocial support, with only a
minuscule portion of humanitarian aid allocated for mental health support.

However, the resilience and resourcefulness exhibited by the Rohingya children in forming social
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networks and support systems are commendable. Social connections of the Rohingya children with their
peers, neighbors, and extended family members provide emotional support and a sense of belonging,
contributing to their ability to cope with the challenging circumstances they face. Additionally, religious
and spiritual practices, as well as education through play and recreational activities, play a vital role in
helping children process their experiences and build life skills. To improve the well-being of the Rohingya
refugee children, this article offers a set of recommendations. These recommendations emphasize the
need for specialized mental health training for staff, comprehensive support plans for those with severe
mental health conditions, and ongoing capacity building for mental health workers. Data collection and
research are crucial to tailoring interventions, and a regular monitoring system is essential to assessing
the well-being of refugee children. Additionally, promoting resilience, social cohesion, and access to
education, especially for adolescent girls, can significantly enhance their mental health.

The well-being of the Rohingya refugee children in Bangladesh requires our unwavering attention and
dedicated efforts. Providing psychiatric care, psychosocial assistance, and initiatives to foster integration
with the local community could be an integral part of a holistic support system to ensure the overall
well-being of the Rohingya refugee children. By addressing their mental health needs, providing access
to education, and fostering social connections, we can support these children on their journey toward
a brighter and more hopeful future. The collective responsibility of governments, non-governmental
organizations, donors, and the international community is to ensure that no child's well-being is left
unaddressed, regardless of their circumstances.
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Abstract

A child’s identity can be explained by certain characteristics such as age, size, and physical developments and so on. Children
are critical for the continuance of the human society. The journey through childhood determines individual personalities and the
ability to handle the demands and responsibilities of adulthood. Every society is and should be interested in the well-being of the
child. The concept of childhood consists of all the experiences happening within this period of life. The vulnerability of the child
has not only prompted interest in the person of the child, but also makes it necessary to legalize laws and rights, enforce rules to
protect and ensure its well-being by governing bodies, parents, cultural practices and so on. Different approaches and schools of
thoughts have debated the main determinants and components of childhood, and the resulting behaviors in later life. This paper
is based on the need to understand the background of human behavior which is ultimately traced to childhood components and
experiences. This paper is theoretical in nature and has reviewed scholarly articles on the genetics, cultural, and anthropological
components of childhood, carefully selected from credible and accredited databases. This paper also discusses, objectively, the
criticisms facing these approaches to childhood, such as the child’s personality trait, people’s perception of who a child is, and
the use of media to facilitate those perceptions. Lastly, the paper establishes the individualism of a child regardless of external
factors, as a main contributor to the personality and behavior of the child, and later as an adult member of the society, making a
huge impact on the success of that society.

Keywords: Childhood, Behavior, Personality, Development, Environment.

Oz

Bir ¢cocugun kim oldugu yasi, fiziksel gelisimi gibi unsurlarin temelinde aciklanabilir. Cocuklar insanligin devamu icin kritik
oneme sahiptir. Cocukluk yolculugu, bireysel kisilikleri ve yetiskinligin talep ve sorumluluklarryla basa ¢ikma becerisini belirler.
Her toplum ¢ocugun refahi ile ilgilenir ve ilgilenmelidir. Cocukluk kavrami, yagsamin bu doneminde gerceklesen tiim deneyim-
lerden olusur. Cocugun savunmasizligi, sadece ¢ocugun kisiligine ilgi duyulmasina neden olmakla kalmamis, ayn1 zamanda
yasalarin ve haklarin yasallastirilmasini, yonetim organlari, ebeveynler, kiiltiirel uygulamalar vb. tarafindan ¢ocugun refahini
korumak ve saglamak icin kurallarin uygulanmasinit gerekli kilmistir. Farkli yaklagimlar ve diigiince ekolleri, cocuklugun temel
belirleyicileri ve bilesenleri ile sonraki yasamda ortaya ¢ikan davranislari tartismigtir. Bu ¢aligma, insan davranisinin arka planini
anlama ihtiyacina dayanmaktadir ve bu da nihayetinde ¢ocukluk bilesenleri ve deneyimlerine dayanmaktadir. Bu ¢alisma teorik
bir nitelik tagimaktadir ve cocuklugun genetik, kiiltiirel ve antropolojik bilesenleri iizerine giivenilir ve akredite veri tabanla-
rindan 6zenle se¢ilmis bilimsel makaleleri gézden geg¢irmistir. Bu makale ayn1 zamanda, ¢ocugun kisilik 6zelligi, insanlarin
cocugun kim olduguna dair algis1 ve bu algilari kolaylagtirmak i¢in medyanin kullanimi gibi ¢ocukluga dair bu yaklagimlara yo-
neltilen elestirileri de objektif bir sekilde tartismaktadir. Son olarak, makale, cocugun kisiligine ve davraniglarina temel katkida
bulunan ve daha sonra toplumun yetigkin bir tiyesi olarak o toplumun basarisi tizerinde biiyiik bir etki yaratan dis faktorlerden
bagimsiz olarak bir cocugun bireyselligini ortaya koymaktadir.

Anahtar Kelimeler: Cocukluk, Davranis, Kisilik, Geligsim, Cevre.
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Introduction

The early years of life are critical, as they set the tone for future life endeavors. Life skills acquired and
developed within this period, such as cognitive and social-emotional skills have long-lasting impressions
on the later outcomes of life. Understanding childhood is essential for the well-being of the child as
research have shown that children who grow up in loving and understanding environments are better
adjusted in life and happier, fostering their well-being, according to an OECD report in 2020.

The nature of children or childhood has been a contested concept in the domain of child development
research, given that the people’s understanding of childhood changes alongside the development
and changes of society and the social paradigm. While some scholars maintained that children are
the product of the genetic variation of parents, others believed that social interaction and experience
constitute the nature of childhood. Some other researchers have also argued that children’s behaviour
is innate and is driven by developmental demands that are natural and not dependent on DNA, social
interaction, environmental influences, or experience. For instance, it has been reported that children
inherit behaviours, physical characteristics, political attributes, religious inclinations, personality traits,
vocational affiliations, and detestation from genes (Bouchard, 2004; Nelkin & Lindee, 1995). Those who
uphold genetic explanations for childhood adopt the concept of genetic essentialism, thus attributing
children’s behaviour to natural factors. Theorists like Erik Erikson, John B. Watson, and B.F. Skinner
believed that childhood is a function of environmental influence and social interaction (Cherry, 2020).
Those with this view tend to support the idea that children are products of the environment and upbringing
(McCormack, 2019). Similarly, Sigmund Freud proposed that childhood personality development is
innate and not influenced by the environment or social interaction and these inherent traits occur during
five psychosexual stages (Cherry, 2022). This implies that there is a quest to understand childhood and
children’s behaviour which has generated multidimensional thinking among scholars.

Apart from this genetic-environment-social interaction contention of children’s dynamism, the nature of
childhood has also been argued from the context of what constitutes childhood. From an anthropological
perspective, childhood is the creation of culture as children are influenced by parents, adults, specific
education, and cultural practices of where they grow. In this case, children are seen as young adults molded
by the cultural setting of their locale (Montgomery, 2008; Stevenson & Worthman, 2014). Similarly, the
sociological perspective of childhood sees childhood as a social construction (Norozi & Moen, 2016)
which upholds the idea that childhood is not part of natural human development but is influenced by the
structural elements of society a child lives in and the background of the child. This perspective is based
on the notion that childhood is not universal as children come from different geographical locations in
the world and may have different experiences, thus, childhood is socially constructed. Also, childhood
is viewed from the historical perspective (e.g. Aries, 1962) as an evolutional trend of meaning attached
to children as the world evolved. Thus, Aries believes that a proper understanding of childhood involves
referring to history in society. The nature of childhood is also seen from a cultural perspective (Schaffer,
2004). In this context, the nature of childhood varies from culture to culture, implying that childhood in
the United States is different from childhood in African settings.

Similarly, there is a general argument on the nature of childhood based on responsibility for children’s
upbringing. From the functionalist dimension, it has been argued that children’s upbringing is the primary
role of a nuclear family which was the responsibility of socializing the children and preparing them
for life in the wider society. (Murdock, 1949; Parsons, 1954). Marxists argued with functionalists and
maintained the nuclear family’s ideological function in preparing children for society as it pushes those
values that are needed to reproduce a capitalist society (Charney, et al., 1976; Lee, 2015). It is obvious
that there is no agreement on the nature of childhood or what may be a universal standard for explaining
childhood. In the recent development in childhood research, much emphasis seems to be placed on the
sociological perspective of understanding childhood as a social construct. The thrust of this essay is to
contest the sociological perspective of childhood as social construction for a better understanding of
childhood to promote the well-being of children within said social construct.

93



Kelechi Victoria Udeh

Method

The methodology adopted for this review is the descriptive review method, which, according to Par¢ et
al. (2015) is used when trying to determine the extent to which gathered information reveals interpretable
pattern or trend with respect to pre-existing propositions, theories, methodologies, or findings. A
descriptive review in this study was hence used to explain the trends in the perception of childhood.
Verified and credible sources were used to gather the literature reviewed in this paper.

Definition

Different explanations have been given by various scholars and groups on who a child is. From the
genetic criterion, a child has been viewed differently. For instance, a child is seen from physical size
and development (Rogers, 2003). In general terms, childhood means the early stages of human life
irrespective of the culture and society. A child is perceived as a body and mind that is unable to do or
achieve anything (James & James, 2008). This means that childhood is when people are completely
dependent on other people for everything including decision-making. Under the genetic criterion also,
a child is defined as the “next generation” (Alanen, 2001). What a child is, can be explained using
the adulthood criterion viewing childhood as a journey to adulthood. For example, Qvortrup (2002)
maintained that in any developed society, a child belongs to a group with a position in society that is
anchored on an organized plan of care and education. It is in line with the definition that James, Jenks,&
Prout (1998) stated that the nature of a child is understood to be a phase of imperfection, where adulthood
is seen as the endpoint as the child grows and is no longer dependent but becomes independent and from
imperfection turns to perfection. It means that a child is to be guided to the point of perfection which is
adulthood. In the opinion of Rogers, 2003 (cited in Woodhead & Montgomery, 2013), a child is a person
who is perpetually lacking and needs to be cared for, implying that a child has nothing valuable for
independence unless given by another person. Generally, in the adulthood criterion, a child is a helpless
imperfect person that requires guidance to adulthood which is believed to be the point of perfection and
freedom from childhood.

Also, the legal criterion is used to define what a child is by law. The global definition of what is termed
as a child was given by The United Nations Convention on the Rights of the Child (UNCRC) which
defined a child as any individual who is below eighteen years of age (UNICEF; OHCHR). This suggests
a globally agreed definition of a child (Norozi & Moen, 2016). Furthermore, the National Commission
for Protection of Child Rights (NCPCR) defined a child as a person between the age ranges of 0-18
years(UNICEF; OHCHR). The age criterion presents a child as infants, toddlers, youth, adolescents,
tweenagers, minors, and teenagers. This follows the age criterion which is used to identify a child given
certain age limits. By age standards, a person is regarded as a child from birth to puberty. The age and
legal standards of a child are being used internationally to determine other dimensions of childhood such
as the right to education and child labour. In summary, from all criteria, a child is a person who must
depend on others and be guided by adults until they get to adulthood at 18 years.

The United Nations in conjunction with all the countries who promised to protect children’s rights, during
the convention of 1989, agreed on several rights that will ensure their well-being and dignity within the
society, without any prejudice.These rights range from rights to life, thoughts, association and expression,
to the participation of parents and states taking all appropriate legislative, administrative, social and
educational measures to protect the child from all forms of abuse, violence, negligence, maltreatment
and exploitation. An OECD report of 2021 supports that the well-being of children is strongly connected
to their environment. A comprehensive understanding into the nature and peculiarities of the child,
including the changing nature of what is required to ensure their well-being is most important.

Approach to Childhood : Social Construction

A brief history into childhood suggests that the word was invented in the eighteenth and nineteenth
centuries to explain a certain stage of life that required love and protection from moral and physical
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hazards, that were not considered necessary before this time (Bellingham, 1988). The previous century
was known as the “child-saving” era, as it was the period when the childhood stage gained some
recognition (Kerr, 2022). According to Kerr (2022), from the eighteenth century, children were seen as
active agents in their own development, and the role of adults to respond to the child’s individual needs
at every stage of development. This era also ushered in laws that were to protect the child from the
common issues of that era, such as child labour, and promote a healthy and more nuturing relationship
between children and their parents. After this period, the state also become involved in the well-being of
children, to protect them when the family has failed in its responsibilities. By the 20th century, the child
was considered to be good, born with potentials that can be nutured. Childhood became a stage of life
that was protected by laws and rights, with consequences to defaulters. The well-being and happiness
of the child

A remarkable transition has occurred in the perception of childhood over time, giving rise to different
schools of thought on the development and stages of childhood and how best to nurture the child.
Different scholars have expressed and philosophized different approaches deemed fit to understand
childhood. To understand childhood, scholars have approached it from various stand points; from the
view of biology, sociology, history, anthropology, geography, and so on. The sociological theorists of
childhood have evolved from perceiving the child as a mere receipient of social processes to postulating
child-centered theories that pay attention to the child’s perspective and needs (Holland, 2008).

One of the key sociological perspectives or approaches to childhood is social construction.With
consideration to geographical location, the sociological approach to childhood believes that the social
and cultural contexts in which the child is located determine the social world of the child (Holland,
2008). James & James (2008) stated that social construction refers to the theoretical sociological
stance that assesses how real-life experiences turn out in everyday life through people’s collaborations
and discussions. These scholars further explained that social construction explores understanding the
cultural context of what happens in society and, knowledge is constructed based on those perceptions
of the societal culture. In this sense, childhood is the byproduct of the interaction between culture,
social interaction, and knowledge generated from interaction with the environment. Modern social
constructivists argue that children are innocent and fragile and can be easily destroyed, thus they
need special attention, nurture, and protection (Pollock, 2017). This implies that childhood is a world
created for children by adults in society. In this direction, Postman (1985) argued that children imitate
the behaviour of adults because they are exposed to adults’ world of television and that, lack of adult
supervision exposes children to learning that is inappropriate for their age. Palmer (2015; 2018), in his
concept of “toxic childhood” contended that the modern world is damaging children by exposing them
to all kinds of media that help poison their minds.

Nicholson (2012) contended that schools were meant to physically shape the children through play and
schooling, but schools have cut back on playtime with the impression that supervised outside play is
inimical to children, therefore, parents keep their kids in bedrooms equipped with all the devices needed
to live in a virtual world thereby exposing them to learning beyond their level. Pugh (2002) argued that
rich parents who do not have5 time to guide their children provide consumption as compensation. This
can take the form of trips to sporting events, designer clothing, Halloween costumes, and even a weekly
allowance, to buy toys and other things, all in a bid to navigate their pathways of life. Murray (2005) in
his concept of the commodification of childhood, explained how children are linked with all kinds of
markets and according to him, the markets invade childhood and are oppressed hence parents are forced
to purchase certain kinds of toys which are believed to help build the character of their children. These
scholars are of the opinion that childhood is highly influenced by media. Johansson (1987) reported the
view of Philippe Ariés who argued that childhood is highly influenced by media as children will always
conceive what they want to be based on their exposure. Researchers have argued that princess culture
has taken hold of girls, which has presented an opportunity for marketers to sell them various products
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to portray being feminine (Miskec, 2014; Orenstein, 2006).

Ithas also been reported that childhood is seriously influenced by consumerism (Ghosh & Gaur, 2020). Hill
(2011) noted that young people are the targets of markets today as they are presented with advertisement
messages encouraging consumer behaviour in the urge to satisfy their self-image. This highlights the
concept of consumerism where industries are targeting children to sell all kinds of media artifacts that
is believed to shape the way children behave and what they want in their daily lives. Generally, it has
been established in different childhood studies that the structure of childhood is gradually fading because
of consumerism which has led to children suffering from severe psychological and physical deficits
(Eckersley, 2011; Hill, 2011; Schor, 2004). Consumerism or materialism is considered social evil as
children pay more attention to conspicuous consumption or beliefs to imply too much consumption of
material goods makes them happy (Eckersley (2006). The evil of consumerism is associated with the
evil of media as children spend more on the internet in search of materials to buy. Hill (2011) contended
that these children are becoming victims of consumerism and getting lost in search of happiness and
end up accumulating stress and dissatisfaction for themselves which affect their thinking and behaviour.

However, the modern view of childhood tends to portray that childhood is in crisis. The crisis in
childhood is attributed to contemporary parenting practices (Kehily, 2010). The author noted that the
recent meanings of childhood are shaped by the connections between the present and past concepts of
childhood. Pollock (2017) argued that there used to be universal features of childhood: infants were
depending on others for their physical care, children needed emotional attachment to survive, children
played, children around the ages of six to eight years were treated differently from younger ones, and
infants were treated indulgently, and puberty changes were noticed. This author also argued that before
now, there was a universal concern in society to teach children moral, ethical, cultural, and social
practices that would help them adjust perfectly to adulthood. Social constructivists are of the view that
there are certain factors that have a bearing on the experience of childhood and how people think about
children’s needs such as representations by media, children’s status in the home, provision of education,
and healthcare education. Similarly, following the stance of social construction, the crisis in childhood
can also be associated with cultural diversity and the dynamics of social grouping. Children are exposed
to different cultural settings and practices in different parts of the world. For instance, African children
who migrate to the United States appears to face childhood crisis due to cultural differences and group
dynamics of their new settlement. Research has shown that differences in educational opportunities,
health conditions, cultural practices, social interactions, and social grouping account for a crisis in
childhood (Leseman, 2002; Morrow, 1999).

However, John Locke and Jean Jacques Rousseau in their study concerning modern social contract
theory argued that the nature of humans is solitary, it is healthy, happy, innocent, and pure, and emerging
societies are formed as soon as they begin to live together as families and neighbours. Jean Jacques
Rousseau also believed that rise to negative emotions and disastrous passions such as pride, envy, and
jealousy which in turn breed inequity and human vice results from emerging societies (Gianoutsos,
2006; Vernes, 2006). John Lock believed that children are born with minds as blank slates, however,
they have natural preferences which include personalities, likes, and dislikes, and educating the children
means molding their minds and natural readiness. It means that children have innate personalities that
must be developed by society. From John Locke’s perspective, parents have the duty to observe their
children, and to understand their likes and dislikes. It means that instead of detecting what children
should do or the way they should behave, parents or guardians must help the children develop their
innate personality characteristics. Against the social construction notion that children are innocent and
fragile and can be easily destroyed, thus they need special attention, nurture, and protection (Pollock,
2017). John Locke argued that as parents treat their children as intelligent and appreciate their inherent
dispositions to emerge in this direction, they are better prepared to guide their children towards rational
reasoning which will help them take rational decisions in their later lives.

Contrary to Locke’s view of parenting as basic ingredient of childhood, Rousseau argued that children do
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not need any other guide but their own intellect by the time they have received education. Jean Jacques
Rousseau contended that children could attain freedom and independent mind through learning from
nature. The theorist argued that education from nature is not dependent on man’s actions, rather a man’s
education depends only to a limited extent on things, and what is within his control. Rousseau argued
that nature, which human beings have no control over, must determine the course of the upbringing
of children (Gianoutsos, 2006). These two social contract theorists uphold the doctrine of the innate
personality of children but differ in who is responsible for helping them to maximize their innate
characteristics. While Locke subscribed to parental observation and guidance, Rousseau believed in
nature guidance. However, they agreed that children’s inclinations and dispositions should be allowed to
guide their interests and actions.

Criticisms

Aruguably, since the well-being of the child is of uttermost importance, certain criticisms have insued
against the theory of social construction by different scholars. Firstly, the social construction theory
holds that children are the product created by society and they are what society says they are. This
position has been contested by John Locke, Jean Jacques and Rousseau in their study on social contract
theory. They argued that even though children are born as blank slates, they have inherent personalities.
This implies that the behaviours of children are not entirely a function of their interactions with people,
cultural practices, or social media. This argument seems to be true. For instance, when children select
the kind of food they eat at birth, the question arises, is this because of interaction with others, or the trait
is innate in them? The argument here is that if all that children do are determined by society, how come
children sometimes have a different preference for something when they have interacted with people?
This implies that childhood can be influenced by both innate personalities as well as societal influence.
Social construction also holds that children are innocent and fragile and can be easily destroyed, thus
they need special attention, nurture, and protection (Pollock, 2017). The view of Rousseau and Lock
contested this notion and maintained that children are rational animals and should be treated as such for
their hidden potential to be unveiled. As against the social constructionist who believe that children are
fragile and thus cannot take think and take actions on their own, Rousseau and Locke maintained that
children could think if they are guided to think and act.

The argument against social construction hinges on the proposition that only society determines childhood
and that children are what adults want them to be. However, the contention of Rousseau and Lock is that
even though children are influenced by their environmental factors such as parents and educators, they
have natural inclinations and yearnings that are natural and given by nature. The argument also pointed
out that society cannot predict all that children can do at a particular time because children have their
own natural interests hidden inside them that can only manifest when the environment is conducive. The
position of Rousseau and Lock agrees with Gianoutsos (2006) who noted that because children have
a natural love for freedom, a desire to be treated rationally, and are curious about the adult world, it is
not farfetched that they are aware of reward and praise. This implies that instead of trying to modify
and reshape childhood, society should maintain conditions that would help children to maximize their
personalities positively. It means that instead of trying to restructure children’s behaviour using media,
they can be closely monitored to understand their interests and use such knowledge to expose them to
media presentations that will help them build their personality profile on their own while being guided
by adults.

The social construction of childhood has been critiqued by Ba’ (2021) who argued that this new
approach of childhood presents children as simply the passive receivers of socialization. According
to these critics, the main problem lies in simultaneously requiring, strong subjectivities on the part of
children on one hand, and the compelling role of social structures to explain the lack of freedom that
has to be maintained for childhood’s possible liberation. They argued that the proposition that childhood
is utterly dependent on society and culture erodes children’s freedom and renders them passive in the
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process of their development. Thus, they contended that social construction is established on neo-liberal
views which are absorbed from specific social associations. They argued that children are passive, they
can think, reason, and apply their knowledge in situations to take decisions. This tends to affirm the
argument of Rousseau and Lock who believed that children have innate personalities and just need a
proper environment to maximize their hidden potential.

Conclusions and Recommendations

Childhood is critical to the success of every society, hence the inquiry and study towards understanding the
principles that promote their well-being. This is because when children are properly brought up in society,
social problems associated with youths’ restiveness are minimized and social progress is maximized.
Many theoretical perspectives of childhood such as anthropological, historical, cultural, and sociological,
have been theorized to explain the nature of childhood. All these perspectives present childhood as a
period when children need help and guidance from adults to develop into perfect adulthood. The social
construction of childhood is a new approach in the sociology of child development or understanding of
childhood. Though this paradigm shift in childhood theorizing tends to be widely accepted, it has been
criticized for its weakness in the areas of assuming that children are passive individuals who cannot
think and take actions without interacting with people and culture, and the assumption that children do
not have innate personalities.

Understanding childhood follows and explain how people’s perception of the child has changed over
time, given that our societies keep evolving. Learning about childhood therefore is essential to help
parents and educationists understand the trends in childhood, to provide the relevant materials that
support the development of the child, catering to their well-being, to meet the dynamic nature and
demand of the society. Understanding childhood ensures that the child’s well-being is considered,
thereby enabling them to grow and flourish in a safe, secure, healthy and nurturing environment, that
meets their developmental needs.

In conclusion, there is no universally accepted approach to childhood, however major deductions from
these arguments are that: children have innate personalities hidden in them, and can only be developed
when the appropriate environment is created for them; society parents, and other adults should always
allow children to manifest their interest for proper guidance and not try to coerce them to exhibit a
specific culture of society through media representation; the notion that children are rational animals and
need freedom should be upheld by society as this could promote the structuring of the social environment
in such a way that children can freely apply their rationality in decision-making concerning their needs;
and finally, the new social construction of childhood could be modified to accommodate the notion that
children, in addition to social interaction and societal culture, have hidden personalities to also influence
their childhood in society.
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